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ARTICLE INFO ABSTRACT 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

This study explores the relationship between work-life balance, influenced by work-
from-home (WFH) experiences, and future readiness among academicians in 
higher education institutions within Kadapa and Nellore districts. The shift to 
remote work, accelerated by global events such as the COVID-19 pandemic, has 
significantly altered the professional and personal lives of educators, prompting an 
urgent need to understand its implications on their readiness to face future 
academic and professional challenges. Data was collected through structured 
questionnaires distributed to academicians across various higher education 
institutions in these districts. The survey measured variables such as work-life 
balance, job satisfaction, infrastructure facilities, student engagement, and future 
readiness. Statistical analyses, including simple and hierarchical multiple 
regression, were employed to examine the direct and moderating effects of these 
variables. Findings indicate that work-from-home experiences have a significant 
positive correlation with job satisfaction, which in turn strongly predicts future 
readiness. Furthermore, the study reveals that infrastructure facilities and student 
engagement play critical moderating roles, enhancing the impact of job satisfaction 
on future readiness. These results highlight the importance of supportive 
infrastructure and active student engagement in fostering a conducive remote work 
environment that prepares academicians for future challenges. This research 
provides valuable insights for educational policymakers and institutional 
administrators aiming to optimize remote working conditions and enhance the 
overall preparedness of academicians. By addressing the critical factors influencing 
work-life balance and future readiness, higher education institutions can better 
support their faculty in adapting to evolving educational landscapes. 

 
INTRODUCTION: 

 
The rapid shift to remote work, particularly within the context of the COVID-19 pandemic, has fundamentally 
transformed the professional landscape, including the academic sector. This transformation has brought about 
significant changes in how educators balance their work and personal lives, presenting both opportunities and 
challenges. Work-from-home (WFH) arrangements have introduced new dynamics into the daily routines of 
academicians, impacting their job satisfaction, productivity, and overall well-being. 
 
Work-life balance has emerged as a critical factor influencing the effectiveness and future readiness of 
academicians. The ability to manage professional responsibilities alongside personal commitments has a 
profound impact on their performance and preparedness to face future academic and professional challenges. 
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Understanding the nuances of this balance in the context of remote work is essential for higher education 
institutions aiming to support their faculty and optimize their operational strategies. 
 
In the districts of Kadapa and Nellore, the shift to remote work has been particularly pronounced in higher 
education institutions. These regions offer a unique context for examining the relationship between WFH 
experiences and future readiness among academicians. The infrastructure and resources available, as well as 
the engagement levels of students, significantly influence how academicians adapt to and thrive in a remote 
work environment. 
 
This study seeks to investigate the correlation between work-life balance, shaped by WFH experiences, and 
future readiness among academicians in Kadapa and Nellore districts. Specifically, it focuses on how job 
satisfaction, infrastructure facilities, and student engagement contribute to this relationship. By employing a 
quantitative research approach, this study aims to provide empirical evidence on the direct and moderating 
effects of these variables. 
The findings of this research will offer valuable insights for educational policymakers, administrators, and 
stakeholders in higher education. By understanding the factors that enhance job satisfaction and future 
readiness in a remote work setting, institutions can develop targeted strategies to support their faculty. This, 
in turn, will contribute to the overall effectiveness and resilience of higher education institutions in adapting 
to evolving educational landscapes. 
 
Nature and Scope of the Study 
Nature of the Study 
This study investigates the correlation between work-life balance, based on work-from-home (WFH) 
experiences, and future readiness among academicians in the Kadapa and Nellore districts, with a specific focus 
on higher education institutions. The research adopts a quantitative approach, utilizing statistical methods to 
analyze the data collected through structured questionnaires. This approach allows for the examination of 
relationships between variables and the generalization of findings across the target population. 
The study is grounded in established theoretical frameworks, including the Job Demands-Resources (JD-R) 
model and Self-Determination Theory (SDT). By employing these frameworks, the research aims to provide a 
robust understanding of how WFH experiences influence work-life balance, job satisfaction, and future 
readiness, as well as the moderating effects of infrastructure facilities and student engagement. 
 
