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Abstract

The purpose of this study is to assess the distance education master’s non-thesis programs in the field of educa-
tional administration based on the opinions of instructors. Research data were collected using semi-structured
“Instructor Interview Form,” with 16 academics. Data were analyzed through content analysis. The results of the
analyses indicate that most of the instructors find it inadequate, and have a pessimistic opinion about the future
of educational administration as a field. Most of the instructors who participated in the study stated the opinion
that the programs are initiated with commercial agendas, and have no contribution to the educational administ-
ration field. The participants indicated that quality standards that are accredited by independent accreditation
organizations have to be established in order to ensure quality in these programs, and emphasized that permis-
sion has to be denied to institutions that lack the required technical infrastructure and competent instructors.
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Oz

Bu aragtirmanin amaci, egitim yonetimi alanindaki uzaktan tezsiz yiiksek lisans programlarinin 6gretim iyele-
rinin goriislerine dayali olarak degerlendirilmesidir. Arastirma verileri, 16 6gretim iyesi ile yar1 yapilandiriimig
“Ogretim Uyesi Goriisme Formu” kullanarak toplanmustir. Veriler igerik analizi kullanilarak analiz edilmistir.
Yapilan analizler sonucunda 6gretim iyelerinin bilyiik bir kisminin programlari kalitesiz bulduklari ve egitim
yonetimi alaninin gelecegine iliskin karamsar bir tablo ¢izdikleri goriilmiistiir. Arasatirmaya katilan 6gretim iiye-
lerinin biiyiik ¢ogunlugu var olan programlarin ticari bir kayg ile agildiklar1 ve egitim yonetimi alanina hicbir
katki saglamadig1 yoniinde goriis bildirmislerdir. Bu tiir programlarda kalitenin saglanmasi igin kalite standart-
lar1 getirilmesini ve mutlaka bagimsiz akreditasyon kurumlari tarafindan akredite edilmeleri gerektigini belirten
katilimcilar, gerekli teknik alt yapisi ve yetismis 6gretim tiyesi olmayan kurumlara program a¢ma izni verilmeme-
si gerektigini 6nemle vurgulamislardir.
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Introduction

Whether distance education, which is a part of our age, has the same qu-
ality of education as formal education has been discussed since the concept of
distance education was first introducted. Research conducted by Allen and Sea-
man (2008), the Institute for Higher Education Policies (IHEP) (2000) and the
American Federation of Teachers [AFT] (2000) indicated that due consideration
should be given to quality in distance education for online education systems
which are rapidly growing and spreading in primarily the US higher education
system and higher education systems around the world to be effective. Quality
assurance systems need to be established urgently for distance higher education
at both national and international levels due to the continuous increase in distan-
ce education in the context of globalization, changing and developing distance
education environments and raising the quality standards in the global higher
education market. The development of quality assurance in distance education
at a global level is still in its infancy. (ICDE, 2009).

In addition to ensuring the integration of information and communication
technologies in education, the continuous increase in the demand for higher edu-
cation, the limited job opportunities despite increasing population and the need
for better trained manpower to work in these areas, it is observed that distance
education programs are continuously increasing with the support of both govern-
ments and other educational institutions in order to meet the learning and self-
renewal needs of individuals. One of the most popular among these programs is
the online graduate programs in the field of educational administration. (AFT,
2000; Allen and Seaman, 2010; IHEP, 2000; Sloan Consortium [Sloan-C], 2002;
Southern Regional Education Board [SREB], 2006). Individuals demand educa-
tion to adapt themselves to changing work life and become more qualified, and
those who mostly work choose distance education because they cannot meet the
education they need in conventional education institutions (Aydin, 2001).

While the endeavors of Turkish universities in relation to distance education
are oriented towards increasing the capacity of higher education through offe-
ring and applying new programs, the evaluation of the quality of these applicati-
ons through scientific criteria and their improvement in the light of the obtained
data are often neglected (Kukul, 2011). Despite the increase in the number of
institutions providing distance education and the students wishing to study in
these institutions, there is a need for efforts to increase the quality of these prog-
rams and teaching activities and establish a quality assurance system in distance
education applications (Bakioglu, 2015). Emphasis is placed more on the efforts
to increase access, equality and capacity than the endeavors to establish quality
in distance education in Turkey (Tonbuloglu & Aydin, 2015).
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Many of the studies conducted on the quality of graduate formal educa-
tion programs in the field of Educational Administration and Supervision (EMS)
which occurs to mind as far as training administrators are concerned in Turkey
investigate the quality of education and academic studies in this field and as-
sert that they cannot adapt themselves to the international developments in the
field (Aslan, 2007; Balci, 1993; EYAK, 2009; Giiven & Tung, 2007; Karadag, 2009;
Sezgin, Kavgact and Kiling, 2011). An integrity in the content of the graduate
education programs has not been achieved in a way to reflect the contemporary
developments at the country level (Celik, 2002).

It was considered that the subject was worth to be researched due to the
reasons including the problems experienced by the graduate students in the field
of educational administration, the infrastructure required for distance education
of our universities and the level of readiness of the instructors who will lecture
in this field and the fact that Higher Education Council (HEC) has not yet de-
termined the accredited criteria for distance education master’s non-thesis prog-
rams in the field of educational administration. In the study, master’s non-thesis
programs in the field of educational administration were evaluated based on the
views of the instructors who lecture in this field.

Educational Administration in Turkey

Looking at the status and development of educational administration in Tur-
key, as mentioned in many sources in the body of literature (Bursalioglu, 2000;
Sakaoglu, 2003; Turan, 2000), certain milestones are known to have affected the
development of the field. The Law on the Unification of Education adopted in
1924 with the foundation of the Republic, John Dewey’s visit to Turkey and his
report, the opening of Secondary Teacher Education Schools (what is now Gazi
Faculty of Education) to train teachers in 1926, the establishment of Faculty of
Education in Ankara University in 1964 and the faculties and departments es-
tablished nationwide afterwards, National Education Councils, the foundation of
Higher Education Council and its decisions, and the changes in laws and regula-
tions over the years have affected the field positively or negatively (Ozcan, 2014).

The establishment of the Institute of Turkey and Middle East Public Ad-
ministration in 1953 indicates that public administration, and educational ad-
ministration as its subfield, were approached as a separate field in Turkey.
Educational administration specialization programs have been opened since
1979-1980 academic year. In the Central Government Organization Research
Project (CGORP) report prepared in 1962, determining that important admin-
istrative positions in the Ministry of National Education (MoNE) were filled by
teachers and that these teachers did not undergo any training in educational ad-
ministration. Observing that administrators of teacher origins tended to look at
educational policies from a teacher’s perspective (Ozdemir, 2011), it was sug-
gested that educational administration should be a special job for experts and
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that university departments should be established to train administrators in this
field (Cemaloglu, 2005).

In line with the recommendations of the CGORP report and the decisions
of the 7th National Education Council, the first faculty opened in universities
related to school administration was the Faculty of Education of Ankara Uni-
versity. Ankara University Faculty of Education, which started its education in
the 1965-1966 academic year, was the only faculty of its kind with a duration of
four years in this period. It was named Faculty of Educational Sciences in 1982.
In the Department of Educational Administration, Supervision, Economy and
Planning of this faculty, the Division of Educational Administration and Super-
vision and the Division of Education Economy and Planning were established.
These were followed by Gazi Faculty of Education, Hacettepe University Fac-
ulty of Education, Istanbul University Faculty of Education, 9 Eyliil University
Buca Faculty of Education, 100. Y1l University Faculty of Education, and Abant
Izzet Baysal University Faculty of Education. These faculties have met the needs
of administrators, supervisors and experts that Turkish education system needs.
However, with the letter dated 06.11.1997 and numbered B.30.0.000.0.01 / 534-
22449 of HEC, the relevant departments of the faculties of education were closed
and they continue to exist only as graduate and doctoral education institutions
(Cemaloglu, 2005).

As part of the public administration, in the Turkish education system, scien-
tific research and efforts are underway to restructure educational organizations
and train educational administrators. In administrative education and assign-
ment practices in Turkey since the foundation of the Republic, it can be assumed
that three basic orientations have dominated, with the first one being “Appren-
ticeship Model”, the second being “Educational Sciences Model” which emerged
and were acknowledged by academic circles in the 1970s, and the third being the
model using some additional qualities as a reason for preference in assigning
administrators enforced by the Ministry of National Education in 1999. The first
orientation, which is not based on the principle of training, has continued for
many years as a result of the understanding that what really matters in a profes-
sion is teaching. Following the acknowledgement of the field of educational ad-
ministration as a field of study in universities, the training of administrators was
deemed sufficient by equipping the candidates with a specific set of knowledge in
some areas such as organization, administration and leadership (Ozdemir, Kose
and Kavgaci, 2014).

When looking at the process of academic training of educational admin-
istrators in Turkey, the existence of another problem becomes noticeable. The
view that school administrators need to be well equipped with the concepts and
processes in relation to school adminsitration in order to utilize the human and
material resources efficiently in school and receive academic training in order to
turn these concepts and processes into actions (Bursalioglu, 2002) summarizes
the fundamental framework within which graduate programs in the field of edu-
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cational administration in Turkey are established. It is a fundamental problem
highlighted by many researchers that the application dimension of academically
structured programs, depending on this framework, was not equally supported.
(Balci, 1988; Celik, 2002; Karip, 2004).

With “Apprenticeship Model” giving way to “Educational Sciences Model”,
the need for qualified educational administrators was tried to be handled through
scientific approaches and predominantly universities (Oriicii and Simsek, 2011).
With this in mind, educational administrator training programs have been
opened under different names and at different levels in our universities for over
forty years (Oriicii and Simsek, 2011).

Distance Education and Quality in Distance Education

The rapid changes and developments in information technologies have in-
fluenced the structure and form of education, and forced the educators to de-
velop new models of learning and teaching as well as new educational programs
(Isman, 2011). There exists different defnitions for the concept of distance edu-
cation which is one of the models emerged as a result of this. According to Ke-
arsley and Moore (1996), distance education is a type of learning where students
and teachers are independent of time and place, using written and electronic
communication tools within the framework of a planned curriculum.

The benefits of distance education can be summarized as minimizing in-
equality of opportunity, enabling more people to benefit from specialists by fa-
cilitating mass education, reducing cost in education, providing individual and
independent learning, lifelong learning support, and easier and faster commu-
nication by making use of all kinds of technology (Kaya, 2002; Senkal & Din-
ger, 2012). In addition to the benefits it provides, there are some limitations of
distance education such as preventing socialization of students, inability to use
practical courses adequately, inability to perform skills and attitudes towards be-
haviors, and the fact that access to internet from rural areas is still a problem
(Gokkaya and Akgicek, 2012; Kaya, 2002).

It is seen that the concept of quality is perceived and defined differently
by economists according to the purpose of use. Quality was defined by Juran
ve Godfrey (1998) as the suitability for use; suitability for conditions by Cros-
by (1961); the price of a product or service by Feigenbaum (1956); developing,
producing and providing after-sales services of the most economical, useful and
satisfying ways for the customer by Ishikawa (1962) (Bursalioglu and Tezsiirticti,
2013; Ozdemir, 2015; Suarez, 1992). According to Deming considered the pio-
neer of Total Quality Management, quality is the innovations made according
to the customer’s future expectations (Naktiyok & Kiiciik, 2003; Suarez, 1992;
Yilmaz, Ozdil & Kanar, 2006). Council for Higher Education Accreditation-
CHEA, an active organization in the USA, defines quality as ‘fitness for purpose’
(CHEA, 2001). In the field of educational sciences, quality is a combination of
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indicators of how qualitative components such as teaching methods, learning
activities, materials, learning process, activities, content and suggested options
can be applied effectively and efficiently besides quantitative components such
as completion rate of teaching, evaluation of student performance and learning
experiences (Cavanaugh, 2002).

In different approaches, the quality of distance education is not tackled
as an outcome, but rather in terms of process or the qualities of the services
and materials provided. IHEP (2003), based on the characteristics of the ser-
vices and materials presented to the student, tackles the criteria of quality in
distance education by associating it with the organizational instructor support
and measurement-evaluation dimensions (Simsek, 2012). CHEA (2010) has set
6 standards for accrediting the institutions it examines, and stressed that these
standards prioritize academic quality assurance and improvement of an institu-
tion or program. The standards required for an institution to be accredited by
CHEA were determined as 1) the improvement of academic quality 2) display of
accountability 3) promotion of self-review and planning for changes and neces-
sary improvements where appropriate 4) following appropriate and fair proce-
dures in decision-making 5) showing the ongoing process of accreditation and 6)
having sufficient resources.

In the study conducted by WICHE, quality standards in online education
were for the first time determined by considering the basic areas of Education
and Training, Institutional Context and Liability, and Measurement and Evalu-
ation. The main field of Institutional Context and Liability was also examined
by sub-areas as Roles and Duties, Instructor Support, Learning Resources, Stu-
dents and Learning Services, Support Liabilities. WICHE (1995) identified 16
principles and tried to define quality in online education (Uysal & Kuzu, 2011).

Sloan-C, which conducts researches to draw the quality framework for edu-
cational institutions, organizations and educators to provide quality online edu-
cation, published the research titled Elements for Quality in Online Education in
2002, based on the importance of quality in education. In this study, the frame-
work of quality was tried to be determined and the framework of quality in online
education was set with five main areas: effective learning, effective cost, access,
instructor satisfaction and student satisfaction (Uysal and Kuzu, 2011).

Method

Research Design

This study is structured in a general screening model based on qualitative re-
search method. Screening models are a research approach that aims to describe
a past or current situation as it is. In this approach, the case, individual or object
discussed in a study are tried to be described as they are in their own conditions.
No attempt is made to change or influence them in any way (Karasar, 2007).
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Qualitative research enables us to see the phenomenon from the point of view of
related individuals and reveal the social structure and processes that constitute
these perspectives. (Yildirim & Simsek, 2008).

Study Group

In the research, semi-structured interviews were conducted with 16 instruc-
tors, 9 of whom were professors, 4 of whom were associate professors and 3 as-
sistant professors of those who were accessible based on purposeful and snowball
sampling. In purposeful sampling, the researcher identifies the characteristics
of the relevant study group and then tries to take the individuals with the same
characteristics in the sample (Budak & Budak, 2014). The researcher uses his
own judgment on who is to be selected for the study group and determines the
study group that is most suitable for the purpose of the research (Balci, 2007).
In snowball sampling, each participant who voluntarily participates in a study is
asked to identify one or more persons who have certain characteristics and are
willing to participate in the study. This sampling method is particularly useful
when it is desirable to select members from the study group difficult to find (Bu-
dak & Budak, 2014).

Instrument for Qualitative Data Collection

In this research, semi-structured ‘Instructor Interview Form’ developed by
the researcher was used for qualitative data collection. While creating the inter-
view form, first of all, domestic and foreign literature were scanned in detail in
accordance with the aims of the study and the related items were determined
through interviews made with three field experts who had distance education
experience in the field of educational administration. In accordance with expert
opinion, the interview form consisting of 6 questions was reduced to 4 questions
after being examined by a language expert in terms of meaning and comprehensi-
bility as well as experts in the field of educational sciences and measurement and
evaluation. Then, it was provided to the two instructors who were not included
in the study group to ensure that it was adequate in terms of scope and form and
then the interview form was finalized.

The interviews with the instructors recorded with the voice recorder were
transferred to the computer as audio files and then decoded by the researcher.
The audio data obtained from the interviews conducted with the semi-structured
interview forms were transferred to the Word file as they were. Each participant
was provided with codes to keep their information confidential. Codes were gi-
ven to the instructors in the form of I, (participant 1), I, (participant 2) up to L16.
Word files were then uploaded into the Nvivo 8 package program. Descriptive
analysis and content analysis of the raw data in the package program were made
and the findings were converted into tables and presented with their frequencies
and percentages.

In order to ensure consistency in the analysis of the qualitative data, either
the same researcher performs the same analysis at different times or two diffe-
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rent researchers perform the same analysis and thus the consistency between is
examined (Tavsancil and Aslan, 2001). In this study, the researcher and a measu-
rement and evaluation expert performed the same analysis independently from
each other, then differently coded themes and sub-themes were reviewed and
reported.

Findings

Findings regarding the Future of Educational Administration

The participants in the study group were asked the following question: Gi-
ven the rapid developments in technology and the changing 21st-century educational
paradigms, as well as globalization, what is the future of educational administration?
The answers of the participants were coded by content analysis considering the
items in the interview form and the themes and opinions that emerged are pre-
sented in Table 1.

Table 1
Data on Participants’ Views on the Future of Educational Administration

Themes Subthemes Views n  Participant

Technological opportunities in accessing 2 1, I ;¢
Optimistic information

Interest in graduate programs 2 1,1,
Western influence 3 1,11
Future Poor quality / similar studies 3L, 0, I
Pessimistic  Gap between theory and practice S I, LI, L, T,
Professionalization problem 4 1,111,
Gap between MoNE-HEC-NGO 2 I, I, L, I
Techonological illiteracy of instructors 2 I,1,

The responses of the participants to the first question that pondered the
future of educational administration were examined in two sub-themes as ‘opti-
mistic’ and ‘pessimistic’ under the theme of ‘future’. The views in the optimistic
sub-theme were determined as ‘technological possibilities in accessing informa-
tion’ (n = 2) and ‘interest in graduate programs’ (n = 2), while the views in
the pessimistic sub-themes are determined as ‘Western influence’ (n = 3), ‘Poor
quality/Similar studies’ (n = 3), ‘Gap between theory and practice’(n = 5), ‘Pro-
fessionalization problem’ (n = 4), ‘Gap between MoNE-HEC-NGO’ (n = 2),
and ‘Technological illiteracy of instructors (n. 3). When the responses of the par-
ticipants regarding the future of educational administration were examined, it is
seen that a large part of the participants (n = 15) draw a pessimistic picture of
the future of the educational administration.
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The participants who showed optimistic attitudes towards the future of edu-
cational administration (I, I,,, I, ) stated that there was a high level of interest in
graduate programs (I, I, ,) and that the benefits provided by technology to access
information (I, I, ;) contributed positively to the development of the field. In this
regard, “Technological facilities allow us to access all the requested information and
we can easily access any article we are looking for. Additionally, thanks to technolo-
gical possibilities, we can meet with our students at every desired place and time” as
stated by I,, emphasizes distance education opportunities besides the contributi-
ons of technological developments to the field. Of the participants, I.’s statement
as“There is an intense interest in graduate programs in educational administration.
For example, there were 250 applications to only our university last semester. With
other universities, this number is over a thousand. This means that there is a strong
inclination towards the field and this is a favorable development”indicates that the-
re is a strong inclination towards the field.

Nearly half of the participants pointed out to the fact that the Western
influence prevails the studies and that the studies were similar and of poor qu-
ality. Of the participants, I,’s statement as “For instance, I have a doctoral dis-
sertation before me and I see the concepts such as organizational commitment, job
satisfaction and burnout when I look at the title. All these three words were adapted,
transferred and translated from the USA. However, questions such as “Where are
my commitment and devotion in my ancient traditions?” should be raised. For this
reason, I would rather take a look at this dissertation in the USA than respect it” is
a clear indication of the Western influence in the studies conducted. The state-
ments of the participants I, and I about the topic are important in order to make
the situation clearer:

I?: (...)In its current form, a science distributorship is being made in the fi-
eld of educational administration and teacher training influenced more by
Western cognition, especially the United States and England, by transferring
and adapting the knowledge, scales and models they produce in the field of
educational administration to our country, and this is not the right course. (...)
We need to be critical of Western cognitive styles and return to a field iden-
tity that will provide solutions to our educational and pedagogical problems
appropriate to our original society. Otherwise, the transfer and translation
activities from the West are nothing more than the Americanization of the
field of educational adminsitration.

I°: Unfortunately, academics working in the field of educational administrati-

on remained under too much influence of the West and the other researchers

who followed them had the same mistake. As a result, we have not developed

an approach oriented towards our own culture and understanding of leaders-

hip.

In the West, the intellectual foundations and boundaries of educational
administration have been debated all along and it is stated that the knowledge
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produced in the field has been repeating itself or that the concepts and theories
previously produced have been brought up again under different concepts and
theories (Oplatka, 2009). Of the participants, 1,’s statement as“cademic pro-
motion anxiety in the field comes into prominence, which leads to an increase in
poor quality studies done for the sake of having more publications, with no specific
contributions” draws attention in that it emphasizes the fact that the studies are
conducted to a greater extent with academic anxiety and not used for the deve-
lopment or improvement of the country’s education system. The statements of
two of the participants (I, and L) are important in terms of understanding the
situation more clearly:

I: (...) studies in the field are done with academic promotion anxiety (...).
Similar and more quantitative studies are conducted to increase the number
of articles.

Ig: (...) the studies in the field are repetitous (...) New studies should be car-
ried out in accordance with our culture.

As the participants I, 1, 1, I, indicated, the conventional gap between
theory and practice in Turkey shows itself more seriously. One of the participants,
I,, pointed out this issue emphasizing that the existing programs were mostly aca-
demic programs and the issues that would benefit the educational administrators
were not emphasized. The views of the participants I, and I, are important to
demonstrate their sensitivity on the subject:

I;: (...) “Will the fact that administrative training programs are practice-ori-
ented and thus have school administrators gain limited knowledge, skills,
and understanding be enough to administer the 21st century institutions and
lead them? It is not possible to say yes to this question. Therefore, especially
in the 21st century, educational administration has to struggle to establish a
balance between the academic study program and the practice-oriented study
program (...). Unfortunately, there is a serious disconnection between theory
and practice in our country.

I,: We must realize learning by doing and experiencing. Our current prog-
rams are mostly academic programs. The issues that will benefit the educati-
onal administrators are not emphasized (...). The theory and application must
be integrated. There is no application without a theory (...)

In the study, some of the academics who approached the future of the field
pessimistically (I;, I, T;; and I,,) stated that the field of educational administra-
tion is not considered as a profession and this situation has a negative effect on
the development of the area and the importance given to the field. Concerning
this, I, ,, one of the participants, stated that “Educational administration is still not
considered as a profession and is ignored in the assignment of administrators (...).
The assignment of school administrators is dominated by a temporary administra-
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tive understanding. Being based only on interviews in the assignment of administ-
rators brings political identities to the front more and causes unfair practices. With
randomly introduced regulations, school administration cannot be evaluated as a
profession in a place where such an understanding that ‘only those who think as 1
do get appointed’ is dominated” which is important in terms of demonstrating the
negative effects of the principles of administrative assignment on the professio-
nalization of the field.

Another important problem that the participants (I, I, I,, and I,5) pointed
out was that the lack of cooperation between academics and non-governmental
organizations played a role in the policies that MoNE adopted which negatively
affected the field of educational administration, particularly the assignment of
administrators.

Of the participants, I, stated that “There is no area-specific cooperation be-
tween MoNE and non-governmental organizations, especially HEC. However, uni-
versities, NGOs and MoNE should establish policies together and create a structure
in which an effective educational administration theory and practice can be sus-
tained in harmony” which points to the problem and refers to the importance of
cooperation with all stakeholders, especially universities. One of the participants,
L;, stated that the trade union organizations established political relations with
MOoNE and appointed their members as administrators and stated that the po-
litical views were much more important than graduate education in the field of
educational administration. Ozdemir (2013) states that this approach leads to
the fact that educational administration training is not credited.

One of the participants, I,,, stated that “The developments in the technologi-
cal field are obviously challenging the current instructors, and instructors avoid using
new technologies. We cannot use technology functionally. The new generation uses it
better than us. There is a need for a technology-literate generation so the educational
administration needs to undergo a very serious transformation” which points out the
fact that instructors should improve themselves towards the use of technology.

Views of Master’s Non-Thesis Programs in Educational Administration

The participants in the study group were asked ‘How do you evaluate the qu-
ality of master’s non-thesis programs in educational administration as a specialist in
educational administration?’ together with probe questions. The responses of the
participants were coded by content analysis in the context of the themes created
in the interview form and the themes and opinions that emerged are presented
in Table 2.
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Table 2
Data on the Participants’ Views on the Quality of Master’s Non-Thesis Programs in
Educational Administration

Themes Views n  Participant
Necessary and _Equal opportunity in education 2 L,
should be Provision of professional and 3 I, L, L
disseminated  personal development
Poor quality of the programs 7 L, L, I, I, L Ly, I
Opening of programs for commer- 8 I,L, 1, I, 1, I, I, 5
Problematic cial agendas
and poor Lack of program opening criteria 4 I,1, 1,1,
quality Lack of student selection criteria 3 I,1,1,
Problems in measurement and 5 L, I, Ig, s, T

evaluation

The responses of the participants to the second question, which were about
their views on the master’s non-thesis programs, were examined in two themes:
“Necessary and should be disseminated” and “Problematic and poor quality”.
The views in “Necessary and should be disseminated” theme were determined as
“Equal opportunity in education” (n = 2), “Provision of professional and perso-
nal development” (n = 3). The views in “Problematic and poor quality” theme
were specified as “The poor quality of the programs” (n = 2), “Opening of prog-
rams for commercial agendas” (n = 2), “Lack of program opening criteria” (n
= 4), “Lack of student selection criteria” (n = 3) ve “Problems in measurement
and evaluation” (n = 5). When the responses of the participants regarding the
master’s non-thesis programs opened in the field of educational administration
are examined, it is seen that the majority of the participants (n = 14) stated that
the programs are unnecessary and of poor quality and that they should be closed.

The participants, who emphasize the importance of such programs in terms
of providing equal opportunities in education, propose distance education prog-
rams as one of the most efficient ways for everyone to be aware of the innovati-
ons in the field. Regarding this issue, I stated that “Such programs are important
for administrators and teachers to receive education at master’s degree level in the
field of educational administration no matter where they are in the country. It is of
great importance for anyone who wishes to be aware of the current affairs in the field
especially to provide equal opportunities in all areas of education. I think that such
programs should be expanded and their quotas should be increased both in the field
of educational administration and in other fields” which emphasizes the impor-
tance of distance education programs for everyone in terms of accessibility and
dissemination. The statement by 1, as “It is necessary to raise the level of educati-
on for both personal and professional development of teachers and administrators,
which is an important factor for the dissemination of master’s non-thesis programs”
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emphasizes the importance of dissemination of programs in terms of personal
and professional development.

The participants who think that master’s non-thesis programs in the field
of educational administration, are problematic and of poor quality and that they
should be closed, expressed an oipinion that these programs are far from serving
the purpose. The majority of the participants (n = 7) who found these programs
to be problematic and of poor quality stated that the programs damaged the re-
putation of the area. Two of the participants’ views on the subject are considered
important:

L;: “The quality of the master’s non-thesis programs currently in progress
must be questioned seriously. While it is not possible to achieve the desired qu-
ality even in face-to-face programs, it is not possible to achieve the quality ex-
pected through distance education. The existing programs are mostly designed
to increase the educational level of the country and provide additional income
to universities.”

I,: “Primarily, we should do the calculations of how many expert individuals
there are in the field of educational administration and how many students
could really receive quality education. With our goals and objectives being
in the first place, we have to reconsider all the existing programs be it thesis/
non-thesis, distance or face-to-face. Distance education master’s non-thesis
programs should not be done for the sake of receiving a certificate or earning
a few more points in the assignment of administrators. These programs sho-
uld not be achieved in the form of simple PowerPoint presentations.”

L, ,’s statement as “In addition to the fact that the existing programs do not serve
the purpose, master’s degree courses are offered through distance education without
any preliminary research by changing the titles of courses of masters with thesis even
without changing in most cases, which is not a right or rational approach. It is clear
that the aim here is to take the necessary share of the pie” is important in that it
shows that the conducted distance education master’s non-thesis programs are
opened for commercial purposes rather than fulfilling the determined objectives.
In a study comparing the courses offered in thesis and master’s non-thesis prog-
rams conducted in the field of educational administration (Karatas, 2014), it was
concluded that these programs were far from meeting the stated objectives and
programs were opened without a healthy needs analysis. The sensitivities of the
participants on this subject can be seen more clearly in two quotations from the
views of I, and Li:

L,:“These are commercial structures and where there is commcerce, there is
no quality. Distance master’s programs in the field of educational administra-
tion are like some kind of awareness training. However, their only output is to
make money. The programs that have been carried out have been completely
commercialized and this has made the programs seriously debatable.”
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L,:“I never approve of these programs because they have taken place in his-
tory as a devaluing approach to cheap, market-oriented and master’s pro-
grams. These programs have lost the reputation of existing and face-to-face
educational administration programs.”

A significant part of the participants (n = 8) stated that HEC should bring
traceable and measurable criteria for distance education programs in general,
and in particular non-thesis educational administration programs I,,’s statement
as “Everyone should not open programs, minimum criteria should be determined.
The institution should have adequate instructors and the infrastructure that can carry
out the program smoothly, both physically and technologically. HEC restricts distance
education programs to only numbers. The program opens with 3 instructors. It does
not provide any criteria for quality. As a result of all these, poor quality distance educa-
tion master’s non-thesis programs with unknown reference to whom and what it serves
come into existence” emphasizes the significance of introducing the minimum crite-
ria for instructors, physical and technological features, and the qualifications to be
possessed by the institution prior to the opening of programs. When the conditions
sought in the applications for the master’s non-thesis programs of higher education
institutions are examined, it is seen that the only requirement is that the candidates
have a bachelor’s degree. This issue is another important problem that participants
drew attention to. About the absence of any criteria for student selection for the
master’s non-thesis programs, I,’s statement as “Master’s programs are available to
those who want to specialize in a particular area. And there are specific criteria for can-
didates applying to these programs, such as ALES (APPEEE, equivalent of Academic
Personnel and Postgraduate Education Entrance Exam), YDS (equivalent of Foreign
Language Examination). Although master’s non-thesis programs are opened for this
purpose, there is no criterion in selecting students. Student quality affects the quality of
the program, so the criteria as in other graduate programs should be introduced when
selecting students for these programs” is important in that it points out the signifi-
cance of student selection. Biilbiil (2003), in his research that evaluated the crite-
ria used in the selection of students in graduate education, pointed out the same
problem and stated that the criteria used in the selection of students in graduate
programs were not considered suitable by the relevant instructors.

Another important problem that participants draw attention to is the ineffi-
ciency resulting from measurement and evaluation. The participants stated that,
in this kind of programs, they evaluated student achievement through project as-
signments, and they mentioned the problems such as perfunctorily done assign-
ments, assignments with striking resemblances, preparing them on the internet
by copying and pasting information. The following statement of I, on the subject
is considered important:

L;: In existing programs, the assignments are completely prepared in the form of
copy and paste on the Internet. Students can copy others’ assignments and hand
them in and receive zero and might shamelessly ask if their assignments have
been received. They get weary of doing a project assignment with 5-10 pages.
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Views on the Used Teaching Management System (TMS)

The main question asked at the participants in the study group was “What
are your views on the Teaching Management System used during distance education
master’s non-thesis program?” with probe items directed as (a) Positive Qualities
ve (b) Negative Qualities. The responses of the participants were coded by con-
tent analysis in the context of the themes formed in the interview form and the
themes and opinions are presented in Table 3.

Table 3
Data of the Participants about Their Opinions on the Used Teaching Management
System

Themes Views Participant
Ease of Use LI, 1,1,
Messaging module L, 1,

Positive Qualities  Ability to share content I 1,1,

Whiteboard and screen sharing feature LI I I, I,

W W nh|[lWw ||~ |S

Exam module L1, I

Inability to interact between learners- I I 1,
Negative Qualities _teachers

Unavailability of video-chat 3 LI, 1

The participants responses to the third question which was about their vi-
ews on the TMS used in distance masters education programs were examined in
two themes as “Positive Qualities” and “Negative Qualities”. The views in the
“Positive Qualities” were determined to be “Ease of use” (n = 4), “Messaging
module” (n = 2), “Ability to share content” (n = 3), “Whiteboard and screen
sharing feature” (n = 5) and “Exam module” (n = 3) while the views in the “Ne-
gative Qualities” were “Inability to interact between learners-teachers” (n = 3)
and “Unavailability of video-chat” (n = 3).

It is very important to determine what kind of educational service will be
offered before the selection of the TMS to be used in distance education and
to make the selection according to the need. For effective use of resources, the
TMS to be used needs to be tackled considering some criteria such as easy and
fast accessibility for both learners and teachers, ease of use, and flexibility. Studi-
es on TMS (Altiparmak, Kurt and Kapadere, 2011; Arslan, 2013; Gokcen, Siirek,
Korkmaz and Kantar, 2013; Ozan, 2008; Ozarslan, 2008) show that the most im-
portant features of the systems are their easy and understandable use. The vast
majority of respondents (n = 8) stated that there is not much IT knowledge re-
quired for the system they use, and that the use of the system is very easy and un-
derstandable. The views of the participants in this regard can be given as follows:
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I,,: “Sometimes we can be biased towards the use of technology. I thought I
would have a hard time when I first saw the system, but I found it very easy
to use the system. Now I use the system comfortably. In the beginning, 1
only offered lessons in the form of presentation, and in time, by exploring
the different features, I benefit from these features to be processed more ef-
fectively.”

The most used of the services provided by the teaching management systems
is the messaging feature which aims to provide communication and interaction
between online users in particular. In addition to providing communication bet-
ween the learner and the teacher during concurrent lessons through the messa-
ging module, users can communicate with each other in extracurricular times.
The participants stated that they used the messaging feature most often during
online courses. Of the participants, I, stated that “The messaging feature is a must
in order to communicate with the student. During the course, we communicate by
messaging. However, due to the high number of students, I can miss the questions
or opinions of others when answering a student’s question. Fortunately, thanks to
the feature of saving messages, I can see other messages at any time and take notes
accordingly” emphasizes that, in addition to the importance of the messaging
feature, it is possible to examine the feedback from the students and to examine
the questions about the subject at any time.

Learning content is one of the most important subjects in the distance edu-
cation process. The Learning Content refers entirely to a lesson, course materi-
als, content modules, lesson-related learning objects, information sources and
periodicals. The quality of content is one of the factors determining the quality
of education in distance education systems (Isman, 2011). Most of the teach-
ing management software that serves in a web-based environment does not al-
low web-based content development. While the participants stated that they had
problems in content development and were not given enough support in this re-
gard, they emphasized as an important feature of the instructional management
system that the contents developed should be stored and shared as necessary to
enable the student to reach them at will. The views of I, ¢, one of the participants,
can be given as an example:

L,4: “Developing content is a big problem in itself because lessons taught only
through a simple presentation is criticized by students and adversely affects
the efficiency of the course. Institutional support in content development is
not sufficient. We do not have any problems installing the content we have
developed on the system. Digital content storage and sharing these with stu-
dents are important features of the system.”
The participants, I I Iy Iy, and I,, touched on the whiteboard applicati-
on and screen sharing feature as another way of providing communication and

interaction between instructors and learners in online courses. I, stated that®/
can name the whiteboard application as very effective and one of my favorites. Both
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the whiteboard application and the screen sharing features encourage collaboration
and 1 think it is very useful for collaboration. Thanks to these features, I can ensure
that all students are active in the class” which emphasizes the importance of whi-
teboard and screen sharing features in terms of virtual classroom management.

As in all education systems, in distance education as well, tests and exams
are carried out to determine the degree to which the transferred information has
been taken by the student. Two different methods are preferred for exams. One
of them is the examination of the students at a center at the end of the term or
training, and the other is the online exams (Arat and Bakan, 2011). TMS prog-
rams are designed to allow trainers to easily prepare exams. Generally, exam mo-
dules that come as standard in the installation of the system are sufficient for this
task. In addition, various exam modules prepared by the audience can be added
to the system. