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Abstract

This study aims to reveal the views of students about the concept of happiness through metaphors.
The study was designed in descriptive model and analysed with metaphor analysis, a qualitative rese-
arch method. 188 students who were selected by snowball sampling technique and studying in secon-
dary and high schools constituted the sample of the study. The data collected through a semi-struc-
tured interview form was analyzed by content analysis. The results show that the students defined
happiness and happiness at school as “a temporary, hard to reach, an increasing and enriching feeling
and a state of freedom.” However, , it was also revealed that while the metaphors produced by stu-
dents about happiness have more positive characteristics; the metaphors produced for the concept of
happiness at school have mostly negative characteristics. In this sense, the students described happi-
ness at school with such characteristics as “temporary, impossible, hard to reach, changeable, virtual
and defined it as a state of obligation, despair, dependence, loneliness, a form of obligatory relati-
onship and an expression of negative experience and produced metaphors in accordance with these.
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Oz

Bu arastirma 6grencilerin mutluluk kavramina iliskin goriislerini metaforlar araciligiyla belirle-
meyi amaglamaktadir. Arastirma betimsel modelde tasarlanmig ve nitel arastirma yontemlerinden
metafor analiziyle edilmistir. Arastirmanin ¢alisma grubunu kartopu 6rneklem teknigine gore se-
cilen 188 ortaokul ve lise 6grencisi olugturmaktadir. Yari-yapilandirilmig bir goriisme formu araci-
ligiyla toplanan veriler icerik analizi ile cOziimlenmistir. Arastirma sonucunda, 6grencilerin genel
olarak mutlulugu ve okulda mutlulugu “gecici, erisilmesi gii¢, cogalan/gogaltan bir duygu ve bir
Ozgiirliik durumu” olarak algiladiklar: ortaya ¢ikmistir.  Bununla beraber, mutluluk ve okulda
mutluluk kavramlarma iligkin tiretilen metaforlar ve bu metaforlarin olusturdugu kategoriler ba-
gimsiz olarak ele alindiginda, 6grencilerin mutluluga iligkin tirettikleri metaforlarin daha olumlu
niteliklere sahipken; okulda mutluluk kavramina yonelik iiretilen metaforlarin daha olumsuz nite-
likte oldugu goriilmiistiir. Bu kapsamda, 6grenciler okulda mutlulugu “gecici, imkansiz, erisilmesi
giic, degisken, sanal, ” gibi 6zelliklerle nitelemisler; bir zorunluluk, umutsuzluk, bagimlilik, yal-
nizlik durumu, zorunlu bir iligski bigimi ve olumsuz bir deneyim ifadesi olarak tanimlamislar ve bu
dogrultuda metaforlar tiretmiglerdir.
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Introduction

“Happiness is an allegory, unhappiness is a story”
Tolstoy

The concept of happiness which can be described “as an uncrossed desert
and unclimbed ridge, a star that is not reached and the harvest that is sleeping
in the unplowed ground” (Johnson, 1965) has been one of the main goals of all
humanity throughout history. Today, this pursuit for happiness manifests itself in
such expressions as the habits that you have to quit in order to be happy, factors
that will increase your happiness level for a happy life, ways to reach happiness,
the discourses of happiness economy, happiness industry which take its place
in social and educational environments (Bailey, 2009) and educational policies
(Bhutan’s 2011 policy of Educating for Gross National Happiness, Korea’s 2013
policy of Happy Education for All).

“The history of happiness is as old as the history human kind” (McMa-
hon, 2006: p. 1). The concept of happiness has been discussed by various phi-
losophers and researchers and different definitions have been argued. In this
regard, while philosophers such as Socrates, Plato, and Aristotle adopted an
approach advocating that happiness can be achieved with wisdom and similar
virtues, which depend on one’s knowledge of himself and being, and discussed
happiness within the context of eudomonia; such philosophers as Democritus
and Epicurus argued that happiness can be achieved with pleasure and addres-
sed happiness from a perspective of hedonic taste (Cevizci, 1999; Haidt, 2006;
UNESCO, 2016). Contrary to instant happiness acquired by hedonism or pur-
sueing of satisfaction, happiness based on the theory of Ethics for Aristoteteles
Nikomakhos, which examines the fundamental question of how man should live,
‘true happiness’ which is obtained by living a meaningful life is defined as eudo-
monia (Fowers, 2005). According to Aristotle (1997: pp. 14-15), “it is impossible
or not easy to take good actions without some support for living, in order to be
able to define a person as happy, both the whole of virtue and life are necessary;
thus happiness is something divine”. Similarly, Plato described achieving happi-
ness as reaching the immortal or the divine (Platon, 2000). Accordingly, “happi-
ness within the context of eudaimonia does not mean a result or a final situation
as part of the individual’s process of realizing its own nature; but it means that
the individual realizes his virtuous nature and lives as he intended in accordan-
ce with his nature”(Deci and Ryan, 2008: p.2). Neverthless, Democritus, who
adressed happiness from a hedonic perspective, stated that the “happiness of
human depends on himself/herself and that he/she can achieve happiness when
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he acts in a measured manner in the case of pleasures” (Capelle, 1995: p. 192).
Similarly, according to Epicurus, “happiness is pleasure, life’s starting point and
goal”(Epicurus, 1994: p. 128) and people can only achieve happiness if they can
be freed from certain fears and are satisfied with natural satisfaction (Bergsma,
Poot and Liefbroer, 2008). “Hedonism is a perspective that suggests that well-
being depends only on how people feel, and according to hedonism, only positive
experiences are good for man” (Fletcher, 2015: p. 1) and people need to pursue
as much pleasure as possible and avoid pain (Bunnin and Yu, 2004). According
to Veenhoven (2003: p. 437), “hedonism is a way of life, characterised by open-
ness to pleasurable experience and in which pleasure has a very important place
and hedonists are people who are positive about pleasure and harvest the fruits
of pleasure as much as possible™.

With the influence of the positive psychology movement that was put for-
ward in the 1990s, the subject of happiness has started to take an important place
in the literature (Carr, 2011; Haidt , 2006). Academic literature on happiness
often used the concept synonymously with subjective well-being. Recently, the
concept has been discussed within the perspective of qualifications approach and
it has been suggested that happiness can be achieved by acting virtuously and
developing the necessary values and traits (Bailey, 2009; Beebe, 2003). In this re-
gard, positive individual traits such as courage, interpersonal relationships, aest-
hetic sensitivity, forgiveness, perseverance, talent and intelligence and subjective
experiences such as well-being, satisfaction, hope, optimism and happiness was
emphasized more in the definitions of happiness (Seligman and Csikszentmi-
halyi, 2000). Accordingly, the importance of individual traits such as creativity,
perseverance, kindness and team work was laid stress on to increase happiness
(Peterson and Seligman, 2004). Within this context, the literature about happi-
ness has started to be used together with the concepts of well-being, subjective
well-being and life satisfaction, and it has been defined as an umbrella concept
that is synonymous with these concepts (Eid and Diener, 2004; Lu, 2000). In this
sense there are such definitions of happiness as subjective well being of individu-
al (Jiang, Lu and Sato, 2012), life satisfaction (Van Praag, Romanov and Ferrer-
i-Carbonell, 2010); the way individuals evaluate how happy they are or how good
their quality of life is by using their subjective perceptions, in the literature (Ryan
and Deci, 2001; Veenhoven 2008).

Conceptualizing happiness in this way and introducing various definitions
in this direction enabled the concept to be tested and measured by experimen-
tal, quantitative researches, surveys and data collection tools. In this context,
data collection tools were developed to measure the happiness of individuals;
various formulas of happiness have been introduced (Haidt, 2006). Especially
in recent years, as a result of the governments’ paying special attention to the
happiness of their citizens and thus setting the attainment to happiness as an
important goal (Thoilliez, 2011) various global initiatives such as United Na-
tions General Assembly, United Nations Educational, Scientific and Cultural
Organization (UNESCO), Organisation for Economic Co-operation and Deve-
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lopment (OECD) and Economic Cooperation and Development Organization
have placed serious emphasis on the concept of happiness and they accepted
the pursue of happiness as a basic human goal (UNESCO, 2016). In this sense,
happiness and well-being levels of the countries have been attempted to be mea-
sured through various global indices such as the World Happiness Report, Happy
Planet Index, World Values Survey and Better Life Index.

Behind happiness’s being a serious issue that every social policy takes into
consideration worldwide (Van Hal, Bruggeman, Aertsen and Bruggeman, 2017),
the positive relationship which the individuals established with their quality of
life, life force, optimism, originality, self-sensitivity and self-efficacy plays an im-
portant role (Goksoy, 2017). In fact there are various researches in the literature
revealing that happy individuals are more tolerant, open to interaction (Walsh,
Boehm and Lyubomirsky, 2018) make a decision easily (Lyubomirsky, King and
Diener, 2005), perceivie the world as more reliable and feel safer (Fredrickson,
2013) and thus are more successful in several aspects of life such as marriage,
friendship, work life and health (Lyubomirsky, King and Diener, 2005). Accor-
dingly, the concept of happiness which is paid serious importance in the fields
of philosophy, psychology and politics has gained an important place in the field
of education in the current era which both the students and teachers have been
exposed to more change, competition and stress (Tasnim, 2016).

Happiness and education are intimately related: “Happiness should be an
aim of education, and a good education should contribute significantly to personal
and collective happiness”. (Noddings, 2003: p.3). Providing a good educational
environment is only possible with happy schools that improve students’ abilities,
offer them effective learning experiences, raise their energies and happy teachers
and students in these schools (Ale Yasin, 2001). Happy schools are schools where
physical, individual, social-emotional and educational conditions are effectively
offered to students (Talebzadeh ve Samkan, 2011); therefore, it contributes not
only to students’ academic success and effective learning, but also to the deve-
lopment of various skills such as healthy communication, lifelong learning and
self-realization (Bird and Markle, 2012; Boehm and Lyubomirsky, 2008). McCa-
be, Bray, Kehle, Theodore and Gelbar (2011) revealed that happy students have
lower stress levels, higher self-efficacy and social support levels and thus negative
school experiences such as school anxiety, alienation. Also weak relationships
with other students are less common among these students. Within this context,
happy schools with happy students are key in ensuring a healthy and happy fu-
ture for students (UNESCO, 2016). Especially with the increase of researches
and evidences regarding that happiness brings better learning, conceptual defi-
nitions, criteria, and prescriptions for happy schools, happy teachers and happy
students have been introduced in both national and international context in or-
der to create happy schools (Bird and Markle, 2012; Boehm and Lyubomirsky,
2008; Pan and Zhou, 2013; Seligman, Ernst, Gillham, Reivich and Linkins, 2009;
Talebzadeh and Samkan, 2011). In this sense, in order to increase the welfare
and holistic development of learners, “Happy School” project was launched by
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UNESCO in 2014 and happy schools were defined as those that offer better he-
alth, success in future and business life, and thus well-being to learners (UNES-
CO, 2016). This emphasis on learner happiness in happy school definitions and
criteria brought along various surveys which are developed to measure student
welfare, happiness and researches were conducted in this context. Accordingly,
the International Student Assessment Program (PISA) conducted a compre-
hensive study regarding student welfare to measure student happiness and to
examine the relationship between student happiness and learning outcomes in
2015. In this study, which examines the welfare levels of 15-year-old students in
72 countries, the role students” happiness, family, teacher and school community
played in providing quality education for everyone was attempted to be revealed.
In the research which Turkey was among the participating countries, students’
anxiety levels, motivations, expectations, social life at school, home environment
and family-school extracurricular activities were discussed. Research results re-
vealed that the students in Turkey were found to be in the most unhappy student
category with an average of 28.6 % (with a score of 6.2 out of 10) by remaining
below the OECD average and they experienced problems within the context of
belonging to school (OECD, 2017). Among the reasons for the problems experi-
enced by all students, there are such reasons as negative perceptions of students
about their relationships with their teachers, exam and homework anxiety, low
student motivation, future expectation (education), school social life (relations-
hips with friends, belonging to school), bullying, home environment (the family’s
interest, support for student’s school life and socio-economic level of the family),
the way the child spends his out of school time (physical activity and eating ha-
bits, working to contribute to the family budget or helping with housework), use
of information and communication technologies (internet use). Considering
the opinions of the students participating in the research, it was revealed that
happy students have more positive perceptions in their relationships with their
teachers, lower exam and homework anxiety and thus higher motivation, higher
expectations of completing university education; feel more belonging to school
and have higher belonging levels; expose to bullying less; their families are more
concerned and have better socio-economic status; they do more physical activity
and have more regular, healthy eating habits (OECD, 2017). Neverthless, it is
identified that the concept of happiness, which is a vital concept for education
processes, learning and teaching activities is not given enough attention (Bullo-
ugh, 2011; Noddings, 2003; Talebzadeh and Samkan, 2011).

Concerning the related literature, it is determined that researches mostly
focus on such issues as students’ anxiety, stress, and depression and the main sub-
ject areas of positive psychology such as happiness and life satisfaction of child-
ren and young people were not included in the literature until 1990s (Andrews
and Wilding, 2004; Beiter et. all, 2015; Capulcuoglu and Giindiiz, 2013; Kapel,
2004; Oren and Gencdogan, 2007; Uusitalo-Malmivaara, 2012). It was also re-
vealed that the concept of happiness was generally associated with learning,
success and self-efficacy of students; however the perceptions of students about
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happiness were not included in the literature (Asici and Tkiz, 2018; Boehm and
Lyubomirsky, 2008; Certel, Bahadir, Saracaloglu and Varol, 2015; Pan and Zhou,
2013; Schnittker, 2008). It is possible to argue that the abstract and undefined
nature of the concept has an effect on this.

How people define and conceptualize happiness is an important aspect of
researches about happiness and it can affect their behaviors of achieving hap-
piness by offering them the opportunity to evaluate their happiness and identify
their grounds for being happy (Lopez-Perez, Sanchez and Gummerum 2016;
Uusitalo-Malmivaara, 2012). Accordingly, identifying the concept of happiness,
an abstract and complex concept, together with its causes through metaphors are
expected to contribute to the literature in terms of both explaining the concept,
developing ideas related to the concept and providing a richer awareness regar-
ding individuals’ perceptions of happiness and ensuring change. Furthermore,
given that metaphors are one of the effective data collection methods to unders-
tand the inner worlds of children’s happiness and to reveal what they think about
happiness at school, this study is believed to contribute to revealing students’
perceptions about the concept of happiness, which is vital for educational envi-
ronments. Accordingly, following questions were attempted to be answered:

1. What metaphors did students use to express the concept of happiness?
Which conceptual categories are these metaphors collected under in
terms of their common features?

2. What metaphors did students use to express the concept of happiness
at school? Which conceptual categories are these metaphors collected
under in terms of their common features?

Method

This study which aims to determine the views of students about the concept
of happiness through metaphors is designed in descriptive model and was car-
ried out with metaphor analysis, a widely accepted qualitative research method
(Patton, 2014). “When metaphors are used to describe a situation, event and
phenomenon are described as they exist; the use of metaphors as a qualitative
method of data collection corresponds to its descriptive role” (Yildirim and Sim-
sek, 2005: p. 212). Qualitative research allows the use of metaphor in the context
of their own analysis and understanding. In addition, metaphors are also used
in the perception, understanding and description of social realities as they are
effective tools to understand individuals’ feelings, thoughts and understandings
about a particular situation, understanding or subject (Collins and Green, 1990).

As a research tool, metaphors have three important functions: expressive-
ness, effective expression and vitality (Ortony, 1975) and metaphor analysis “by
making a formative effect on individuals’ self-expression (Morgan, 1998: p. 14),
“it allows to reveal meaning and mental images that the interviewees are not
even aware of themselves” (Srivastva and Barrett, 1988: p. 36). “As metaphor
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analysis has an important function as mind settings, which influence our cogni-
tion of the self and the world, provide a reliable and accessible operationalizati-
on of tacit knowledge, provide a holistic representations of understanding and
knowledge and reflect social and cultural processes of understanding, it allows
for a multifaceted research perspective” (Moser, 2000: pp. 4- 6). In addition,
“metaphors provide approaches to uncover key elements of social support, in-
teraction, networking, relationships, and various other social factors, giving the
researcher the opportunity to represent her role in theorizing various explana-
tions and relationships” (Berg, 2001: p. 171) and are widely used to understand,
explain and examine abstract and complex concepts (Jensen, 2006; Low, 2008;
Oxford, Tomlinson, Barcelos, Harrington, Lavine and Saleh, 1998; Yob, 2003).

Within this context, in this research, the answers given by students to two
open-ended questions regarding their feelings and thoughts about happiness and
happiness at school were divided into conceptual categories using qualitative
data analysis methods. Each conceptual category is supported with direct quota-
tions from the answers given by the participants in the questionnaires.

Participants

The study group of the research consists of 188 students studying in secon-
dary and high schools in the Turgutlu, district of Manisa province, during the
2nd semester of 2018 academic year. Snowball sampling method was used to
determine the students in the study group. In the snowball sampling method,
a relationship with one of the individuals in the population is established and
with the help of this person, the other interviewer can be reached, and with the
help of the other interviewer, more interviewers can be reached (Yazicioglu and
Erdogan, 2004). In this context, students who are at secondary and high school
level and who can be obtained in-depth data have been reached and through the-
se students, the other students have been reached. Primary school students are
not included in the study group considering that they may differ in terms of their
developmental characteristics, expectations, needs, conceptualization of events
and phenomena and understanding the expressions used in the data collection
tool. Taking the personal characteristics of students in the research, it was identi-
fied that 138 (71.55%) of the students were female and 50 (24.45%) were male;
their ages ranged between 13 and 18 and 15 of them are 13; 16 of them are 14; 27
of them are 15; 60 of them are 16; 42 of them are 17 and 28 of them are 18 years
old. Also, it was revealed that 158 of them were studying in high schools and 30
of them were studying in secondary schools.

Data Collection Tool

In the first part of the data collection tool used in this research, there are
questions to determine the personal characteristics (gender, age) of the partici-
pants. In the second part of the data collection tool, the students were asked to
complete the following sentences:
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1. “For me, happiness is like....because...”
2. “For me, happiness at school is like....because...”

The reason why the expression of “because” is used here is that the metap-
hors produced are not sufficient to reveal the descriptive power alone. With the
responses given by the participants to the “because” expression, different mea-
nings attributed to the same metaphor and the purpose of using this metaphor
can be revealed (Yildirim and Simsek, 2005). The research data were collected
in written format first and then transferred to the computer and prepared for the
analysis.

Data Analysis

In the analysis of research data, content analysis method was used. “Con-
tent analysis is a research method that provides systematic and objective ways
in order to make valid deductions from verbal, visual or written research data to
identify and quantify a particular phenomenon” (Downe-Wambolt, 1992: p. 314).
Similarly, according to Krippendorff (2004: p. 18), “content analysis is a research
technique which is used to make replicable and valid conclusions from the text
(or a meaningful subject) in its own context”.

Through content analysis, the data and the facts that may be hidden within
the data are attempted to be revealed and defined. The basic process in content
analysis is to gather similar data within the framework of certain concepts and
themes and to organize and interpret them in a way that the reader can unders-
tand (Yildirim and Simgek, 2005). Accordingly, in the first stage, the metaphors
that students produced for the concepts of “happiness” and “happiness at scho-
ol” were examined by the researchers and the metaphors that were produced
were analyzed with the steps of “naming, elimination, recompiling, category de-
velopment, ensuring validity and reliability and calculating frequencies of the
obtained metaphors” as follows:

Naming: In this stage, all metaphors about happiness and happiness at scho-
ol concepts, created by the participants, were alphabetically listed.

Elimination: In this stage, the metaphors created by the participants were
reviewed and the concepts which were not considered as a metaphor in both me-
taphor sentences and the metaphors without a consistent relationship with the
“because” expressions (34) were removed from the list.

Recompiling: In this stage, valid metaphors, obtained after removing the
metaphors that were not meeting the established criteria, were listed in alphabe-
tical order again. Category development: In this stage of the analysis, categories
were formed through examining the metaphors created by the participants about
the concepts of happiness and happiness at school in terms of their common
features.
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Ensuring validity and reliability: In order to ensure the validity and relia-
bility of the research, the data collection tool to be applied to the students was
presented to the opinions of three specialists who conducted studies in the field
of educational sciences and two Turkish teachers to test the adequacy of langu-
age and meaning. Then, the data collection tool was applied to a classroom of
24 students studying at a school out of the sample. After the mock interview, it
was identified that the demographical and open-ended questions in the data col-
lection tool was understood correctly and clearly. In addition, how the analysis
process was carried out was given in detail, direct quotations were used in the
analysis and interpretation of the data and all of the metaphors were included
in the findings section of the research. While direct quotations were given, the
real names of the participants were kept secret, instead the expressions of P1, P2,
P3... .. were used. In order to ensure the reliability of the research, percentage of
fit formula developed by Miles and Huberman (1994) (Reliability= Consensus/
Consensus+disaggrement x 100) and in this regard, the agreement percentage
of the codes under the categories was found as .89. Once the literature is exami-
ned, it can be argued that this value is quite reliable since the percentage of ag-
reement of 70% and above is accepted as reliable (Miles and Huberman, 1994).
Also, in order to ensure the internal reliability of the research, the opinions of
three experts in the field of educational administration were asked for and it was
revealed that the experts also agreed on the categories and the metaphors under
these categories.

Calculating frequencies of the obtained metaphors: At this stage of the
analysis, the number of metaphors at each category and the frequencies of the
participants who produced these metaphors were calculated.

Findings

In this part of the research, findings regarding the metaphors that students
produced about the concepts of happiness and happiness at school are presented
in related titles.

Findings regarding the metaphors that students produced about
the concept of happiness

According to the general findings obtained from the research, a total of 95
valid metaphors, related to the concept of “happiness” and are consistent with
the reason statements were produced by the students and these metaphors were
collected under 14 conceptual categories. These conceptual categories were na-
med as “a temporary emotion, a soothing emotion, an emotion which is hard to
reach, an emotion that requires effort, a pleasing emotion, an ambiguous emo-
tion, a state of freedom, a state of routine, an increasing emotion, an emotion of
innocence, an emotion of infinity, an exciting emotion, a sense of loneliness”. A
total of 53 metaphors were produced in the categories of “a temporary emotion,
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a soothing emotion, an emotion which is hard to reach” and these metaphors
made up more than half the total number of metaphors. “Butterfly” metaphor
(f=4) that was produced in the category of “a temporary emotion” became the
most commonly referred metaphor by the participants. Conceptual categories
used in defining happiness, the number of metaphors produced and the frequ-
encies of the number of participants producing these metaphors are presented
in Table 1.

Table 1.
Conceptual Categories, the Number of Metaphors and the Frequencies of Participants

Conceptual categories The number of metaphors Frequencies
Happiness as a temporary emotion 24 28

Happiness as a soothing emotion 15 16

—_
(O8]

Happiness as an emotion which is hard to reach 13
Happiness as an emotion that requires effort
Happiness as a pleasing emotion

Happiness as an ambiguous emotion

Happiness as a state of freedom

Happiness as a state of routine

Happiness as an emotion of innocence
Happiness as an emotion of infinity

Happiness as an exciting emotion

N W WA AN

6
5
6
5
5
Happiness as an increasing emotion 4
4
3
3
2

Happiness as a sense of loneliness
Total 95 102

Happiness as a temporary emotion

In the category of happiness as a temporary emotion, 28 participants pro-
duced a total of 24 metaphors. The metaphors produced in this category and
their frequencies are as follows: love (f=1), balloon (f=1), glass jar (f=1), flower
(f=1), ice-cream (f=1), ferris wheel (f= 1), bread (f=1), the calm before the
storm (f=1), rainbow (f=1), sun (f=1), firework (f=1), coke without cap (f=1),
butterfly (f=4), fairy tale (f=2), candle (f=1), my nail polishes (f=1), Money
(f=1), dream (f=1), hours (f=1), candy (f=1), pen (f=1), tv serial (f=1), drug
(f=1), newly bought dress (f=1). Some of the metaphors produced in this cate-
gory are given in the following statements:

“For me happiness is like a fairy tale because it is like once upon a time.”
(P5)

“For me happiness is like a butterfly because like a buttefly’s lifespan, it is
very short.” (P99)
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“For me happiness is like coke without cap because as the fizz and taste
of the coke without cap is immediately lost, the happiness gets away from us
quickly.” (P9)

“For me happiness is like a drug because it is a momentary pleasure and
later life of course asks for the return of it and makes you regret.” ( P90)

“For me happiness is like the calm before the storm because the happiness
does not last long and then something bad happens.” (P177)

Happiness as a soothing emotion

In the category of happiness as a soothing emotion, 16 participants produ-
ced a total of 15 metaphors. The metaphors produced in this category and their
frequencies are as follows: my dad (f=1), spring evenings (f=1), walking in a
spring day (f=1), riding a bike (f=1), sky (f=1), spring(f=1), cat (f=2), reading
(f=1), amusement park (f=1), music (f=1), namaz (a ritual worship in Islam)
(f=1), being with your loved one (f=1) hot drink (f=1), sleep (f=1), listening to
the sound of rain (f=1). Some of the metaphors produced in this category are
given in the following statements:

“For me happiness is like a cat because it is something which is sweet, soot-
hing and makes me laugh.” (P102)

“For me happiness is like namaz because it makes me feel at peace with the
world.” (P61)

“For me happiness is like listening to the sound of rain because it relieves
me.” (P165)

“For me happiness is like the season of spring because when we are happy,
we become very peaceful and blossom like a flower.” (P184)

Happiness as an emotion which is hard to reach

In the category of happiness as an emotion which is hard to reach, 13 parti-
cipants produced a total of 13 metaphors. The metaphors produced in this cate-
gory and their frequencies are as follows: fish (f=1), diamond (f=1), retirement
(f=1), go on a pilgrimage to mecca (f=1), being drunk on the first sip (f=1),
drone (f=1), tightrope walker (f=1), kebap (f=1), butterfly (f=1), a diamond
mined in a coal mine (f=1), a white dot on a black page (f=1), travelling by taxi
(f=1), volcano (f=1). Some of the metaphors produced in this category are given
in the following statements:

“For me happiness is like going on a pilgrimage to mecca because you expect
for your turn and when it is finally your turn, you are already dead.” (P19)

“For me happiness is like a drone because even if you do not see it, it is alre-
ady there, I hope it shows its face us as well.” (P14)
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“For me happiness is like a tightrope walker because she keeps her balance
hardly; however if she becomes succesful, she can go to the last end of the rope.”
(P114)

“For me happiness is like kebap for the dinner because you can not always
find it.” (P8)

Happiness as an emotion that requires effort

In the category of happiness as an emotion that requires effort, 6 partici-
pants produced a total of 6 metaphors. The metaphors produced in this category
and their frequencies are as follows: flower (f=1), retirement (f=1), football
(f=1), rose (f=1), maths (f=1), high-heeled shoes (f=1). Some of the metap-
hors produced in this category are given in the following statements:

“For me happiness is like a flower because if you give the flower enough
water, it will not fade, it will stay alive.” (P17)

“For me happiness is like high-heeled shoes because they are nice; however
it is difficult to walk with them.” (P118)

“For me happiness is like retirement because in the end you get the value of
your labor, happiness is also the result of an action.” (P20)

Happiness as a pleasing emotion

In the category of happiness as a pleasing emotion, 5 participants produ-
ced a total of 5 metaphors. The metaphors produced in this category and their
frequencies are as follows: a glass of sugared tea (f=1), chocolate(f=1), candy
floss (f=1), trampoline (f=1), watching foreign series/movies (f=1. Some of the
metaphors produced in this category are given in the following statements:

“For me happiness is like candy floss because it gives pleasure.” (P154)

“For me happiness is like trampoline because first you feel the excitement
and then the pleasure.” (P80)

“For me happiness is like a glass of sugared tea because the delight which a
hot tea is utterly different.” (P124)

Happiness as an ambiguous emotion

In the category of happiness as an ambiguous emotion, 6 participants produ-
ced a total of 6 metaphors. The metaphors produced in this category and their
frequencies are as follows: idle class session (f=1), sofa bed (f=1), death(f=1),
stroke of luck (f=1), journey(f=1), sea (f=1) Some of the metaphors produced
in this category are given in the following statements:

“For me happiness is like an idle class session because it uncertain when you
will have it.” (P63)
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“For me happiness is like sofa bed because it is not certain what it is. Is it a
bed or sofa? Nobody knows what happiness is.” (P10).

“For me happiness is like stroke of luck it is not certain when and who will
hit the jackpot. ” (P17).

“For me happiness is like sea because it is not certain what it will be like:
Sometimes it is rough and stormy but sometimes it is calm and an infinite peace.”
(P109)

Happiness as an emotion of freedom

In the category of happiness as an an emotion of freedom, 6 participants
produced a total of 5 metaphors. The metaphors produced in this category and
their frequencies are as follows: riding a bike (f=1), bird (f=2), after school time
(f=1), kite (f=1), summer holiday (f=1). Some of the metaphors produced in
this category are given in the following statements:

“For me happiness is like riding a bike because I can wander freely on two
wheels.” (P117)

“For me happiness is like after school time because the discipline of school
is very meaningless.” (P149).

Happiness as a state of routine

In the category of happiness as a state of routine, 5 participants produced
a total of 6 metaphors. The metaphors produced in this category and their fre-
quencies are as follows: coke (f=1), chocolate (f=2), milk with chocolate (f=1),
banana(f=1), cigarette (f=1). Some of the metaphors produced in this category
are given in the following statements:

“For me happiness is like chocolate because it causes addiction.” (P134)

“For me happiness is like cigarette because once you smoke it, it causes ad-
diction and you always want to smoke.”(P12)

Happiness as an increasing emotion

In the category of happiness as an increasing emotion, 4 participants produ-
ced a total of 4 metaphors. The metaphors produced in this category and their
frequencies are as follows: amoeba (f=1), chocolate (f=1), covalent bond (f=1),
pomegranate(f=1). Some of the metaphors produced in this category are given
in the following statements:

“For me happiness is like amoeba because as amoeba increases in a suitable
environment, happiness can increase in a suitable environment as well.” (P18)

“For me happiness is like covalent bond because it will increase and flou-
rish.” (P157).
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Happiness as an emotion of innocence

In the category of happiness as an emotion of innocence 4 participants pro-
duced a total of 4 metaphors. The metaphors produced in this category and
their frequencies are as follows: baby (f=1), child (f=1), joy of a small kid (f=1),
water (f=1). Some of the metaphors produced in this category are given in the
following statements:

“For me happiness is like water because it is pure, clean and lovely.” (P84)

“For me happiness is like baby because they never think of troubling things,
they are happy as they have not encountered the facts of life.”(P173)

Happiness as an emotion of infinity

In the category of happiness as an emotion of infinity, 3 participants produ-
ced a total of 3 metaphors. The metaphors produced in this category and their
frequencies are as follows: sea (f=1), ocean (f=1), time (f=1). Some of the me-
taphors produced in this category are given in the following statements:

“For me happiness is like sea because it is infinite and beautiful like the
blue.” (P2)

“For me happiness is like time because it slips by and is interminable.”
(P169)

Happiness as an exciting emotion

In the category of happiness as an exciting emotion, 3 participants produced
a total of 3 metaphors. The metaphors produced in this category and their fre-
quencies are as follows: watching a football match (f=1), heart of a bird (f=1),
newsbreak (f=1). Some of the metaphors produced in this category are given in
the following statements:

“For me happiness is like a newsbreak because it gets you excited.” (P13)

“For me happiness is like heart of a bird because it gets me excited. No
matter how small its appearance is, it creates excitement and happiness on me.”
(P120)

Happiness as a sense of loneliness

In the category of happiness as a sense of loneliness, 2 participants produ-
ced a total of 2 metaphors. The metaphors produced in this category and their
frequencies are as follows: a dark box (f=1), my earphones (f=1). Some of the
metaphors produced in this category are given in the following statements:

“For me happiness is like a dark box because the times I have the most fun
are the times I stay alone and when I am isolated from the society.” (P155)
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Findings regarding the metaphors that the students produced abo-
ut the concept of happiness at school

According to the general findings obtained from the research, a total of 86
valid metaphors, related to the concept of “happiness at school” and are consis-
tent with the reason statement were produced by the students and these metap-
hors were collected under 13 conceptual categories. These conceptual categori-
es were named as “a temporary emotion, an impossible emotion, an emotion
which is hard to reach, a state of obligation, a state of freedom, an expression
of unfavourable experience, an expression of enriching experience, a change-
able emotion, the expression of sharing, an emotion of hopelessness, a status
of addiction, a virtual emotion, a compulsory form of relationship”. A total of
46 metaphors were produced in the categories of “an impossible emotion, an
emotion which is hard to reach and a state of obligation” and these metaphors
made up approximately half the total number of metaphors. “Idle class session
” metaphor (f=8) that was produced in the category of “a state of freedom”
became the most commonly referred metaphor by the participants. Conceptual
categories used in defining happiness, the number of metaphors produced and
the frequencies of the number of participants producing these metaphors are
presented in Table 2.

Table 2
Conceptual Categories, the Number of Metaphors and the Frequencies of Partici-
pants

Conceptual categories The number  Frequencies
of metaphors of participants

Happiness at school as a temporary emotion 13 19
Happiness at school as an impossible emotion 13 13
Happiness at school as an emotion which is hard to reach 10 10
Happiness at school as a state of obligation 10 11
Happiness at school as a state of freedom 6 13
Happiness at school as an expression of unfavourable experience 6 6
Happiness at school as an expression of enriching experience 6 6
Happiness at school as a changeable emotion 5 5
Happiness at school as the expression of sharing 5 5
Happiness at school as an emotion of hopelessness 4 4
Happiness at school as a status of addiction 4 4
Happiness at school as a virtual emotion 2 2
Happiness at school as a compulsory form of relationship 2 2
Total 86 100
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Happiness at school as a temporary emotion

In the category of happiness at school as a temporary emotion, 19 par-
ticipants produced a total of 13 metaphors. The metaphors produced in this
category and their frequencies are as follows: fire (f=1), speed of light (f=1),
butterfly (f=1), lifespan of a butterfly (f=2), petrol (f=1), dream (f=1), hours
(f=2), time bomb (f=1) , chewing gum (f=2) water (f=3), surprize (f=2), tara-
wih prayer (f=1), summer rain (f=1). Some of the metaphors produced in this
category are given in the following statements:

“For me happiness at school is like a time bomb because you know that it
will go off immediately but you can not know when it will happen.” (P15)

“For me happiness at school is like a tarawih prayer because it finishes qu-
ickly. ” (P63)

“For me happiness at school is like speed of light because it comes and goes
in an instant.” (P79)

“For me happiness at school is like water because it flows and finishes qu-
ickly.” (P176)

Happiness at school as an impossible emotion

In the category of happiness at school as an impossible emotion, 13 partici-
pants produced a total of 13 metaphors. The metaphors produced in this cate-
gory and their frequencies are as follows: America (f=1), sea in Ankara (f=1)
putting a ladder to the moon (f=1), a Christian who missed the friday prayer
(f=1), water in desert (f=1), not to sin (f=1), a song I have never heard (f=1),
talking dog (f=1), angels (f=1), money (f=1), platinum mine (f=1), dream
(f=1), snowing in summer (f=1). Some of the metaphors produced in this cate-
gory are given in the following statements:

“For me happiness at school is like America because it is the dream of every-
body but nobody can realize that dream.” (P13).

“For me happiness at school is like a Christian who missed the friday prayer
because because there is no happiness in school just as there is no Christian mis-
sing the Friday prayer.” (P10)

“For me happiness at school is like platinum mine because just as there are
not any platinum mines in our country, there is not any happiness at school.”
(P12).

“For me happiness at school is like angels because there are not any angels
and they are invisible.” (P30)

“For me happiness at school is like putting a ladder to the moon because cry
for the moon but do not cry for happiness at school.” (P16).
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Happiness at school as an emotion which is hard to reach

In the category of happiness at school as an emotion which is hard to re-
ach, 10 participants produced a total of 10 metaphors. The metaphors produced
in this category and their frequencies are as follows: elevator (f=1), my father
(f=1), municipality bus (f=1), groom’s shaving (f=1), mountain (f=1), bridal
hair style (f=1) , sun (f=1), a little smile (f=1), stork (f=1), dream (f=1). Some
of the metaphors produced in this category are given in the following statements:

“For me happiness at school is like a groom’s shaving because just as groom’s
shaving costs a lot, happiness at school is hardly achieved and costs us a lot.”
(P14)

“For me happiness at school is like a stork because you see it only once a
year.” (P62).

“For me happiness at school is like a little smile because only when I get a
high grade from the exam, I smile.” (P177).

Happiness at school as a state of obligation

In the category of happiness at school as a state of obligation, 11 participants
produced a total of 10 metaphors. The metaphors produced in this category and
their frequencies are as follows: hot pepper (f=1), tomato sauce (f=1), night
(f=1), pencil (f=1), celery (f=1), water, (f=2), oxygen (f=1), cucumber (f=1),
God (f=1), having dinner (f=1). Some of the metaphors produced in this cate-
gory are given in the following statements:

“For me happiness at school is like God because I believe there is God, I
hope so, but there is none. You feel obliged to believe, but this is self-deception,
it is a must.”(P90).

“For me happiness at school is like celery because it is essential and nutriti-
ous but tasteless.” (P5).

“For me happiness at school is like oxygen because we also need to enjoy in
that boring environment.” (P80).

Happiness at school as a state of freedom

In the category of happiness at school as a state of freedom, 13 participants
produced a total of 6 metaphors. The metaphors produced in this category and
their frequencies are as follows: Physical education course (f=1), idle class ses-
sion (f=8), the joy of a man coming out of prison (f=1), bird in the trap (f=1),
lunch break (f=1), break time (f=1).Some of the metaphors produced in this
category are given in the following statements:

“For me happiness at school is like idle class session because I am just like a
free bird in idle class sessions.”(P160).
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“For me happiness at school is like a bir in the trap because there are a lot
of restrictions and there is no technology.” (P116)

“For me happiness at school is like the joy of a man coming out of prison be-
cause getting out of the school and getting freedom is a great pleasure.” (P120).

Happiness at school as an expression of unfavourable experience

In the category of happiness at school as an expression of unfavourable ex-
perience, 6 participants produced a total of 6 metaphors. The metaphors pro-
duced in this category and their frequencies are as follows: spicy steak tartar a la
turca (f=1), arabesque song (f=1), fire (f=1), game (f=1), hot pepper (f=1),
eraser (f=1). Some of the metaphors produced in this category are given in the
following statements:

“For me happiness at school is like an eraser because it erases good memo-
ries in my life.”(P98)

“For me happiness at school is like spicy steak tartar a la turca because whi-
le the school is good at first, exam time may be a problem.” (P82).

Happiness at school as an expression of enriching experience

In the category of happiness at school as an expression of enriching experi-
ence, 6 participants produced a total of 6 metaphors. The metaphors produced
in this category and their frequencies are as follows: hot pepper (f=1), stuffed
green pepper (f=1) the world (f=1), chewing gum that is sour at first but later
gets sweeter (f=1), pomegranates (f=1), my fingernail polishers(f=1). Some of
the metaphors produced in this category are given in the following statements:

“For me happiness at school is like stuffed green pepper
because it includes in various spices just as the school includes a great variety of
knowledge.” (P112).

“For me happiness at school is like chewing gum that is sour at first but later
gets sweeter because the school is the same, it gets sweeter as you go inside.”
(P57).

Happiness at school as a changeable emotion

In the category of happiness at school as a changeable emotion, 5 partici-
pants produced a total of 5 metaphors. The metaphors produced in this category
and their frequencies are as follows: tree (f=1), ask-1 memnu (the name of a
Turkish tv serial) (f=1), shared taxi (f=1), weather forecast (f=1) mathematics
(f=1). Some of the metaphors produced in this category are given in the follo-
wing statements:

“For me happiness at school is like agk-1 memnu because it is not certain
when and what will happen.” (P162)
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“For me happiness at school is like weather forecast because sometimes it
warms you up; but sometimes it wets you.”(P172).

Happiness at school as the expression of sharing

In the category of happiness at school as an increasing emotion, 5 partici-
pants produced a total of 5 metaphors. The metaphors produced in this cate-
gory and their frequencies are as follows: butterfly (f=1), the course of chemistry
(f=1) tangerine (f=1), deskmate (f=1), jigsaw puzzle (f=1). Some of the me-
taphors produced in this category are given in the following statements:

“For me happiness at school is like deskmate because you share everything
with her” (P1).

“For me happiness at school is like tangerine because it is a fruit that emits
smell when it is peeled.” (P129).

Happiness at school as an emotion of hopelessness

In the category of happiness at school as an emotion of hopelessness, 4 par-
ticipants produced a total of 4 metaphors. The metaphors produced in this ca-
tegory and their frequencies are as follows: the room of which the lights are not
switched on (f=1) cancer patient (f=1), black train (f=1), condolence (f=1).
Some of the metaphors produced in this category are given in the following sta-
tements:

“For me happiness at school is like a cancer patient because you know that
he will not get better but you still expect for happiness at school.”(P13)

“For me happiness at school is like condolence because actually you are sad
but you still expect that he will come even if you know that he will not.” (P15)

Happiness at school as a status of addiction

In the category of happiness at school as a status of addiction, 4 participants
produced a total of 4 metaphors. The metaphors produced in this category and
their frequencies are as follows: hot pepper (f=1), sunflower seeds (f=1), mobile
phone (f=1), youtube(f=1). Some of the metaphors produced in this category
are given in the following statements:

“For me happiness at school is like hot pepper because although you do not
like it, it makes you feel strange. The hot pepper is the same, no matter how hot
it is, you can not stop yourself from eating it.” (P59).

“For me happiness at school is like youtube because once you access it, you
can not get out of it.” (P89)
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Happiness at school as a virtual emotion

In the category of happiness at school as a virtual emotion, 2 participants
produced a total of 2 metaphors. The metaphors produced in this category and
their frequencies are as follows: women who make up (f=1), crocodile tears
(f=1). Some of the metaphors produced in this category are given in the follo-
wing statements:

“For me happiness at school is like women who make up because you know
that it is not her but you still believe. Happiness at school is just the same.” (P17)

Happiness at school as a compulsory form of relationship

In the category of happiness at school as a compulsory form of relationship,
2 participants produced a total of 2 metaphors. The metaphors produced in this
category and their frequencies are as follows: cyclical alliance (f=1), customer-
seller relationship (f=1). Some of the metaphors produced in this category are
given in the following statements:

“For me happiness at school is like cyclical alliance because it is a relations-
hip based on mutual interests.” (P85)

Considering the metaphors that the students produced regarding the hap-
piness and happiness at school, it is revealed that the metaphors produced and
the categories to which they belong generally show similarity and the students
defined the happiness and happiness at school as temporary, hard to reach, chan-
geable and increasing emotion and perceived them as a status of freedom. Ne-
verthless, another important finding of the research is that while the metaphors
that students produced for the concept of happiness at school have mostly nega-
tive characteristics, the metaphors regarding happiness have more positive cha-
racteristics. Within this context, while the students generally defined happiness
as a soothing, exciting, pleasing, infinity and innocence emotion; they defined
happiness at school as an impossible, virtual emotion and a status of obligation,
hopelessness and addiction. As a matter of fact, once the findings that do not fall
into any category or have no metaphor expression are examined, it was revealed
that the students mostly associated happiness at school with their friends as an
expression of sharing (f: 12), they defined happiness with idle class sessions (f:12)
and they thought that there is no happiness at school (f:7) and described the
school with such expressions as hell, torture, etc.

Discussion, Conclusions and Suggestions

In this study, it is aimed to reveal students’ opinions about happiness and
happiness at school through metaphors. Within this context, metaphors produ-
ced regarding happiness were collected under the categories of “a temporary
emotion, a soothing emotion, an emotion which is hard to reach, an emotion
that requires effort, a pleasing emotion, an ambiguous emotion, a state of fre-
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edom, a state of routine, an increasing emotion, an emotion of innocence, an
emotion of infinity, an exciting emotion, a sense of loneliness”. Similarly, metap-
hors produced regarding happiness at school were collected under the categories
of “atemporary emotion, an impossible emotion, an emotion which is hard to
reach, a state of obligation, a state of freedom, an expression of unfavourable
experience, an expression of enriching experience, a changeable emotion, the
expression of sharing, an emotion of hopelessness, a status of addiction, a virtual
emotion, a compulsory form of relationship”.

Accordingly, once the metaphors and the categories created by the stu-
dents about the concepts of happiness and happiness at school are considered
as a whole, it is revealed that the students perceive both happiness and hap-
piness at school as an emotion which is temporary, hard-to-reach, increa-
sing through the sharings with their friends and a state of freedom. Thoilliez
(2011), in his study which aims to reveal the meaning of happiness for child-
ren, identified that while children perceive happiness as a gift or something
to be accomplished in the beginning, with the adolescence period, they start
to perceive happiness as a valuable goal that they should do something to ac-
hieve it and they are more deliberate towards happiness. In this sense, it can
be argued that the study group of this research’s consisting of students aged
13-18, mainly 16-17 years of age corroborates the metaphors in the categori-
es of “happiness as a temporary and hard-to-reach emotion”. In addition,
the students’ defining both happiness and happiness at school as an increasing
emotion and a status of freedom and producing metapors in this regard can be
explained with the fact that students of this age group generally define happiness
through interpersonal relations and perceive happiness as a state of freedom. In
this regard, various studies in the literature have revealed that students of this
age group conceptualize happiness in the context of their relationships with their
peers and friends (Freire et al., 2013) and define them in the context of freedom
or autonomy (Lopez-Perez, Sanchez and Gummerum, 2016). Nevertheless, once
the metaphors produced about the concepts of happiness and happiness at scho-
ol are considered independently, as can be understood from both the metaphors
produced and the names given to the categories, it is clearly seen that while the
metaphors regarding happiness generally have more positive characteristics; the
metaphors for the concept of happiness at school have more negative characte-
ristics. It was revealed that while the students described happiness as “temporary,
soothing, hard to reach, requiring effort, a pleasing, ambiguous, increasing, ex-
citing and defined it with the concepts of “freedom, routine, innocence, infinity,
loneliness”; they described happiness at school as “temporary, impossible, hard
to reach, changeable, enriching, virtual and defined it with the concepts of “obli-
gation, freedom, an expression of unfavourable experience, hopelessness, addic-
tion, a compulsory form of relationship” and produced metaphors accordingly.

In addition, considering the metaphors produced by students regarding the
concepts of happiness and happiness at school in the category of “happiness as
a status of freedom”, it is seen that while the students produced metaphors such
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as bird, kite, and cycling related to the concept of happiness; they produced such
metaphors as “idle class sessions, physical education courses, lunch breaks, break
time, the joy of a man who leaves the prison, and the bird in the trap” related
to the concept of happiness at school in the same category. Moreover, once the
expressions produced by students which do not have the characteristics of being
a metaphor or do not fall into any category are examined, it is revealed that stu-
dents perceive happiness at school as if there was not any kind of happiness at
school and associated happiness at school with empty lessons.

In the light of all these findings, it can be argued that the students are gene-
rally not happy at school, perceive school as a compulsory place that restricts the-
ir freedom and associate happiness at school with out of school/lesson time such
as idle class sessions, lunch breaks, break time, summer holidays and after school
time. In fact, in the study of Saban (2008), students also defined the school as “a
discipline and control center” and explained this definition with such metaphors
as “prison, hippodrome, cage, a boring place and a country ruled by the king-
dom”. Similarly, in various studies in the literature, it was identified that students
perceived the school as a place of pressure (Ozdemir, 2012) and they defined
being a student as a status of “slavery, imprisonment and guinea pig” (Saban,
2009). In another study which discussed the metaphors produced by the gifted
students about the schools they attend (Aslan and Dogan, 2016), gifted students
defined the school with such metaphors as “cage, zoo, hell, horror movie, robot,
racetrack, life-draining and they considered the school as a racing circuit and a
competition area, a constituent which is frightening and prevents from thinking.
Accordingly, considering both the metaphors produced by the students in the
literature and the metaphors produced by the students about the concepts of
happiness and happiness at school in this study, it can be argued that the students
do not have very positive emotions about the school, they perceive the school as
a form of compulsory relationships and dependency, and therefore they can not
feel happy and free at school.

In several studies which happiness perceptions of university students, ado-
lescents and children in literature, it was revealed that freedom and autonomy
were found to be one of the determining factors of happiness (Delle Fave, Brdar,
Freire, Vella-Brodrick and Wissing, 2011; Giacomoni, Souza and Hutz, 2014).
In parallel with these findings, Uusitalo-Malmivaara (2012) identified that the
three factors that make the students around 11-16 years old happy most, were
‘success in school, more free time and success in a hobby. Similarly, Csikszent-
mihalyi and Hunter (2003) revealed that the happiness of the adolescents dec-
reased while studying. In this regard, considering both the researches about the
happiness of students and the findings of this research, it can be argued that
behind the unhappiness of students and negative perceptions of them towards
schools, there is the perception of schools’ not being an area of freedom but an
obligation. As a matter of fact, the number of daily course hours of secondary
school students who constitute the majority of the participant group of this study
(n: 158) is 8-10 and the number of hours per week varies between 40-45 hours.
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When the training courses in which the students are included after school are
added to this number, it is seen that the students spend almost half of their days
at school and do not have their own free time. In addition, findings regarding the
students’ perceptions of happiness at school as a form of compulsory relations-
hip, a status of obligation and addiction can be interpreted in a way that students
experience problems in terms of relationships in school and they do not feel be-
longing to the school.

In fact according to the data of PISA 2015 in which Turkey was confirmed
as the country having most unhappy students, students in Turkey delivered ne-
gative opinions about the characterisitcs of teacher-student relationships, scho-
ol / classroom discipline and school belonging and remained below the OECD
average (OECD, 2017). However, according to Baker, Terry, Bridger, and Win-
sor (1997: p. 589), the student’s perception of school as a personally supportive
community plays a crucial role in satisfaction towards school and completing it.
In this sense, it can be argued that students who have a high perception of social
support regarding the school and have more positive perceptions within the con-
text of interpersonal relations can be happier and more successful at school. Ac-
cordingly, it is an expected situation that perceptions of academic efficacy, teac-
her support and general happiness of Finnish students, who achieved the highest
success in international school evaluation programs such as PISA, are important
predictors of global happiness perceptions (Gilman and Huebner 2006; Suldo et
al. 2006, 2008, 2009; Cited by: Uusitalo-Malmivaara, 2012). It is already known
that in Finland which is selected as the happiest country in the world according to
the data of PISA 2015 and has attracted attention with its success in PISA exams
since 2000, the number of course hours range between 19-32 per week, free time
is given utmost importance and going out during class time is frequently encoura-
ged at secondary level (Dincer, 2017). Within this context, the policies and prac-
tices which will provide the students with more freedom and free time should be
brought into action as soon as possible. Indeed, schools are not only places where
students acquire academic skills, but also social environments where they can
develop the social and emotional skills they need to succeed (OECD, 2017: p. 3)
and the creation of these social environments also requires more free, free time.

Based on the discourse that “happy students are the best learners” (Nod-
dings, 2003: p. 2), the energy which is expended on the question of why the
students in Turkey fail in PISA exams should be redirected to find the reasons
for students’ unhappiness. In this study which aims to reveal the perceptions
of students about happiness and happiness at school through metaphors, only
the current situation was described. However, in order to increase the students’
happiness at school and ensure them to have a happier life accordingly, the re-
asons for the students’ unhappiness should be revealed in detail. In this sense,
PISA 2015 findings should be taken into consideration in revealing the reasons
for students’ unhappiness and such areas which are perceived as problematic in
terms of students’ happiness as lessons, homework and exam anxiety, the quality
of teacher-student relationships, school / classroom discipline, and belonging to
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school should be placed greater emphasis. Within this context, considering that
students’ lesson, homework and exam anxiety pose one of the biggest challenges
for their happiness, some kind of change should be implemented in the asses-
ment and evaluation process in Turkey and alternative methods should be deve-
loped to the current examination system. In addition, in order to enable the stu-
dents to have more free time, the number of course hours should be reorganized
and thus reduced. What is more, taking the facts that teacher’s happiness is an
important predictor of student’s happiness and thus succes (Bakker, 2005; Van
Hall, Bruggeman, Aertsen and Bruggeman, 2017) and teacher’s happiness plays
a significant role in creating a supportive class environment and teacher-student
relationships (Jennings and Greenberg, 2009) into consideration, education po-
licies which enable the teachers to feel happier should be developed. Reducing
the students’ school anxiety and thus increasing their motivation for learning can
only be realized with happy teachers who will build a trust-based relationship
with students (TEDMEM, 2017).

In the 215 century when insecurity, inequality, poverty, conflict, and hence
the stress of life, are increasing more and more, it is expected from the education
systems to train the students in a way to cope with these problems and consider
the schools not only as an educational institution but also as an environment
which contributes to the sudents’ social and emotional development (Sezer and
Can, 2019). In this regard, it must be kept in mind that all of the struggles ig-
noring the hope and happiness of students and teachers but aiming to increa-
se teachers’ competences, students’ learning and thus schools’ performance will
inevitably fail (Bullough, 2011: p. 17) and teachers and students’ happiness sta-
tus should be put more emphasis in both policies and practices and literature.
Accordingly, it is suggested that qualitative and mixed method studies that will
enable the students to present their views in more detail are conducted in order
to reveal the reasons for the unhappiness of students. Lastly, in order to develop
a full picture of students” happiness/unhappiness status, teachers’ happiness/un-
happiness status and reasons for their happiness which have an important role in
predicting students” happiness should also be determined.
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GIRIS

“Mutluluk bir alegori, mutsuzluk ise hikayedir”

Tolstoy

“Geg¢ilmemis bir ¢ol, tirmanilmamus bir tepe, ulagiimamuis bir yildiz ve stiriil-
memig bir tarlada uyuyan hasat” (Johnson, 1965) olarak tanimlanabilecek mut-
luluk kavramu tarih boyunca tiim insanligin temel arayislarindan biri olmustur.
Giintimiizde de bu mutluluk arayist kendisini “mutlu olmaniz i¢in birakmaniz ge-
reken aligkanliklar, mutlu bir yagsam icin mutluluk diizeyinizi arttiracak faktorler,
mutluluga ulagma yollar1” gibi ifadelerde, sosyal ve egitsel ortamlarda kendine
yer edinmeye baslamig olan mutluluk ekonomisi, mutluluk endiistrisi soylemle-
rinde (Bailey, 2009), egitim politikalarinda (2011 Bhutan Gayri Safi Mutluluk
icin Egitim Politikasi, 2013 Kore Cumhuriyeti Herkes i¢cin Mutlu Egitim Politi-
kasi) gOstermektedir.

Mutlugun tarihi, insanlik tarihinin kendisi kadar eski olup (McMahon, 2006:
s. 1), mutluluk kavramu ¢esitli diisiiniirler ve arastirmacilar tarafindan ele alinmig
ve bu kapsamda farkli tanimlar ileri siiriilmiistiir. Sokrates, Platon ve Aristote-
les gibi cesitli diistiniirler, mutluluga, kisinin kendisine ve varliga iligkin bilgisine
bagl olan bilgelik ve benzeri erdemlerle erisilebilecegini savunan ve mutlulu-
gu eudomonia baglaminda ele alan bir yaklagimi benimserken; Demokritos ve
Epikiiros gibi cesitli diisiiniirler mutluga hazla ulagilabilecegini savunmus ve
mutlulugu hedonik zevke ait bir perspektiften ele almiglardir (Cevizci, 1999; Ha-
idt, 2006; UNESCO, 2016). Temelleri insanin nasil yasamasi gerektigi sorusunu
inceleyen Aristoteteles’in Nikomakhos’a Etik kuramina dayanan mutluluk, he-
donizm ya da tatmin arayisi ile edinilen anlik mutluluklarin tersine, anlaml bir
hayat yasamakla edinilen ‘gercek mutluluk’, eudomonia, olarak tanimlanmistir
(Fowers, 2005). Aristoteles’e gore (1997: ss. 14-15), “yasamak icin yeterli bazi
destekler olmadan, iyi eylemlerde bulunmak olanaksizdir ya da pek kolay degil-
dir, bir insana mutlu diyebilmek icin hem erdemin tami, hem de yasamin tami
gereklidir; bu nedenle de mutluluk tanrisal bir seydir.” Benzer bir bicimde, Pla-
ton da mutluluga ulasmay1 6limsiiz olana ya da tanrisal olana ulagmak olarak
betimlemistir (Platon, 2000). Bu dogrultuda, eudomonia baglaminda mutluluk,
“bireyin kendi dogasini gerceklestirme siirecinin bir parcasi olarak bir sonug ya
da son durum degil; bireyin erdemli dogasini gerceklestirmesi ve dogasina uy-
gun bir bicimde hedefledigi gibi yasamas1” demektir (Deci ve Ryan, 2008: s. 2).
Bununla beraber, mutlulugu hedonik bir perspektiften ele alan Demokritos ise,
“insanin mutlulugunun kisinin kendisine bagli oldugunu ve hazlar s6z konusu
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oldugunda eylemlerinde 6l¢iilii bir sekilde davrandiginda mutluluga ulasabilece-
gini” ifade eder (Capelle, 1995: 5.192). Benzer bir bicimde, Epikiiros’a gore de
“mutluluk ve haz yasamin baglangi¢ noktasi ve hedefidir” (Epicurus, 1994: s. 128)
ve insanlar ancak belli korkularindan 6zgiirlesebilirlerse ve dogal memnuniyet-
lerle tatmin olurlarsa mutluluga ulasabilirler (Bergsma, Poot ve Liefbroer, 2008).
“Hedonizm iyi olusun sadece insanin nasil hissettigine bagh oldugunu ileri siiren
bir bakis ac¢isidir ve hedonizme gore sadece olumlu deneyimler insan igin iyidir”
(Fletcher, 2015: s. 1). Bu dogrultuda da, insanlarin miimkiin oldugu kadar ¢ok
hazzi aramalarive acidan kagmalar1 gerekir (Bunnin ve Yu, 2004). Veenhoven’a
(2003: 5. 437) gore de, “hedonizm haz veren deneyimlere aciklikla nitelendirilen
ve icerisinde hazzin ¢ok dnemli bir yere sahip oldugu bir yasam bicimdir ve he-
donistler haz konusunda olumlu olan ve miimkiin oldugunca hazzin meyvelerini
toplayan kisilerdir”.

1990’11 yillarda ortaya atilan pozitif psikoloji akiminin etkisiyle, mutluluk
konusu literatiirde dnemli bir yer edinmeye baglamistir (Carr, 2011; Haidt ,
2006). Mutlulukla ilgili akademik yazin ¢ogunlukla kavrami iyi olus veya refah
kavramlariyla es anlamli olarak kullanmigtir. Son zamanlarda da kavram yeterli-
likler yaklagimi baglaminda ele alinmis ve mutluluga erdemli davranarak ve ge-
rekli deger ve yeterliliklerin gelistirilerek ulasilabilecegi ileri siirilmiistiir (Bailey,
2009; Beebe, 2003). Bu kapsamda, mutluluk tanimlamalarinda bireylerin cesaret,
kisilerarasu iligkiler, estetik duyarlilik, affedebilirlik, azim, yeteneklilik, zeka gibi
olumlu bireysel 0zelliklerine; iyi olug, memnuniyet, doyum, umut, iyimserlik ve
mutluluk gibi 6znel deneyimlerine daha cok vurgu yapilmis ve mutlulugu arttir-
mada yaraticilik, azim, nezaket ve takim caligmasi gibi karakter ozelliklerinin
onemine deginilmistir (Peterson ve Seligman, 2004; Seligman ve Csikszentmihal-
yi, 2000). Bu baglamda, mutlulukla ilgili alanyazin da iyi olus, 6znel iyi olus hali,
refah, yasam memnuniyeti kavramlariyla birlikte anilmaya ve bu kavramlarla es
anlamli, bir semsiye kavram olarak tanimlanmaya baglamistir (Eid ve Diener,
2004; Lu, 2000). Dolayisiyla, mutlulugun, bireyin 6znel iyi olug hali (Jiang, Lu
ve Sato, 2012) ya da yasam doyumu (Van Praag, Romanov ve Ferrer-i-Carbonell,
2010); bireylerin kendi 6znel algilarini kullanarak ne kadar mutlu olduklarini ya
da yasam kalitelerinin ne kadar iyi oldugunu degerlendirme bicimi (Ryan and
Deci, 2001; Veenhoven 2008) gibi ¢esitli tanimlar1 alanyazinda mevcuttur.

Mutlulugun bu sekilde kavramlastirilmasi ve bu dogrultuda cesitli tanim-
lar ileri siiriilmesi, kavramin deneysel, nicel arastirmalarla, anketler ve 6lcme
araclariyla test edilmesini, 0l¢tilmesini beraberinde getirmistir. Bu kapsamda da,
bireylerin mutlulugunu 6lcmek icin 6l¢me araclar gelistirilmis; cesitli mutluluk
formiilleri ortaya atilmistir (Haidt, 2006). Ozellikle son yillarda hiikiimetlerin
kendi yurttaglarinin mutluluguna 6zel bir 6nem vermelerinin ve dolayisiyla da
mutluluga erisimi 6nemli bir hedef olarak koymalarinin bir sonucu olarak (Thoil-
liez, 2011) Birlesmis Milletler Genel Kurulu, Birlesmis Milletler Egitim, Bilim ve
Kiiltiir Orgiitii (UNESCO) ve Ekonomik Isbirligi ve Kalkinma Orgiitii (OECD),
ya da Iktisadi Isbirligi ve Gelisme Teskilat: gibi cesitli kiiresel inisiyatifler mutlu-
luk kavramina ciddi bir 6nem vermis ve mutluluk arayisini temel bir insan amaci
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olarak kabul etmislerdir (UNESCO, 2016). Bu anlamda, Diinya Mutluluk Rapo-
ru, Mutlu Gezegen Endeksi, Diinya Degerler Anketi ve Daha Iyi Yasam Endeksi
gibi cesitli kiiresel endeksler araciliiyla iilkelerin mutluluk ve iyi olus seviyeleri
Olciilmeye calisiimistir.

Mutlulugun diinya genelinde her sosyal politikanin dikkate aldigi ciddi bir
konu olmasinin arkasinda (Van Hal, Bruggeman, Aertsen ve Bruggeman, 2017),
bireylerin yasam kalitesi, yagsama giicii, iyimserligi, 6zgtinliigl, 6z-duyarligi ve 6z
yeterligi ile kurdugu pozitif iliskinin 6nemli bir rold vardir (Goksoy, 2017). Ni-
tekim mutlu bireylerin daha hosgoriilii, etkilesime acik (Walsh, Boehm, ve Lyu-
bomirsky, 2018) kolay karar verebilen (Lyubomirsky, King ve Diener, 2005),
diinyay1 daha giivenilir algilayan ve daha giivenli hisseden (Fredrickson, 2013)
dolayisiyla da evlilik, arkadaglik, caligma hayati ve saglik gibi hayatin bir cok ala-
ninda daha basarili oldugunu ortaya koyan arastirmalar alanyazinda mevcuttur
(Lyubomirsky, King ve Diener, 2005). Bu dogrultuda, felsefe, psikoloji ve poli-
tika alanlarinda tizerinde 6nemle durulan ve son donemlerde daha fazla vurgu-
lanan mutluluk kavrami, hem 6gretmenlerin hem de 6grencilerin gittikce daha
fazla degisim, rekabet ve bunun bir sonucu olarak da strese maruz kaldig1 icinde
bulundugumuz donemde egitim alaninda da kendine 6nemli bir yer edinmistir
(Tasnim, 2016),

Mutluluk ve egitim birbiri ile ¢cok yakin iligkilidir; bu baglamda da “mutluluk
egitimin bir amaci olmali ve iyi bir egitim de kisisel ve kolektif mutluluga 6nemli
katkilarda bulunmalidir” (Noddings, 2003: s.3). Iyi bir egitim ortaminin saglan-
masi da ogrencilerin yeteneklerini gelistiren, onlara etkili 6grenme deneyimleri
sunan, enerjilerini yiikselten mutlu okullar ve bu okullarda bulunan mutlu 6g-
retmenler ve 6grencilerle mimkiindiir (Ale Yasin, 2001). Mutlu okullar fizik-
sel, bireysel, sosyal-duygusal ve O0gretimsel kosullarin 6grencilere etkili olarak
sunuldugu okullardir (Talebzadeh ve Samkan, 2011) ; dolayisiyla da, sadece
ogrencilerin akademik basarilarina ve etkili 6grenmelerine degil ayni zaman-
da saglikli iletisim, yasam boyu 6grenme ve kendini gerceklestirme gibi cesitli
becerilerinin de gelisimine katkida bulunur (Bird ve Markle, 2012; Boehm ve
Lyubomirsky, 2008). McCabe, Bray, Kehle, Theodore ve Gelbar (2011) mutlu
ogrencilerin stres seviyelerinin daha dusiik; 6z yeterliklerinin ve sosyal destek
dizeylerinin daha ytiiksek oldugunu dolayisiyla da bu 6grencilerde okul kaygi-
s1, yabancilagsma, diger ogrencilerle zayif iliskiler gibi olumuz yasantilarin daha
az goriilldigini ortaya koymustur. Bu baglamda, mutlu 6grencilerin yer aldigi
mutlu okullar 6grenciler icin saglikli ve mutlu bir gelecegin saglanmasinda anah-
tar konumdadir (UNESCO, 2016). Ozellikle de mutlulugun daha iyi 6grenmeyi
beraberinde getirdigine yonelik arastirmalarin, kanitlarin artmasiyla, mutlu okul,
mutlu 6gretmen ve mutlu 6grencilere yonelik kavramsal tanimlar, kriterler, mut-
lu okullar yaratmak icin gerek ulusal gerekse uluslararasi baglamda ¢esitli rece-
teler ortaya atilmistir (Bird ve Markle, 2012; Boehm ve Lyubomirsky, 2008; Pan
ve Zhou, 2013; Seligman, Ernst, Gillham, Reivich ve Linkins, 2009; Talebzadeh
ve Samkan, 2011). Bu dogrultuda, UNESCO tarafindan 2014 yilinda 6grenen re-
fahini ve butiinciil gelisimi arttirmak amaciyla ‘Mutlu Okul’ projesi ortaya atilmig
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ve mutlu okullar 6grenenlere daha iyi saglik, gelecek yasaminda ve ig hayatinda
basar1 ve dogal olarak da refah sunan okullar olarak tanimlanmustir.

Mutlu okul tanimlamalarinda ve kriterlerinde 6grenen mutluluguna yapi-
lan bu vurgu 6grenci refahini, mutlulugunu, 6lcmek igin gelistirilen cesitli anket-
leri ve bu kapsamda gergeklestirilen ¢alismalar1 da beraberinde getirmistir. Bu
kapsamda, Uluslararas1 Ogrenci Degerlendirme Programi (PISA) 6grenci mut-
lulugunu 6lgmek ve O6grenci mutlulugu ve 6grenme ¢iktilarr arasindaki iligkiyi
incelemek icin 2015 yilinda 6grenci refahina yonelik kapsamli bir calisma gergek-
lestirmigtir. 72 tilkede bulunan 15 yas diizeyindeki 6grencilerin refah diizeyleri-
nin incelendigi bu calismada, herkes icin kaliteli bir egitimin saglanmasinda 6g-
rencilerin mutlulugunun, aile, 6gretmen ve okul toplumunun oynadigi rol ortaya
konmaya calistlmistir. Tirkiye’nin de katilimer tilke olarak yer aldigr arastirma-
da, 6grencilerin kaygi diizeyleri, motivasyonlari, gelecek beklentileri, okuldaki
sosyal yasamlari, aile-ev ortamlar1 ve okul digt etkinlikleri ele alinmistir. Aras-
tirma sonuclar1 Tirkiye’deki 6grencilerin 28 OECD iilkesi igerisinde %28.6’lik
ortalamayla (10 tizerinden 6.2 puanla) OECD ortalamasinin altinda kalarak en
mutsuz 0grenciler kategorisinde oldugunu ve okula aidiyet baglaminda sorunlar
yasadiklarini ortaya koymustur (OECD, 2017). Genel olarak arastirmaya kati-
lan 6grencilerin tamaminda 6zelde de Tiirkiye’deki 6grencilerde okula aidiyet
ile ilgili sorunlar yagsanmasinin nedenleri arasinda ¢grencilerin 6gretmenleriyle
kurduklart iligkilere yonelik negatif algilari, sinav ve 6dev kaygisi, 6grenci moti-
vasyonunun diisiikligii, gelecek beklentisi (egitim), okul sosyal yagami (arkadas-
larla iligkiler, okula aidiyet) zorbalik, ev ortami, (ailenin cocugun okul yasamina
ilgisi, destegi, ailenin sosyo-ekonomik diizeyi), cocugun okul diginda zamanini
gecirme bigimi (Fiziksel aktivite ve yeme aligkanliklari, 6grencinin aile biitcesi-
ne katkida bulunmak icin calismasi ya da ev iglerine yardim), bilgi ve iletigsim
teknolojilerinin kullanimi (internet kullanimi) gibi sebepler vardir. Aragtirmaya
katilan 6grencilerin goriisleri incelendiginde, mutlu 6grencilerin 6gretmenleri ile
iligkilerinde daha olumlu algilara sahip olduklari, sinav ve 6dev kaygilarinin daha
diisiik oldugu ve dolayisiyla da motivasyonlarinin daha yiiksek oldugu, tiniversi-
te egitimini tamamlama beklentisinin daha yiiksek oldugu, okula daha fazla ait
hissettikleri ve aidiyet diizeylerinin daha yiiksek oldugu; zorbaliga daha az maruz
kaldiklari, ailelerinin daha fazla ilgilendikleri ve sosyo-ekonomik durumlarinin
daha iyi olduklari, daha fazla fiziksel aktivite yaptiklar1 ve daha diizenli, saglikl
yeme aligkanliklarina sahip olduklari ortaya ¢ikmistir (OECD, 2017). Bununla
beraber, egitim stirecleri, 6grenme ve 0gretme etkinlikleri igin hayati 6neme sa-
hip bir kavram olan mutluluga gereken énem verilmedigi gorillmektedir (Bullo-
ugh, 2011; Noddings, 2003; Talebzadeh ve Samkan, 2011).

Konuyla ilgili alanyazin incelendiginde, arastirmalarin daha cok kaygi, stres,
depresyon gibi 6grencilerin mutsuzluguna sebep olan konular tizerinde yogun-
lastigt ve 1990’lara kadar cocuklarin ve genglerin mutlulugu, yasam doyumu,
umudu gibi pozitif psikolojinin temel konu alanlaria yer verilmedigi goril-
mektedir (Andrews ve Wilding, 2004; Beiter ve digerleri 2015; Capulcuoglu ve
Giindiiz, 2013; Kapei, 2004; Oren ve Gencdogan, 2007; Uusitalo-Malmivaara,
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2012). Mutluluk kavraminin ele alindig1 caligmalarda ise 6grenci mutlulugunun
genellikle 6grenme, bagar1 ve Oz-yeterlik ile iligkilendirildigi; bununla beraber
ogrencilerin mutluluk kavramina iligkin algilarina alanyazinda yeterince yer ve-
rilmedigi goriilmektedir (Asici ve Tkiz, 2018; Boehm ve Lyubomirsky, 2008; Cer-
tel, Bahadir, Saracaloglu ve Varol, 2015; Pan ve Zhou, 2013; Schnittker, 2008).
Bunda kavramin soyut ve tanimlanamaz dogasinin etkisinin oldugunu sdylemek
miimkiindir.

Insanlarin mutlulugu tanimlama ve kavramsallagirma bicimleri mutlulukla
ilgili arastirmalarin onemli bir yonidir ve bireylerin mutlulugu nasil tanimla-
diklar1 ve kavramsallastirdiklar1 kendi mutluluklarin1 degerlendirme ve mutlu
olma nedenlerini ortaya koyma firsati sunarak mutluluga ulasma davranislarin
ve diger bireylere yonelik davranislarini etkileyebilir (Lopez-Perez, Sanchez, ve
Gummerum 2016; Uusitalo-Malmivaara, 2012). Bu dogrultuda, mutluluk gibi so-
yut ve karmagik bir kavramin metaforlar aracilifiyla nedenleri ile birlikte ortaya
konmasinin hem kavrami aciklama, kavrama iligkin diistince gelistirme hem de
bireylerin egemen mutluluk algilarna iliskin daha zengin bir farkindalik kazan-
dirma ve degisimi saglama baglaminda alanyazina 6nemli katkilarda bulunacagi
disiintilmektedir. Ayrica, metaforlarin ¢ocuklarin mutluluk olgusuna yonelik ic
diinyalarini anlama ve okulda mutluluga iliskin ne disiindiiklerini ortaya cikar-
mada etkili veri toplama yontemlerinden biri oldugu goz 6niine alindiginda, bu
¢alisgmanin egitim-6gretim ortamlari i¢in hayati bir 6neme sahip olan mutluluk
kavramina iliskin 6grencilerin algilarini ortaya koymaya katki saglayacag diisii-
nillmektedir. Bu dogrultuda, asagidaki sorulara cevap aranmistir:

1. Ogrenciler mutluluk kavramii hangi metaforlarla ifade etmislerdir ve
bu metaforlar ortak ozellikleri bakimindan hangi kavramsal kategori-
ler altinda toplanmaktadir?

2. Ogrenciler okulda mutluluk kavramini hangi metaforlarla ifade etmis-
lerdir ve bu metaforlar ortak 6zellikleri bakimindan hangi kavramsal
kategoriler altinda toplanmaktadir?

Yontem

Ogrencilerin genel olarak mutluluk 6zelde de okulda mutluluk kavramla-
ria iligkin goriislerini metaforlar araciligiyla belirlemeyi amaglayan bu arastir-
ma betimsel modelde tasarlanmigs ve nitel aragtirma yontemlerinden biri olarak
yaygin kabul gdren metafor analiziyle gerceklestirilmistir (Patton, 2014). “Me-
taforlar betimleme amaciyla kullanildiginda bir durum, olay ve olgu varoldugu
haliyle betimlenir, resmedilir; metaforlarin nitel bir veri toplama yontemi olarak
kullanilmast onun betimleyici roliine karsilik gelmektedir” (Yildirim ve Simsek,
2005: s. 212). Nitel arastirmalar metafor analizlerinin kendi baglaminda kullani-
mina ve anlagilmasina olanak vermektedir. Ayrica, metaforlar 6zellikle bireylerin
belli bir duruma, kavrama ya da konuya iliskin duygu, diisiince ve anlayiglarinin
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anlasilmasinda etkili araclar olmalar1 sebebiyle, sosyal gercekliklerin algilanmasi,
anlagilmasi ve betimlemesinde de kullanilmaktadir (Collins ve Green, 1990).

Bir arastirma araci olarak, metaforlarin ifade edilebilirlik, etkili anlatim ve
canlilik olmak iizere ii¢ 6nemli islevi vardir (Ortony, 1975) ve metafor analizi
“bireylerin kendilerini ifade etmelerinde bicimlendirici bir etki yaparak” (Mor-
gan, 1998: s.14), “goriisme yapilan kisilerin kendilerinin bile farkinda olmadig:
anlamlarin ve zihinsel imajlarin ortaya konmasina olanak tanir” (Srivastva ve
Barrett, 1988: s. 36). Metafor analizleri “kendimize ve dig diinyaya iligkin bilin-
cimizi etkileyen diisiinme bicimlerimiz icin dnemli iglevlere sahip olmalari, Ortiik
bilginin islevsel hale getirilmesinde giivenilir ve kolay bir yol saglamalari, bilginin
ve anlayisin biitiinciil bir temsilini sunmalar1 ve bilginin ve anlayisin sosyal ve
kiiltiirel siireglerini yansitmalar1” gibi ¢esitli nedenlerle ¢cok yonlii bir aragtirma
perspektifine olanak sunarlar (Moser, 2000: ss. 4- 6). Ayrica metaforlar, “sosyal
destek, etkilesim, ag, iliskiler ve diger cesitli sosyal faktorlerin 6nemli unsurlarini
ortaya c¢ikarmada yollar saglar ve arastirmaciya cesitli aciklamalar ve iligkile-
ri kuramsallastirirken roliinii temsil etme firsati sunar” (Berg, 2001: s. 171) ve
soyut , karmagik kavramlarin anlagilmasinda, aciklanmasinda ve incelenmesinde
yaygin olarak kullanilir (Jensen, 2006; Low, 2008; Oxford, Tomlinson, Barcelos,
Harrington, Lavine ve Saleh, 1998; Yob, 2003).

Bu kapsamda, bu arastirmada, 6grencilerin mutluluga ve okulda mutluluga
iliskin duygu ve disiincelerine yonelik agik uclu iki soruya verdikleri cevaplar,
nitel veri cozimleme yontemleri kullanilarak kavramsal kategorilere ayristiril-
mustir. Her kavramsal kategori, katilimcilarin anketlerde verdikleri cevaplardan
direkt alintilarla desteklenmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2018 egitim-0gretim yili 2. doneminde Ma-
nisa ili Turgutlu ilgesine bagl ortaokul ve liselerde 6grenim goren toplam 188
ogrenci olusturmaktadir. Calisma grubunda yer alacak dgrencilerin belirlenme-
sinde kartopu drnekleme yontemi kullanilmistir. Kartopu 6érnekleme yontemin-
de evrende yer alan bireylerden birisi ile iligki kurulmakta ve bu kisinin yardimi
ile diger goriismeciye, diger goriismecinin yardimi ile de daha fazla goriismeci-
ye ulagilabilmektedir (Yazicioglu ve Erdogan, 2004). Bu kapsamda ortaokul ve
lise diizeyinde 6grenim goren ve derinlemesine veri elde edilebilecek 6grencile-
re ulasilmis ve bu 6grenciler araciliiyla bu ¢alismanin amacina uygun veri elde
edilebilecek diger dgrencilere ulagiimistir. Tlkokul 6grencileri gelisim 6zellikleri,
beklentileri, ihtiyaclari, olay ve olgular1 kavramsallagtirmalari ve ayrica ¢aligma-
da kullanilan veri toplama aracinda yer alan ifadeleri anlama ve algilamalarinda
agisindan farklilik gosterebilecegi dikkate alinarak calisma grubuna dahil edil-
memiglerdir. Aragtirma kapsamina giren 6grencilerin kisisel bilgileri incelendi-
ginde, 6grencilerin 138’inin (%71.55) kiz, 50’sinin (% 24.45) erkek oldugu; yas-
larmin ise 13 ile 18 arasinda degistigi ve 15’inin 13 yaginda, 16’sinin 14 yasinda;
27’sinin 15 yasinda; 60’min 16 yasinda; 42’sinin 17 yasinda; 28’inin ise 18 yaginda
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oldugu ve 158’inin liselerde 6grenim goriirken 30’unun ortaokullarda 6grenim
gordiigl belirlenmistir.

Veri Toplama Araci

Bu arastirmada kullanilan veri toplama aracinin birinci boliimiinde katilim-
cilarin kisisel ozelliklerinin (cinsiyet, yas) belirlenmesine yonelik sorular var-
dir. Veri toplama aracinin ikinci boliimiinde ise katilimcilarin  mutluluk, okul-
da mutluluk kavramlarina yonelik tirettikleri metaforlar1 ortaya koymak igin
ogrencilerden asagidaki ciimleleri tamamlamalari istenmistir:

1. “Bana gore mutluluk.... gibidir ciinkd........
2.  “Bana gore okulda mutluluk ..... gibidir ¢iinkdi.....”

Burada “¢linkii” ifadesinin kullanilmasinin nedeni tiretilen metaforlarin tek
basina betimsel giicli ortaya koymada yeterli olamamasidir. Katilimcilarin ¢iinkii
ifadesine verdigi yanitlar ile farkli katiimecilar tarafindan ayn1 metafora yiikle-
nen farkli anlamlar ve bu metaforun kullanilma amaci ortaya ¢ikarilabilir (Yil-
dirim ve Simsek, 2005). Arastirma verileri yazili olarak toplanmis ve daha sonra
bilgisayar ortamina aktarilarak analize hazir hale getirilmistir.

Verilerin Analizi

Aragtirma verilerinin analizinde icerik analizi yontemi kullaniimustir. Icerik
analizi “belli bir olguyu tanimlamak ve niceligini belirtmek icin sozel, gorsel ya
da yazili arastirma verilerinden gecerli ¢cikarimlar yapmak amaciyla sistematik ve
nesnel yollar saglayan bir arastirma yontemidir” (Downe-Wambolt, 1992: 5.314).
Benzer bir bicimde, Krippendorff’a gore (2004: s.18) igerik analizi, “metinden
(va da anlamli bir konu) kendi baglamina uygun yinelenebilir ve gegerli ¢cikarim-
lar yapmak icin kullanilan bir arastirma teknigidir”. Icerik analizi yoluyla veriler
tanimlanmaya, verilerin icinde sakli olabilecek gercekler ortaya cikarmaya ca-
ligthr. Icerik analizinde temelde yapilan islem, birbirine benzeyen verileri belli
kavramlar ve temalar gercevesinde bir araya getirmek ve bunlar1 okuyucunun
anlayabilecegi bir bicimde diizenlemek ve yorumlamaktir (Yildirim ve Simsek,
2005). Bu kapsamda, birinci asamada 6grencilerin “mutluluk” ve “okulda mutlu-
luk” kavramlarina yonelik tiretmis olduklari metaforlar arastirmacilar tarafindan
incelenmis ve gelistirilen metaforlar “adlandirma, eleme, derleme, kategori ge-
listirme, gecerlik ve giivenirligin saglanmasi ve frekanslarin hesaplanmasi” asa-
malariyla asagidaki gibi analiz edilmistir.

Adlandirma: Bu asamada katilimcilarin mutluluk ve okulda mutluluk kav-
ramlarina iligkin tiretmis olduklari metaforlar alfabetik siraya gére numaralan-
dirilmastir.

Eleme: Analizin bu asamasinda katilimcilar tarafindan ortaya konan meta-
forlar yeniden gozden gecirilmis, her iki metafor ciimlesinde de metafor niteligi
tasimayan, tiretilen metafor ile neden ciimlesi uyusmayan metafor ifadeleri (34)
arastirmadan cikarilmistir.
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Derleme: Gegersiz metafor ifadelerinin ¢ikarilmasindan sonra, kalan meta-
forlar tekrar alfabetik siraya gore listelenmistir.

Kategori gelistirme: Analizin bu asamasinda katilimcilarin mutluluk ve
okulda mutluluk kavramlarina iligkin tiretmis olduklar1 metaforlar ortak 6zellik-
lerine gore siniflandiriimistir.

Gecgerlik ve giivenirligin saglanmasi: Arastirma gecerlik ve giivenirliginin
saglanmasi icin Oncelikle 6grencilere uygulanacak veri toplama araci egitim bi-
limleri alaninda ¢alismalar yiiriiten ii¢ alan uzmaninin ve dil ve ifade yeterliligini
test etmek icin de iki Tirkge 6gretmeninin goriislerine sunulmustur. Daha sonra
hazirlanan veri toplama araci uygulama yapilacak okullarin disinda yer alan bas-
ka bir okuldaki 24 kisilik sinifa uygulanmistir. Pilot uygulama sonrasinda, veri
toplama aracinda yer alan demografik sorularin ve agik uclu sorularin 6grenciler
tarafindan dogru olarak anlasildigr goriilmustiir. Ayrica, arastirmada analiz si-
recinin nasil gergeklestirildigi ayrintili bir bicimde verilmis, verilerin analizinde
ve yorumlanmasinda dogrudan alintilara bagvurulmus ve tretilen tiim metaforla-
ra arastirmanin bulgular bolimiinde yer verilmistir. Dogrudan alintilar verilirken
katilimcilarin gercek isimleri gizli tutulmug, bunun yerine K1, K2, K3.....ifadele-
ri kullanilmistir. Arastirmanin givenirligini saglamak igcin Miles ve Huberman
(1994) tarafindan gelistirilen uyusum yiizdesi formiilii (Giivenirlik= Goriis bir-
ligi/Goriis birligi+Goris ayriligr x 100) kullanilmig ve bu kapsamda kategoriler
altinda yer alan kodlarin uyusum yiizdesi .89 olarak bulunmustur. Literatiir
incelendiginde, uyusum yiizdesinin %70 ve {izeri olmas1 giivenilir olarak kabul
edildiginden, (Miles ve Huberman, 1994), elde edilen bu degerin oldukca gii-
venilir oldugu ileri stiriilebilir. Arastirmanin i¢ givenilirligini saglamak icin de,
iretilen metaforlarin bulundugu kategoriyi temsil edip etmedigini onaylamak
amaciyla egitim bilimleri alaninda ic uzmanin goriislerine basvurulmus ve uz-
manlarin kategorilerde ve bu kategorilerin kapsamina giren metaforlarda uzlas-
t1g1 gorillmustiir.

Frekanslarin hesaplanmasi: Analizin bu asamasinda her bir kategorideki
metafor sayisi ve bu metaforlari iireten katilimcilarin frekanslar: hesaplanmistir.

Bulgular

Ogrencilerin mutluluk ve okulda mutluluk kavramlarna iliskin iiretmis ol-
duklar1 metaforlara iligkin bulgular basliklar halinde sunulmustur.

Ogrencilerin Mutluluk Kavramu ile Ilgili Sahip Olduklar1 Metafor-
lara Iliskin Bulgular

Arastirmadan elde edilen genel bulgulara gore, 6grenciler tarafindan “mut-
luluk” kavramu ile ilgili olarak metafor niteligi tasiyan ve neden ciimlesi ile uyu-
san toplam 95 adet gegerli metafor iiretilmis ve bu metaforlar 14 kavramsal ka-
tegori altinda toplanmugtir. Bu kavramsal kategoriler “gecici bir duygu, huzur
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veren bir duygu, erisilmesi gii¢ bir duygu, emek gerektiren bir duygu, keyif ve-
ren bir duygu, belirsiz bir duygu, 6zgiirlik durumu, aligkanlik durumu, ¢ogalan/
¢ogaltan bir duygu, masumiyet duygusu, sonsuzluk duygusu, heyecan veren bir
duygu, yalnizlik duygusu” olarak adlandirilmistir. Gegici bir duygu, huzur veren
bir duygu ve erisilmesi gii¢ bir duygu kategorilerinde toplam 53 metafor {iretil-
mis ve bu metaforlar toplam metafor sayisinin yarisindan fazlasini olugturmustur.
Gegici bir duygu olarak mutluluk kategorisinde iiretilen kelebek (f=4) metaforu
ise katilimcilar tarafindan en cok ifade edilen metafor olmustur. Mutlulugu ta-
nimlamada kullanilan kavramsal kategoriler tiretilen metafor sayisi ve tireten kisi
sayisina iligkin frekanslar Tablo 1’de sunulmustur.

Tablo 1.
Kavramsal Kategoriler, Uretilen Metafor Sayist ve Ureten Kisi Sayist

sy

Kavramsal Kategoriler Metafor Sayisi

[\
(o]

Gecici bir duygu olarak mutluluk 24

—_
(=)}

Huzur veren bir duygu olarak mutluluk 15

—_
W
—_
W

Erisilmesi giic bir duygu olarak mutluluk
Emek gerektiren bir duygu olarak mutluluk
Keyif veren bir duygu olarak mutluluk
Belirsiz bir duygu olarak mutluluk
Ozgiirliik durumu olarak mutluluk
Aliskanlik durumu olarak mutluluk
Cogalan/gogaltan bir duygu olarak mutluluk
Masumiyet duygusu olarak mutluluk
Sonsuzluk duygusu olarak mutluluk

Heyecan veren bir duygu olarak mutluluk

N W W A A Y DY
N W W A AN Y

Yalnizlik duygusu olarak mutluluk

Nel
W

Toplam 102

Gecici bir duygu olarak mutluluk

Gegici bir duygu olarak mutluluk kategorisinde 29 katilimei toplam 25 me-
tafor iiretmistir. Bu kategoride iretilen metaforlar ve belirtilme sikliklari; agk
(f=1), balon (f=1), cam kavanoz, (f=1), cicek (f=1), dondurma (f=1), donme
dolap (f= 1), ekmek (f=1), firtina dncesi sessizlik (f=1), gokkusag: (f=1), gii-
nes (f=1), havai fisek (f=1), kapaksiz kola (f=1), kelebek (f=4), masal (f=2),
mum (f=1), ojelerim (f=1), para (f=1), riiya (f=1), saat (f=1), topitop seke-
ri (f=1), tikenmez kalem (f=1), tv dizisi (f=1), uyusturucu (f=1), yeni alinmig
elbise (f=1) seklindedir. Bu kategoride iiretilen metaforlarin bazilar1 asagida
verilmistir:

“Benim i¢in mutluluk masal gibidir ciinkii bir varmis, bir yokmus.” ( K5)
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“Benim icin mutluluk kelebek gibidir ciinkii kelebek gibi émrii ¢ok kisadir.”
(K99)

“Benim i¢cin mutluluk kapaksiz kola gibidir ¢linkii kapaksiz kolanin nasil
asidi hemen kagar ve tadi kacarsa mutlulukta hizli sekilde bizden uzaklasir.” (K9)

“Benim i¢in mutluluk uyusturucu gibidir ¢inkii anlik bir zevktir ve sonrasin-
da tabii ki bunun bedelini ister senden hayat, pisman ettirir.” ( K90)

“Benim i¢in mutluluk firtina 6ncesi sessizlik gibidir ¢iinkii mutluluk uzun
stirmez ve ardindan koéti seyler olur.” (K177)

Huzur veren bir duygu olarak mutluluk

Huzur veren bir duygu olarak mutluluk kategorisinde 16 katilimei toplam 15
metafor Giretmistir. Bu kategoride tiretilen metaforlar ve belirtilme sikliklari; ba-
bam (f=1), bahar aksamlari (f=1), bir ilkbahar giiniinde yiirimek(f=1), bisiklet
stirmek (f=1), gokyiizii (f=1), ilkbahar(f=1), kedi (f=2), kitap okumak (f=1),
lunapark (f=1), miizik (f=1), namaz (f=1), sevdiginin yaninda olmak (f=1) si-
cak icecek (f=1), uyku(f=1), yagmurun sesini dinlemek(f=1) seklindedir. Bu
kategoride iiretilen metaforlarin bazilari asagida verilmistir:

“Benim icin mutluluk kedi gibidir. Ciinkii tath, huzur verici, yliziimi gildi-
ren bir seydir.” (K102)

“Benim icin mutluluk namaz gibidir. Ciinkii insana huzur verir.” (K61)

“Benim i¢in mutluluk yagmurun sesini dinlemek gibidir. Ciinki insanin icini
rahatlatir.” (K165)

“Benim icin mutluluk ilkbahar mevsimi gibidir. Ciinkii mutlu oldugumuzda
¢ok huzurlu oluruz, ¢gicek gibi acariz hemen.” (K184)

Erisilmesi giic bir duygu olarak mutluluk

Erisilmesi gii¢ bir duygu olarak mutluluk kategorisinde 13 katilimc1 toplam
13 metafor tiretmistir. Bu kategoride tiretilen metaforlar ve belirtilme sikliklari;
balik (f=1), elmas(f=1), emeklilik(f=1), hacca gitmek(f=1), ilk yudumda sar-
hos olmak(f=1), insansiz hava araci (f=1), ipteki cambaz (f=1), kebap(f=1),
kelebek(f=1), komiir madeninde cikarilan bir elmas(f=1), siyah bir sayfadaki
beyaz bir nokta(f=1), taksi ile yolculuk yapmak(f=1), volkan(f=1) seklindedir.
Bu kategoride iiretilen metaforlarin bazilari asagida verilmistir:

“Benim i¢in mutluluk hacca gitmek gibidir ¢linkii beklersin ki sira sana gel-
sin; tam gelir bi bakmigsin 6lmiigsiin.” (K19)

“Benim i¢in mutluluk insansiz hava araci gibidir ¢iinkii gérmesen de vardir;
elbet bir giin bize de goriiniir insallah.” (K14)
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“Benim i¢in mutluluk bir ipteki cambaz gibidir ¢iinkii zar zor denge kuru-
yorlar ama basarabilirlerse ipin sonuna kadar gidebiliyorlar. Benim icin mutlu-
luk da boyle, mutlulugu yakalarsak dmriimiiziin sonuna kadar gider.” (K114)

“Benim icin mutluluk yemekteki kebap gibidir ¢linkii her zaman insanin
oniine gelmez.” (K8)

Emek gerektiren bir duygu olarak mutluluk

Emek gerektiren bir duygu olarak mutluluk kategorisinde 6 katilimci toplam
6 metafor tUretmistir. Bu kategoride iiretilen metaforlar ve belirtilme siklikla-
11 cicek(f=1), emeklilik(f=1), futbol(f=1), giill(f=1), matematik(f=1), topuklu
ayakkabi (f=1) seklindedir. Bu kategoride tiretilen metaforlarin bazilar1 asagida
verilmistir:

“Benim i¢in mutluluk cigek gibidir ¢iinkil cigege yeteri kadar su verirsen
solmaz, canlt kalir.” (K17)

“Benim icin mutluluk topuklu ayakkabu gibidir ¢linki giizeldir ama ytiriime-
si zordur.” (K118)

“Benim i¢in mutluluk emeklilik gibidir ¢linkii sonunda emeginin karsiligini
alirsin, mutluluk da bir eylem sonucu olugur.” (K20)

Keyif veren bir duygu olarak mutluluk

Keyif veren bir duygu olarak mutluluk kategorisinde 5 katilimer toplam 5
metafor iiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklar1 bir
bardak sekerli cay (f=1), ¢ikolata(f=1), pamuk seker (f=1), trambolin (f=1),
yabanci dizi/film izlemek (f=1), seklindedir. Bu kategoride iiretilen metaforlarin
bazilar1 asagida verilmistir:

“Benim i¢in mutluluk pamuk seker gibidir ¢ilinkii zevk verir.” (K154)

“Benim i¢in mutluluk trambolin gibidir ¢ilinkii 6nce heyecani sonra eglence-
si geliyor” (K80)

“Benim i¢in mutluluk bir bardak sekerli ¢ay gibidir ¢linkii sicak cayin verdigi
haz bambagkadir.” (K124)

Belirsiz bir duygu olarak mutluluk

Belirsiz bir duygu olarak mutluluk kategorisinde 5 katilimci toplam 5 meta-
for iiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklar1 bog ders
(f=1), cekyat(f=1), o6lim(f=1), talih kusu (f=1), yolculuk(f=1), deniz (f=1)
seklindedir. Bu kategoride iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in mutluluk bog ders gibidir ¢linkii ne zaman olacag1 belirsizdir.”
(K63)
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“Benim i¢in mutluluk ¢ekyat gibidir ciinkii ne oldugu belli degildir. Cekyat
yatak m1? Koltuk mu? Mutlulugunda ne oldugunu bilen yoktur.” (K10).

“Benim i¢in mutluluk talih kusu gibidir ciinkii kime ne zaman konacagi belli
olmaz.” (K17).

“Benim i¢in mutluluk deniz gibidir. Ciinkii ne olacagi belli olmaz. bazen
dalgalidir heyecanli, bazen de dalgasiz, sonsuz bir huzurdur.” (K109)

Ozgiirliik durumu olarak mutluluk

Ozgiirliik durumu olarak mutluluk kategorisinde 6 katilimei toplam 5 meta-
for uretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklar1 bisiklet
stirmek(f=1), kus (f=2), okul ¢ikisi(f=1), ucurtma(f=1), yaz tatili (f=1), seklin-
dedir. Bu kategoride iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in mutluluk bisiklet siirmek gibidir ¢linkii iki tekerin istiinde 6z-
giirce dolasabiliyorum.” (K117)

“Benim i¢in mutluluk okul cikigi gibidir ¢linkii okul disiplini vs. ¢cok anlam-
s1iz.” (K149).

Aliskanlik durumu olarak mutluluk

Aligkanlik durumu olarak mutluluk kategorisinde 5 katilimer toplam 6 me-
tafor uretmistir. Bu kategoride tiretilen metaforlar ve belirtilme sikliklar1 coca
cola(f=1), cikolata (f=2), cikolatal siit(f=1), muz(f=1), sigara(f=1) seklinde-
dir. Bu kategoride turetilen metaforlarin bazilar1 asagida verilmistir:

“Benim icin mutluluk ¢ikolata gibidir ciinkii bagimlilik yapar.” (K134)

“Benim i¢in mutluluk sigara gibidir ¢linkii viicuda bir girdimi aligkanlik ya-
par hep istersin.”(K12)

Cogalan/cogaltan bir duygu olarak mutluluk

Cogalan/cogaltan bir duygu olarak mutluluk kategorisinde 4 katilimer top-
lam 4 metafor tretmistir. Bu kategoride tiretilen metaforlar ve belirtilme sik-
liklari; amip(f=1), cikolata(f=1), kovalent bag(f=1), nar(f=1) seklindedir. Bu
kategoride iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in mutluluk amip gibidir ¢iinkii amip uygun ortamda nasil artarsa
mutlulukta uygun ortamda hizlica ¢ogalabilir.” (K18)

“Benim icin mutluluk kovalent bag gibidir ¢linkii paylastik¢a artacak, giizel-
lesecek.” (K157).

Masumiyet duygusu olarak mutluluk

Masumiyet duygusu olarak mutluluk kategorisinde 4 katilime1 toplam 4 me-
tafor iiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklar1 bebek
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(f=1), cocuk(f=1), kiigiik bir cocugun sevinci(f=1), su (f=1) seklindedir. Bu
kategoride iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in mutluluk su gibidir ¢linkii saf temiz ve hos.” (K84)

“Benim icin mutluluk bebek gibidir ¢iinkt asla koti diisiinmezler, hayatin
gercekleriyle kargilasmadiklari icin mutludurlar.”(K173)

Sonsuzluk duygusu olarak mutluluk

Sonsuzluk duygusu olarak mutluluk kategorisinde 3 katilimci toplam 3
metafor iretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklari
deniz(f=1), okyanus(f=1), zaman(f=1) seklindedir. Bu kategoride iiretilen me-
taforlarin bazilar1 asagida verilmistir:

“Benim i¢in mutluluk deniz gibidir ¢linkii mavi kadar giizel ve sonsuzdur.”
(K2)

“Benim i¢cin mutluluk zaman gibidir ¢linkii akip gider, sonu gelmez.” (K169)

Heyecan veren bir duygu olarak mutluluk

Heyecan veren bir duygu olarak mutluluk kategorisinde 3 katilimci toplam 3
metafor Giretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklari; fut-
bol magi izlemek (f=1), kusun kalbi (f=1), son dakika haberi (f=1) seklindedir.
Bu kategoride tiretilen metaforlarin bazilari asagida verilmistir:

“Benim i¢in mutluluk son dakika haberi gibidir ciinkii insan1 heyecanlan-
dirir.” (K13)

“Benim i¢in mutluluk kusun kalbi gibidir ¢linkii icimde pir pir eder. Gorii-
niisii ne kadar kiiciik olursa olsun, heyecan mutluluk yaratir.” (K120)

Yalnizlik duygusu olarak mutluluk

Yalnizlik duygusu olarak mutluluk kategorisinde 2 katilimc1 toplam 2 meta-
for iiretmistir. Bu kategoride tretilen metaforlar ve belirtilme sikliklar1 karanlik
bir kutu (f=1), kulakligim(f=1) seklindedir. Bu kategoride iiretilen metaforlarin
bazilar1 asagida verilmistir:

“Benim icin mutluluk karanlk bir kutu gibidir ¢linkii en ¢ok eglendigim za-
manlar tek kaldigim zamanlardir ve toplumdan soyutlandigim zamanlar.” (K155)

Ogrencilerin Okulda Mutluluk Kavrami Ile Tlgili Sahip Olduklar

Metaforlara Iliskin Bulgular

Aragtirmadan elde edilen genel bulgulara gore, 6grenciler tarafindan “okul-
da mutluluk” kavramu ile ilgili olarak metafor niteligi tasiyan ve neden ciimlesi

ile uyusan toplam 86 adet gegerli metafor iiretilmis ve bu metaforlar 13 kav-
ramsal kategori altinda toplanmistir. Bu kavramsal kategoriler “gecici bir duy-
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gu, imkansiz bir duygu, erisilmesi giic bir duygu, zorunluluk durumu, 6zgirlik
durumu, olumsuz bir deneyim ifadesi, zenginlestiren bir deneyim ifadesi, degis-
ken bir duygu, paylagim ifadesi, umutsuzluk duygusu, bagimlilik durumu, sanal
bir duygu, zorunlu bir iligki bigimi” olarak adlandirilmistir. Imkansiz bir duygu,
erisilmesi gii¢ bir duygu, gecici bir duygu, zorunluluk durumu kategorilerinde 46
adet metafor iretilmis ve bu kategorilerde tiretilen metaforlar bu metaforlarin
yaklagik yarisini olusturmaktadir. Ozgiirliik durumu olarak okulda mutluluk ka-
tegorisinde iiretilen bos ders(f=8) metaforu ise katilimcilar tarafindan en ¢ok
ifade edilen metafor olmugtur. Okulda mutlulugu tanimlamada kullanilan kav-
ramsal kategoriler iiretilen metafor sayisi ve lireten kisi sayisina iligkin frekanslar
Tablo 2’de sunulmustur.

Tablo 2.
Kavramsal Kategoriler, Uretilen Metafor Sayist ve Ureten Kisi Sayist

Kavramsal Kategoriler Metafor Sayisi F
Gegcici bir duygu olarak okulda mutluluk 13 19
Imkansiz bir duygu olarak okulda mutluluk 13 13
Erisilmesi gii¢ bir duygu olarak okulda mutluluk 10 10
Zorunluluk durumu olarak okulda mutluluk 10 11
Ozgiirliik durumu olarak okulda mutluluk 6 13
Olumsuz bir deneyim ifadesi olarak okulda mutluluk 6 6
Zenginlestiren bir deneyim ifadesi olarak okulda mutluluk 6 6
Degisken bir duygu olarak okulda mutluluk 5 5
Paylagim ifadesi olarak okulda mutluluk 5 5
Umutsuzluk duygusu olarak okulda mutluluk 4 4
Bagimlilik durumu olarak okulda mutluluk 4 4
Sanal duygu olarak okulda mutluluk 2 2
Zorunlu bir iligki bigimi olarak mutluluk 2 2
Toplam 86 100

Gecici bir duygu olarak okulda mutluluk

Gegici bir duygu olarak okulda mutluluk kategorisinde 19 katilimer toplam
13 metafor liretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklari;
ates (f=1), i1k hizi(f=1), kelebek(f=1), kelebegin 6mrii (f=2), petrol (f=1),
ritya (f=1), saat (f=2), saatli bomba(f=1) , sakiz (f=2) su (f=3), siirpriz (f=2),
teravih namazi(f=1), yaz yagmuru(f=1) seklindedir. Bu kategoride iiretilen me-
taforlarin bazilar1 asagida verilmistir:

“Benim icin okulda mutluluk saatli bomba gibidir ¢iinkii yok olacagini bilir-
sin ama ne zaman olacagini bilemezsin.” (K15)

“Benim i¢in okulda mutluluk teravih namaz gibidir ¢iinki hizli biter” (K63)
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“Benim i¢in okulda mutluluk 151k hiz1 gibidir ¢iinkii bir anda gelir ve gider”
(K79)

“Benim icin okulda mutluluk su gibidir ¢linkii cabuk akar biter.” (K176)

Imkansiz bir duygu olarak okulda mutluluk

Imkansiz bir duygu olarak mutluluk kategorisinde 13 katilimci toplam 13
metafor tUretmistir. Bu kategoride tretilen metaforlar ve belirtilme sikliklari;
Amerika (f=1), Ankara’da deniz (f=1) aya merdiven dayamak (f=1), Cuma
namazini kagirmig Hristiyan (f=1), ¢olde su(f=1), giinah islememek (f=1), hic
duymadigim sarki(f=1) , konusan képek(f=1), melekler(f=1), para(f=1), pla-
tin madeni(f=1), riya(f=1) , yazin kar yagmasi(f=1) seklindedir. Bu kategoride
iretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in okulda mutluluk Amerika gibidir ¢iinkii herkesin hayalidir ama
kimse kavusamaz.” (K13).

“Benim i¢in okulda mutluluk cuma namazini kagirmis Hristiyan gibidir ¢iin-
kii nasil cuma namazin kaciran Hristiyan olmazsa okulda da mutluluk yoktur.”
(K10)

“Benim i¢in okulda mutluluk platin madeni gibidir ¢linkii tilkemizde platin
madeni nasil yoksa okulda da mutluluk yok ki” (K12).

“Benim icin okulda mutluluk melekler gibidir ciinkil hi¢ yoktur, goriinmez-
ler.” (K30)

“Benim icin okulda mutluluk aya merdiven dayamak gibidir ¢iinkii imkansi-
z1 iste ama okulda mutlulugu isteme.” (K16).

Erisilmesi gii¢ bir duygu olarak okulda mutluluk

Erisilmesi gii¢ bir duygu olarak okulda mutluluk kategorisinde 10 katilimel
toplam 10 metafor tiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme
sikliklari; asansor(f=1), babam(f=1), belediye otobiisii(f=1) , damat tirasi(f=1),
dag (f=1), gelin basi(f=1), glines(f=1), kiiciik bir tebessiim(f=1), leylek(f=1),
ritya(f=1) seklindedir. Bu kategoride iiretilen metaforlarin bazilari asagida ve-
rilmistir:

“Benim icin okulda mutluluk damat tiras1 gibidir. Ciinkii damat tirasi nasil

pahaliya mal oluyorsa, okulda mutlulukta zor elde edilir ve pahaliya mal olur.”
(K14)

“Benim icin okulda mutluluk leylek gibidir ciinkii senede bir kez gortirsiin.”
(K62).

“Benim i¢in okulda mutluluk kiiciik bir tebessiim gibidir ¢ilinkii okulda sade-
ce sinavdan yiiksek not aldigimda acinin tatli tebessiimii olur suratimda.” (K177).
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Zorunluluk durumu olarak okulda mutluluk

Zorunluluk durumu olarak okulda mutluluk kategorisinde 11 katilimei top-
lam 10 metafor tiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme siklik-
larg; aci biber (f=1), domates sosu(f=1), gece(f=1), kalem(f=1), kereviz(f=1),
su, (f=2), oksijen(f=1), salatalik(f=1), Tanr1 (f=1), yemek yemek(f=1) seklin-
dedir. Bu kategoride iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in okulda mutluluk Tanri gibidir ¢linki var zannederim, 6yle umut
ederim ama yoktur. Inanmak zorunda hissedersin ama bu kendini kandirmaktir,
zorunluluktur.”(K90).

“Benim i¢in okulda mutluluk kereviz gibidir ¢linkii gerekli ama cirkin.” (K5).

“Benim i¢in okulda mutluluk oksijen gibidir ¢iinkii o sikici ortamda eglen-
memiz de gerekir.” (K80).

Ozgiirliik durumu olarak okulda mutluluk

Ozgiirliik durumu olarak okulda mutluluk kategorisinde 13 katilimei toplam
6 metafor tretmistir. Bu kategoride iiretilen metaforlar ve belirtilme siklikla-
r1 beden dersi(f=1), bog ders(f=8), cezaevinden ¢ikan bir adamin sevinci(f=1),
kapandaki kus(f=1), 6gle arasi(f=1), teneffiis(f=1) seklindedir. Bu kategoride
iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in okulda mutluluk bos ders gibidir ¢iinkii bos derste 6zgiir bir kus
gibiyim.” (K160).

“Benim i¢in okulda mutluluk kapandaki kus gibidir ¢iinkii kisitlamalar ¢ok
ve teknoloji yok.” (K116)

“Benim i¢in okulda mutluluk cezaevinden ¢ikan bir adamin sevinci gibidir
¢linkii okuldan ¢ikmak 6zgiirlige kavugsmak biytik bir mutluluk.” (K120).

Olumsuz bir deneyim ifadesi olarak okulda mutluluk

Olumsuz bir deneyim ifadesi olarak okulda mutluluk kategorisinde 6 kati-
Iime1 toplam 6 metafor iretmistir. Bu kategoride tiretilen metaforlar ve belirtil-
me sikliklari, acili ¢igkofte(f=1), arabesk sarki(f=1), ates(f=1), oyun(f=1), pul
biber(f=1), silgi(f=1) seklindedir. Bu kategoride iiretilen metaforlarin bazilar
asagida verilmistir:

“Benim icin okulda mutluluk silgi gibidir ciinkii hayatimda giizel anilari
sildiriyor.” (K98)

“Benim icin okulda mutluluk acili ¢igkofte gibidir ¢linkii okul ilk basta iyi
iken simav zamani sikint1 olabilir.” (K82).
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Zenginlestiren bir deneyim ifadesi olarak okulda mutluluk

Zenginlestiren bir deneyim ifadesi olarak okulda mutluluk kategorisinde
6 katilimci toplam 6 metafor tretmistir. Bu kategoride iiretilen metaforlar ve
belirtilme sikliklart aci biber (f=1), biber dolmasi(f=1) diinya (f=1), ilk basta
eksi, ¢ignendikge tatlilasan sakiz (f=1), nar(f=1), ojelerim(f=1) seklindedir. Bu
kategoride iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in okulda mutluluk biber dolmasi gibidir ¢linkii icerisinde bircok
baharat barindirir; tipki okulda birden fazla bilgi barindirdig: gibi.” (K112).

“Benim i¢in okulda mutluluk ilk basta eksi, cignendikce tatlilagan sakiz gibi-
dir ciinkd icine girildikge tathlagir.” (K57).

Degisken bir duygu olarak okulda mutluluk

Degisken bir duygu olarak okulda mutluluk kategorisinde 5 katilimer top-
lam 5 metafor iretmistir. Bu kategoride tiretilen metaforlar ve belirtilme sik-
liklari; agag(f=1), ask-1 memnu(f=1), dolmug(f=1), hava durumu(f=1) ma-
tematik (f=1) seklindedir. Bu kategoride iiretilen metaforlarin bazilar1 asagida
verilmistir:

“Benim i¢in okulda mutluluk ask-1 memnu gibidir ¢linkii ne zaman ne ola-
cagi belli degildir.” (K162)

“Benim i¢in okulda mutluluk hava durumu gibidir ¢linkii bazen igini 1sitir,
bazen seni 1slatir.”(K172).

Paylasim ifadesi olarak okulda mutluluk

Paylagim ifadesi olarak okulda mutluluk kategorisinde 5 katilimci toplam
5 metafor tretmistir. Bu kategoride iiretilen metaforlar ve belirtilme siklikla-
1 kelebek(f=1), kimya dersi(f=1), mandalina(f=1), sira arkadasi(f=1), yap
boz(f=1) seklindedir. Bu kategoride iiretilen metaforlarin bazilar1 asagida ve-
rilmistir:

“Benim icin okulda mutluluk sira arkadasi gibidir ¢linkii her seyi onunla
paylasirsin.” (K1).

“Benim i¢in okulda mutluluk mandalina gibidir ¢iinkii kabugu soyuldugu an
koku yayan ve paylastik¢a da tatlanan bir meyvedir.” (K129).

Umutsuzluk duygusu olarak okulda mutluluk

Umutsuzluk duygusu olarak okulda mutluluk kategorisinde 4 katilimci top-
lam 4 metafor tiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme siklik-
lari; 15181 agilmamis oda (f=1) kanserli hasta(f=1), kara tren(f=1), taziye(f=1)
seklindedir. Bu kategoride tretilen metaforlarin bazilari asagida verilmistir:
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“Benim i¢in okulda mutluluk kanserli hasta gibidir ¢linkii olmayacagini bi-
lirsin ama bir iimit ya olursa diye okulda mutlulugu beklersin.”(K13)

“Benim i¢in okulda mutluluk taziye gibidir ¢linkii aslinda tiziintiistindiir ama
gelmeyecegini bile bile kapiya bakarsin.” (K15)

Bagimlilik durumu olarak okulda mutluluk

Bagimhilik durumu olarak okulda mutluluk kategorisinde 4 katilimci top-
lam 4 metafor iiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme siklik-
lar1 ac1 biber (f=1), ¢igdem (f=1), telefon(f=1), youtube(f=1) seklindedir. Bu
kategoride tiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim i¢in okulda mutluluk ac1 biber gibidir ¢iinkii ne kadar sevmesen de
olmadig1 zaman tuhaf ve farkl hissettiriyor. Aci biber de dyle. Ne kadar ac1 olsa
da yemekten vazgecemiyorsun.” (K59).

“Benim icin okulda mutluluk youtube gibidir ¢linkii girdiginde ctkamazsin.”
(K89)

Sanal bir duygu olarak okulda mutluluk

Sanal bir duygu olarak okulda mutluluk kategorisinde 2 katilimci toplam
2 metafor iiretmistir. Bu kategoride iiretilen metaforlar ve belirtilme sikliklari;
makyaj yapan kadmlar (f=1), timsah gozyasi(f=1) seklindedir. Bu kategoride
iiretilen metaforlarin bazilar1 asagida verilmistir:

Benim i¢in okulda mutluluk makyaj yapan kadinlar gibidir ¢linki bilirsin
gercek o degildir ama yine de inanirsin ya okulda da mutlulukta dyle bir seydir.”
(K17)

Zorunlu bir iligki bicimi olarak okulda mutluluk

Zorunlu bir iligki bicimi olarak okulda mutluluk kategorisinde 2 katilimci
toplam 2 metafor iretmistir. Bu kategoride tiretilen metaforlar ve belirtilme sik-
liklar1 konjonktiirel ittifak(f=1), miisteri satici iligkisi(f=1) seklindedir. Bu kate-
goride iiretilen metaforlarin bazilar1 asagida verilmistir:

“Benim icin okulda mutluluk konjonktiirel ittifak gibidir ¢linkii karsiliklr ¢1-
kar iligkisine bagldir.” (K85)

Ogrencilerin mutluluk ve okulda mutluluk kavramlarma yonelik iiretmis ol-
duklar1 metaforlar incelendiginde, iiretilen metaforlarin ve ait olduklar1 katego-
rilerin genel olarak benzerlik gosterdigi ve mutlulugu ve okulda mutlulugu genel
olarak gegici, erisilmesi gii¢, belirsiz/degisebilir, paylagimlarla ¢ogalan bir duygu
olarak tanimladiklar1 ve bir 6zgiirlik durumu olarak gordiikleri ortaya ¢ikmig-
tir. Bununla beraber, arastirmanin bir diger 6nemli bulgusu 6grencilerin okulda
mutluluk kavramina yonelik irettikleri metaforlarin cogunlukla olumsuz nitelik-
lere sahip olurken, mutluluk kavramina yonelik tiretmis olduklar1 metaforlarin
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daha olumlu niteliklere sahip olmalaridir. Bu kapsamda, 6grenciler genel olarak
mutlulugu huzur veren, keyif veren, heyecan veren bir sonsuzluk, masumiyet
duygusu olarak tanimlarken; okulda mutlulugu imkansiz, sanal bir duygu ve bir
zorunluluk, umutsuzluk ve bagimhilik durumu olarak tanimlamiglardir. Nitekim,
arastirmada herhangi bir kategoriye girmeyen ya da metafor ifadesi olmayan
bulgular incelendiginde de dgrencilerin okulda mutlulugu bir paylasgim durumu
olarak arkadaslariyla iligkilendirdikleri (f:12), bos dersler tizerinden bir mutlu-
luk tanimlamasinda bulunduklari (f:12) ve bunun diginda “yok” gibi algiladiklar:
(f:7), okulu cehennem, igkence gibi kavramlarla betimledikleri ortaya ¢ikmustir.

Tartisma, Sonug ve Oneriler

Bu arastirmada, 6grencilerin mutluluk ve okulda mutluluk kavramlarina
iliskin goriiglerinin metaforlar araciliglyla ortaya konmasi amaclanmistir. Bu
baglamda mutluluk kavramina iligkin tiretilen metaforlar “gecici bir duygu, hu-
zur veren bir duygu, erisilmesi gii¢ bir duygu, emek gerektiren bir duygu, keyif
veren bir duygu, belirsiz bir duygu, 6zgiirlik durumu, aliskanlik durumu, ¢coga-
lan/gogaltan bir duygu, masumiyet duygusu, sonsuzluk duygusu, heyecan veren
bir duygu, yalmzlik duygusu” kategorilerinde toplanmistir. Benzer bir bigim-
de, okulda mutluluk kavramina yonelik tiretilen metaforlar incelendiginde de,
iretilen bu metaforlarin “gecici bir duygu, imkansiz bir duygu, erisilmesi gii¢
bir duygu, zorunluluk duygusu, 6zgiirlik durumu, olumsuz bir deneyim ifadesi,
zenginlestiren bir deneyim ifadesi, degisken bir duygu, paylasim ifadesi, umut-
suzluk duygusu, bagimhilik durumu, sanal bir duygu, zorunlu bir iligki bicimi”
kategorilerinde betimlendigi ortaya ¢ikmustir. Ogrenciler tarafindan mutluluk
ve okulda mutluluk kavramlarina iligkin tiretilen metaforlar ve olusturulan ka-
tegoriler biitiin olarak ele alindiginda, 6grencilerin hem genel olarak mutlulugu
hem de okulda mutlulugu gegici, erisilmesi gii¢ ve arkadaslariyla olan iligkileri ve
paylagimlariyla cogalan, cogaltan bir duygu ve bir 6zgiirliik durumu olarak algila-
diklar1 goriilmektedir. Thoilliez (2011), ¢ocuklar i¢in mutlulugun anlamini ortaya
koymay1 amacladigl calismasinda, cocuklarin mutlulugu baglangicta bir hediye
ya da basarilacak bir sey olarak algilarken, ergenlikle birlikte elde etmek icin
bir seyler yapmalar1 gereken degerli bir amac olarak algiladiklarini ve mutluluga
daha temkinli yaklastiklarini ortaya koymustur. Bu dogrultuda, bu arastirmanin
¢alisma grubunun agirlikli olarak 16-17 yas olmak tizere 13-18 yas grubu 6gren-
cilerden olugmas1 mutluluga iliskin iiretilen “gecici ve erigilmesi gii¢ bir duygu
olarak mutluluk” kategorilerindeki metaforlar1 aciklar niteliktedir. Ayrica, bu
yas grubu 6grencilerin gerek mutlulugu gerekse okulda mutlulugu ¢ogalan/go-
galtan bir duygu ve bir 6zgiirliikk durumu olarak tanimlamalari ve bu dogrultuda
metafor tretmeleri mutlulugu kisilerarasi iligkiler tizerinden tanimlamalari ve
bir 6zgiirlik durumu olarak algilamalar1 ile aciklanabilir. Nitekim, literatiirde
¢esitli caligmalar bu yag grubundaki 6grencilerin mutlulugu akranlari ve arkadas-
laryla iligkileri baglaminda kavramsallastirdiklarini (Freire ve digerleri, 2013) ve
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ozgiirliik ya da ozerklik baglaminda tanimladiklarimi (Lopez-Perez, Sanchez ve
Gummerum, 2016) ortaya koymustur.

Bununla beraber, mutluluk ve okulda mutluluk kavramlarina iligkin iiretilen
metaforlar bagimsiz olarak ele alindiginda, gerek iiretilen metaforlardan gerekse
kategorilere verilen isimlerden anlasilacagi gibi, genel olarak mutluluga iligkin
iretilen metaforlarin daha olumlu niteliklere sahipken; okulda mutluluk kavra-
mina yonelik tiretilen metaforlarin daha olumsuz nitelikte oldugu goriilmektedir.
Bu kategoriler 1s18inda, 6grencilerin mutlulugu “gecici, huzur veren, erisilme-
si gii¢, emek gerektiren, keyif veren, belirsiz, cogalan/cogaltan, heyecan veren”
gibi Ozelliklerle nitelendirirken ve “Ozgiirliik, aligkanlik, masumiyet, sonsuzluk,
yalnizlik” gibi kavramlarla tanimlarken; okulda mutlulugu “gegici, imkansiz,
erisilmesi giic, degisken, sanal,” gibi 6zelliklerle niteledikleri ve bir zorunluluk,
umutsuzluk, bagimlilik, yalnizlik durumu, zorunlu bir iligki bicimi ve olumsuz
bir deneyim ifadesi olarak tanimladiklari ve bu dogrultuda metaforlar trettik-
leri gorilmustiir. Ayrica, 6grenciler tarafindan 6zgiirlik kategorisinde mutluluk
kavramina iligkin tiretilen metaforlar incelendiginde, 6grencilerin kus, ucurtma,
bisiklet siirmek gibi metaforlar trettikleri goriiliirken; aynmi kategoride okulda
mutluluk kavramina iligkin tiretilen metaforlarin bos ders, beden dersi, 6gle ara-
s1, teneffiis, cezaevinden ¢ikan bir adamin sevinci, kapandaki kus gibi ifadeler
olduklari goriilmektedir. Buna ek olarak, 6grenciler tarafindan tiretilen ve meta-
for olmayan ya da herhangi bir kategoriye girmeyen ifadeler incelendiginde de,
ogrencilerin okulda mutlulugu yok gibi algiladiklart ve okulda mutlulugu genel
olarak bog derslerle tanimladiklari ortaya cikmuistir.

Tim bu bulgular 15181nda, 6grencilerin genel olarak okulda mutlu olmadik-
lar1, okulu 6zgurliklerini kisitlayan zorunlu bir yer olarak algiladiklar1 ve okulda
mutlulugu bos ders, 6gle arasi, teneffiis, yaz tatili, okul ¢cikist gibi okul/ders digin-
daki zamanlarla iligskilendirdikleri goriilmektedir. Nitekim, Saban’in (2008) calis-
masinda da ogrenciler okulu disiplin ve kontrol merkezi olarak tanimlamiglar
ve bu tanimi hapishane, hipodrom, kafes, sikici bir yer, krallikla yonetilen iilke
metaforlariyla agiklamislardir. Benzer bir bicimde, alanyazinda cesitli arastirma-
larda da ogrencilerin okulu baski yeri olarak algiladiklar1 (Ozdemir, 2012) ve
ogrenciligi esirlik, kolelik, tutukluluk ve kobaylik durumu (Saban, 2009) olarak
tanimladiklar: goriilmiistiir. Aslan ve Dogan (2016) tarafindan tstiin yetenekli
ogrencilerin devam ettikleri okullara iligkin tirettikleri metaforlarin ele alindig:
bir diger calismada da tstiin yetenekli 6grenciler okulu kafes, hayvanat bahgesi,
cehennem, korku filmi, robot, yaris pisti, torpt gibi metaforlarla tanimlamiglar
ve okulu bir yaris ve rekabet alani, diistinmeyi engelleyici ve korkutucu bir unsur
olarak ele almislardir. Bu dogrultuda, gerek alanyazinda dgrencilerin okula ilig-
kin irettikleri metaforlar gerekse bu calismada 6grencilerin mutluluk ve okulda
mutluluk kavramlarina iligkin iirettikleri metaforlar ele alindiginda 6grencilerin
okula iliskin cok olumlu duygular beslemedikleri, okulu bir zorunlu iligkiler agi
ve bagimlilik durumu olarak algiladiklari ve dolayisiyla da okulda mutlu ve 6zgtir
olamadiklar1 sonucuna ulagilabilir.

346



Metaforik Ifadeler ve Mutluluk

Alan yazinda tiniversite 6grencileri, ergenler ve ¢ocuklarin mutluluk algilari-
nin ele alindig1 bir¢ok calismada, 6zgiirliigiin ve 6zerkligin mutlulugun belirleyici
unsurlarindan biri oldugu ortaya konmustur (Delle Fave, Brdar, Freire, Vella-
Brodrick ve Wissing, 2011; Giacomoni, Souza ve Hutz, 2014). Bu bulgulara para-
lel olarak, Uusitalo-Malmivaara (2012) 11-16 yas grubu 6grencileri en cok mutlu
eden ii¢ faktoriin okulda basari, daha fazla 6zgiir zaman ve bir hobide basari ol-
dugunu; Csikszentmihalyi ve Hunter (2003) da ergenlerin ders calisirken mutlu-
luklarmin azaldigini ortaya koymustur. Gerek alanyazinda 6grenci mutluluguna
yonelik arastirmalar gerekse bu arastirmanin bulgular: incelendiginde, 6grencile-
rin okula iligkin olumsuz algilarinin ve mutsuzluklarinin arkasinda okulun onlar
icin bir 6zgiirliik alani degil bir zorunluluk alani algisinin yattig ileri siirtilebilir.
Nitekim bu arastirmanin katilimci grubunun ¢ogunlugunu olusturan ortadgre-
tim Ogrencilerinin (n: 158) giinliik ders saati sayist 8-10; haftalik ders saati sayisi
ise 40-45 saat arasinda degismektedir. Bu sayiya 6grencilerin okul sonrasi dahil
olduklart yetistirme kurslar1 da eklendiginde 6grencilerin giinlerinin neredeyse
yarisini okulda gegirdikleri ve kendilerine ait serbest zamanlariin kalmadigr go-
rillmektedir. Ayrica, 6grencilerin okulda mutlulugu, zorunlu bir iligki bicimi, zo-
runluluk ve bagimlilik durumu olarak algilamalarina iliskin edinilen bulgular da,
ogrencilerin okul i¢i iligkiler baglaminda sorunlar yasadiklari ve okula ait hisset-
medikleri biciminde yorumlanabilir. Nitekim, Tiirkiye’nin en mutsuz dgrencilerin
yer aldig iilke olarak tespit edildigi PISA 2015 verilerine gore de, Tiirkiye’deki
ogrenciler 6gretmen-0grenci iligkilerinin niteligi, okul/sinif ici disiplin ve okula
aidiyet gibi alanlarda olumsuz goriis bildirmigler ve OECD ortalamasinin altinda
kalmiglardir (OECD, 2017). Bununla beraber, Baker, Terry, Bridger ve Winsor’a
gore (1997: s. 589) “kisisel olarak destekleyici bir topluluk olarak 6grencinin okul
algist okulu tamamlamasinda ve okula iligkin doyumunda oldukca dnemli bir role
sahiptir”. Bu baglamda, okula iligkin sosyal destek algisi yiiksek olan ve kisilera-
rast iligkiler baglaminda daha olumlu goriislere sahip 6grencilerin okulda daha
mutlu ve bagarili olabilecegi ileri siiriilebilir. Bu dogrultuda, PISA gibi uluslara-
rast okul degerlendirme programlarinda en yiiksek basariy: elde eden Finlandiyal:
ogrencilerin akademik yeterlik, 6gretmen destegi ve okulla ilgili genel mutluluk
algilarinin kiiresel mutluluk algilariin énemli bir yordayicisit olmasi (Gilman and
Huebner, 2006; Suldo et al. 2006, 2008, 2009; Akt: Uusitalo-Malmivaara, 2012)
beklenen bir durumdur. PISA 2015 verilerine gore Diinya’nin en mutlu 2. iilkesi
olarak secilen ve 2000 yilindan beri PISA smavlarindaki basarisiyla dikkat ceken
Finlandiya’da ortadgretim diizeyinde ders saatlerinin haftada 19-32 saat arasin-
da degistigi, serbest zamana Onem verildigi ve smif icerisinde de sik sik disariya
¢itkmanin tesvik edildigi bilinmektedir (Dincer, 2017). Bu kapsamda, Tiirkiye’de
ogrencilere daha fazla ozgiirliik ve serbest zaman taniyacak politika ve uygula-
malarin en kisa zamanda hayata gecirilmesi gerekmektedir. Nitekim “okullar 6g-
rencilerin sadece akademik beceriler edindikleri yerler degil ayn1 zamanda basa-
rili olmak icin ihtiya¢ duyduklari sosyal ve duygusal becerileri gelistirebilecekleri
sosyal ortamlardir” (OECD, 2017: s. 3) ve bu sosyal ortamlarin olusmasi da daha
fazla serbest, 6zgiir zamani gerektirmektedir.
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“Mutlu 6grencilerin en iyi 6grenen dgrenciler” (Noddings, 2003: s. 2) oldugu
tezinden hareketle, Tiirkiye’de 6grencilerin PISA smavlarinda neden basarisiz
olduguna iligkin harcanan zaman ve ¢abanin dncelikle bu 6grencilerin mutsuzluk
nedenlerini bulmaya yonlendirilmesi gerekmektedir. Ogrencilerin mutluluk ve
okulda mutluluk kavramlarina iligkin algilar1 metaforlar aracilifiyla ortaya koy-
may1 amaclayan bu ¢alismada sadece mevcut durum betimlenmistir. Bununla
birlikte, 6grencilerin okulda mutlulugunu arttirmak; dolayisiyla da daha mutlu
bir yagama sahip olmalarini saglamak i¢in mutsuzluk nedenlerinin ayrintili bir bi-
¢imde ortaya konmasi gerekmektedir. Bu dogrultuda, 6grencilerin mutsuzluk se-
beplerinin ortaya konmasinda PISA 2015 bulgular: dikkate alinmali ve 6grenci-
lerin mutsuzlugunda sorunlu alanlar olarak algilanan ders, 6dev ve siav kaygisi,
ogretmen-0grenci iligkilerinin niteligi, okul/sinif i¢i disiplin ve okula aidiyet gibi
alanlara daha fazla odaklanilmalidir. Bu kapsamda, 6ncelikle, 6grencilerin ders,
ddev ve sinav kaygilarinin mutluluklar1 yoniinde en biiyiik engellerden biri oldu-
gu gbz Oniine alinarak, Tirkiye’de dlgme ve degerlendirme siireclerinde bir degi-
sime gidilmeli, mevcut sinav sistemine alternatif yontemler iiretilmelidir. Ayrica,
Ogrencilerin daha fazla serbest zaman gegirmelerini saglamak i¢in, ders saatle-
rinde bir diizenlemeye gidilmeli ve ders saatleri kisaltilmalidir. Ayrica, 6gretmen
mutlulugunun 6grenci mutlulugunun ve dolayisiyla 6grenci basarisinin dnemli
bir yordayicisi olmasi (Bakker, 2005; Van Hall, Bruggeman, Aertsen ve Brug-
geman, 2017) ve 6gretmen mutlulugunun destekleyici bir sinif ortami ve 6gret-
men-6grenci iligkileri olugturmada dnemli rol oynamasi (Jennings ve Greenberg,
2009) goz Ontine almarak dgretmenlerin de daha mutlu olmalarini saglayacak
politikalar gelistirilmelidir. Ogrencilerin okul kaygilarini azaltmak ve dolayistyla
O0grenme motivasyonlarini arttirmak ancak ogrencileriyle giiven temelli iligkiler
kurabilecek mutlu 6gretmenlerle gergeklesebilecektir (TEDMEM, 2017).

Giivensizligin, esitsizligin, yoksullugun, catismanin ve dolayisiyla da yasam
stresinin gittikce daha da arttigr 21. yiizyilda egitim sistemlerinden 6grencileri
bu sorunlarla bas edebilecek seklide egitmesi, okulu sadece bir egitim kurumu
olarak degil ayn1 zamanda 6grencilerin sosyal ve duygusal gelisimlerine katkida
bulunan bir ¢evre olarak gérmeleri beklenmektedir (Sezer ve Can, 2019). Bu
kapsamda, “Ogrencilerin ve dgretmenlerin umudunu ve mutlulugunu goz ardi
eden Ogretmenlerin yeterliliklerini, 6grencilerin 6grenmelerini ve okullarin per-
formanslarini arttirma ¢abalariin hepsinin kaginilmaz olarak bagarisiz olacag1”
(Bullough, 2011: s. 17) g6z 6niinde bulundurulmali ve gerek politika ve uygula-
malarda gerekse alanyazinda 6gretmen ve 0grencilerin mutluluk/mutsuzluk du-
rumlarina ve nedenlerine daha fazla yer verilmesi gerekmektedir. Bu dogrultuda,
ogrencilerin mutsuzluk sebeplerinin daha ayrintili bir bigcimde ortaya konmasi
i¢in, 6grencilerin goriislerini daha ayrintili sunmalarina imkan verecek nitel ve
karma yontem calismalarin yapilmasi gerekmektedir. Son olarak, mutluluk/mut-
suzluk durumunun tam bir betimlemesini ortaya koymak icin, 6grenci mutlulu-
gunu yordamada Onemli bir etkisi olan 6gretmen mutluluk durumlarinin, mut-
suzluk sebeplerinin ortaya konmasi da gerekmektedir.
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