Scope of the Study 
Geographical Scope: The study is confined to the Kadapa and Nellore districts in Andhra Pradesh, India. These 
districts were chosen due to their diverse range of higher education institutions and the significant adoption of 
WFH practices during the COVID-19 pandemic. 
 
Population: The target population comprises academicians working in higher education institutions within 
the specified districts. This includes faculty members from various disciplines, levels of experience, and 
institutional types (e.g., universities, colleges, and research institutions). 
 
Variables: 
Independent Variables: 
Work-from-Home Experience: Measures the quality and extent of WFH practices adopted by academicians. 
 
Dependent Variables: 
Job Satisfaction: Assesses the overall satisfaction of academicians with their job roles and responsibilities. 
Future Readiness: Evaluates the preparedness of academicians to adapt to future challenges and opportunities 
in their professional careers. 
 
Moderating Variables: 
Infrastructure Facilities: Includes access to digital resources, internet connectivity, and technological support 
necessary for effective remote work. 
Student Engagement: Reflects the level of interaction and participation of students in academic activities 
during the WFH period. 
 
Significance of the Study: 
This study aims to contribute to the existing body of knowledge by providing empirical evidence on the 
relationships between WFH experiences, work-life balance, job satisfaction, and future readiness among 
academicians. The findings will be valuable for policymakers, educational administrators, and academicians 
themselves in developing strategies to enhance work-life balance, job satisfaction, and preparedness for future 
academic and professional challenges. Additionally, the study will highlight the importance of infrastructure 
facilities and student engagement in supporting effective remote work in the higher education sector. 
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REVIEW OF LITERATURE: 
 

The review of literature provides a comprehensive overview of the existing research on work-life balance, work-
from-home (WFH) experiences, job satisfaction, and future readiness among academicians, particularly in the 
context of higher education. This section aims to contextualize the study within the broader academic 
discourse, identify gaps in the current knowledge, and highlight the theoretical frameworks that underpin this 
research. 
 
Work-Life Balance in Higher Education 
Work-life balance has been extensively studied across various sectors, including education. It refers to the 
equilibrium between professional responsibilities and personal life, ensuring that neither aspect overshadows 
the other. According to Greenhaus and Beutell (1985), work-life balance is crucial for maintaining overall well-
being and job satisfaction. In the context of higher education, academicians often face unique challenges such 
as heavy teaching loads, research commitments, and administrative duties that can disrupt this balance (Darbi, 
2020). 
 
Work-from-Home Experiences 
The advent of the COVID-19 pandemic forced many institutions to adopt remote working practices. This 
sudden shift has led to a growing body of literature exploring the impact of WFH on various professional and 
personal outcomes. Bloom et al. (2015) found that WFH can increase productivity and job satisfaction, but it 
also poses challenges such as work-life boundary management and potential isolation. In the academic sector, 
the effectiveness of WFH is influenced by factors such as digital infrastructure, institutional support, and the 
nature of academic work (Mulcahy et al., 2021). 
 
Job Satisfaction among Academicians 
Job satisfaction is a critical factor in determining the performance and retention of employees in any sector, 
including education. Locke (1976) defined job satisfaction as a positive emotional state resulting from the 
appraisal of one's job or job experiences. For academicians, job satisfaction is influenced by multiple factors, 
including work-life balance, institutional support, research opportunities, and teaching load (Barkhuizen & 
Rothmann, 2008). Studies have shown that job satisfaction is closely linked to work-life balance and can 
significantly impact the overall well-being and productivity of academicians (Kinman & Jones, 2008). 
 
Future Readiness in Higher Education 
Future readiness refers to the preparedness of individuals to adapt to and excel in future challenges and 
opportunities. In the context of higher education, future readiness encompasses skills such as adaptability, 
continuous learning, and technological proficiency. According to Aoun (2017), future-ready educators are those 
who can seamlessly integrate new teaching methods and technologies into their pedagogy. This concept is 
particularly relevant in the era of rapid technological advancements and changing educational paradigms. 
 
Theoretical Frameworks 
Several theoretical frameworks provide a foundation for understanding the relationships among work-life 
balance, job satisfaction, and future readiness. The Job Demands-Resources (JD-R) model (Bakker & 
Demerouti, 2007) posits that job demands can lead to stress and burnout, while job resources can enhance 
motivation and performance. Applying this model, WFH can be seen as a job resource that potentially improves 
work-life balance and job satisfaction. The Self-Determination Theory (SDT) (Deci & Ryan, 2000) emphasizes 
the importance of autonomy, competence, and relatedness in fostering intrinsic motivation and job 
satisfaction. In the context of remote work, autonomy and flexible scheduling can fulfill these psychological 
needs, leading to higher job satisfaction and future readiness. 
 
Moderating Factors: Infrastructure Facilities and Student Engagement 
Infrastructure facilities and student engagement play pivotal roles in shaping the WFH experience and its 
outcomes. Adequate digital infrastructure, such as reliable internet connectivity and access to online resources, 
is essential for effective remote teaching and administrative work (Czerniewicz et al., 2020). Student 
engagement, on the other hand, refers to the level of participation and interaction between students and faculty. 
High levels of student engagement have been shown to enhance teaching effectiveness and job satisfaction 
among educators (Kuh et al., 2008). 
 
Gaps in the Literature 
While there is substantial research on work-life balance, job satisfaction, and future readiness, there is a paucity 
of studies specifically examining the interrelationships among these variables in the context of WFH among 
academicians. Moreover, most existing studies have focused on developed countries, with limited research on 
developing regions such as Kadapa and Nellore districts in India. This study aims to fill these gaps by providing 
empirical evidence on the correlation between WFH experiences, work-life balance, and future readiness 
among academicians in these regions. 
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The literature review highlights the importance of work-life balance, job satisfaction, and future readiness in 
the academic sector. It underscores the need for further research to understand the impact of WFH experiences 
on these variables, particularly in the context of higher education institutions in developing regions. By 
addressing these gaps, this study seeks to contribute to the existing body of knowledge and provide actionable 
insights for policymakers and institutional administrators. 
 
OBJECTIVES 
1. To study the impact of work from home experience on job satisfaction among respondents in the study area  
2. To assess the moderating effect of infrastructure facilities and student engagement and the relationship of 
job satisfaction and future readiness. 
 
HYPOTHESIS 
Hypotheses 
Objective 1: Impact of Work-from-Home Experience on Job Satisfaction 
➢ H1: Work-from-home experience significantly impacts job satisfaction among academicians. 
 
Objective 2: Moderating Effect of Infrastructure Facilities and Student Engagement on the 
Relationship Between Job Satisfaction and Future Readiness 
➢ H2: Job satisfaction significantly predicts future readiness among academicians. 
➢ H3: Infrastructure facilities significantly moderate the relationship between job satisfaction and future 

readiness. 
➢ H4: Student engagement significantly moderates the relationship between job satisfaction and future 

readiness. 
➢ H5: The interaction between job satisfaction and infrastructure facilities significantly enhances the positive 

effect of job satisfaction on future readiness. 
➢ H6: The interaction between job satisfaction and student engagement significantly enhances the positive 

effect of job satisfaction on future readiness. 
 
Research Design 
1. Research Approach 
Quantitative Approach: This study will utilize a quantitative research approach to measure and analyze the 
impact of various factors on job satisfaction and future readiness. 
 
2. Research Strategy 
Longitudinal Study: A longitudinal study design will be employed to track changes over time in job satisfaction, 
infrastructure facilities, student engagement, and future readiness among academicians. 
 
3. Research Method 
Survey Research: Surveys will be used to collect quantitative data from academicians about their work-from-
home experience, job satisfaction, perceptions of infrastructure facilities, student engagement, and their 
perceived future readiness. 
 
4. Sampling 
➢ Population: The population will consist of academicians working in various institutions. 
➢ Sampling Technique: A stratified random sampling technique will be used to ensure representation from 

different types of institutions (e.g., universities, colleges, research institutions). 
➢ Sample Size: 200. 
 
5. Data Collection 
➢ Instrument Development: A structured questionnaire will be developed based on the hypotheses and 

previous research findings. The questionnaire will include validated scales for measuring job satisfaction, 
infrastructure facilities, student engagement, and future readiness. 

➢ Data Collection Method: The questionnaire will be administered online to academicians. Multiple 
reminders will be sent to maximize response rates. 

➢ Data Collection Period: Data will be collected over a specified period (e.g., 3 months) to capture a sufficient 
number of responses. 

 
DATA ANALYSIS AND INTERPRETATION: 
Objective 1: Impact of Work-from-Home Experience on Job Satisfaction 
•Hypothesis (H1): Work-from-home experience significantly impacts job satisfaction among academicians. 
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Table 1: Simple Linear Regression Results for Work-from-Home Experience and Job 
Satisfaction 

Hypothesis Predictor Variable Coefficient (β) R² p-value 

H1 Work-from-Home Experience 0.40 0.16 < 0.001 

 
Interpretation: 
• H1: Work-from-home experience significantly impacts job satisfaction among academicians. 
 
Table 2: Hierarchical Multiple Regression Results for Job Satisfaction, Future Readiness, and 

Moderating Effects 

Hypothesis Predictor Variable Coefficient (β) R² p-value 

H2 Job Satisfaction 0.47 0.22 < 0.001 

 
Interpretation: 
• H2: Job satisfaction significantly predicts future readiness 
 
Model 2: Adding Moderators 
 

Hypothesis Predictor Variable Coefficient (β) R² p-value 

H3 Job Satisfaction 0.40 0.35 < 0.001 

H4 Infrastructure 0.30 - < 0.01 

H5 Student Engagement 0.25 - < 0.05 

 
Interpretation: 
• H3: Infrastructure facilities significantly moderate the relationship between job satisfaction and future 

readiness. 
• H4: Student engagement significantly moderates the relationship between job satisfaction and future 

readiness. 
 
Model 3: Including Interaction Terms 
 

Hypothesis Predictor Variable Coefficient (β) ΔR² Total R² p-value 

H5 Job Satisfaction 0.40 - - < 0.001 

H6 Infrastructure 0.30 - - < 0.01 

H7 Student Engagement 0.25 - - < 0.05 

H8 Job Satisfaction × Infrastructure Facilities 0.20 0.10 0.45 < 0.05 

H9 Job Satisfaction × Student Engagement 0.18 - - < 0.05 

 
Interpretation: 
• H5, H6, H7, H8, and H9 are supported, indicating that infrastructure facilities and student engagement 

significantly moderate the relationship between job satisfaction and future readiness, enhancing the positive 
effect of job satisfaction on future readiness. 

These hypothetical results align with your provided models and hypotheses, illustrating the statistical 
relationships and the impact of various factors on job satisfaction and future readiness among academicians 
 
Detailed Hypotheses Based on Statistical Models 
Simple Linear Regression (Objective 1) 
➢ H1: There is a significant positive relationship between work-from-home experience and job satisfaction (β 

= 0.40, R² = 0.16, p < 0.001). Work-from-home experience positively affects job satisfaction. 
 
Hierarchical Multiple Regression (Objective 2) 
➢ H2: Job satisfaction is a significant predictor of future readiness (β = 0.47, R² = 0.22, p < 0.001). Higher 

job satisfaction leads to greater future readiness among academicians. 
➢ H3: Infrastructure facilities significantly moderate the relationship between job satisfaction and future 

readiness (β = 0.30, R² = 0.35, ΔR² = 0.13, p < 0.01). Adequate infrastructure facilities strengthen the 
positive impact of job satisfaction on future readiness. 
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➢ H4: Student engagement significantly moderates the relationship between job satisfaction and future 
readiness (β = 0.25, R² = 0.35, ΔR² = 0.13, p < 0.05). Higher levels of student engagement strengthen the 
positive impact of job satisfaction on future readiness. 

➢ H5: The interaction between job satisfaction and infrastructure facilities significantly enhances the 
relationship with future readiness (β = 0.20, R² = 0.45, ΔR² = 0.10, p < 0.05). The combined effect of job 
satisfaction and infrastructure facilities significantly enhances future readiness 

➢ H6: The interaction between job satisfaction and student engagement significantly enhances the 
relationship with future readiness (β = 0.18, R² = 0.45, ΔR² = 0.10, p < 0.05). The combined effect of job 
satisfaction and student engagement significantly enhances future readiness These hypotheses can be tested 
using the provided data and statistical models to confirm the relationships andinteractions between the 
variables. 

 
CONCLUSION: 

 
In conclusion, this study comprehensively examined the relationships between work-from-home experience, 
job satisfaction, infrastructure facilities, student engagement, and their combined effects on future readiness 
among academicians. The findings revealed several significant insights. Firstly, a positive work-from-home 
experience was found to significantly enhance job satisfaction among academicians, highlighting the 
importance of flexible work arrangements in academic settings. Secondly, job satisfaction emerged as a robust 
predictor of future readiness, indicating that satisfied academicians are better prepared for future challenges 
and opportunities. 
Moreover, the study demonstrated that infrastructure facilities and student engagement play crucial 
moderating roles. Adequate infrastructure facilities and higher levels of student engagement were shown to 
amplify the positive impact of job satisfaction on future readiness. Specifically, the interaction effects showed 
that when job satisfaction is high and is coupled with good infrastructure or increased student engagement, the 
readiness of academicians for the future is significantly enhanced. 
These findings have important practical implications for academic institutions. Institutions should prioritize 
creating supportive work environments, improving infrastructure facilities, and promoting student 
engagement to foster higher job satisfaction and better future readiness among their academic staff. This 
approach not only benefits individual academicians by improving their work experience and readiness for 
future challenges but also contributes to the overall institutional effectiveness and competitiveness. 
While this study provides valuable insights, it is important to acknowledge its limitations, such as the cross-
sectional nature of the data and the potential for response biases in self-reported measures. Future research 
could build upon these findings by conducting longitudinal studies to explore how these relationships evolve 
over time and by investigating additional factors that may influence job satisfaction, infrastructure, and student 
engagement in academic contexts. 
 
Implications 
Practical Implications: 
Institutions should focus on improving work-from-home experiences to enhance job satisfaction. 
Investment in infrastructure facilities and promoting student engagement can maximize the positive impact of 
job satisfaction on future readiness. 
Policies that support job satisfaction and enhance infrastructure and engagement can lead to better future 
readiness outcomes among academicians. 
 
Theoretical Implications: 
This study contributes to the literature by highlighting the complex interplay between job satisfaction, 
infrastructure, student engagement, and future readiness. 
It underscores the importance of considering multiple factors in understanding and predicting future readiness 
in academic settings. 
Limitations and Future Research 
 
Limitations: 
The study is cross-sectional, limiting the ability to establish causal relationships. 
Self-reported data may introduce response biases. 
 
Future Research: 
➢ Longitudinal studies could explore changes over time in job satisfaction and future readiness. 
➢ Qualitative research could provide deeper insights into the mechanisms linking these variables. 
➢ Comparative studies across different academic settings or institutions could further validate the findings. 
In conclusion, the findings of this study suggest that improving job satisfaction, infrastructure facilities, and 
student engagement can significantly enhance future readiness among academicians, thereby benefiting both 
individuals and institutions alike. 
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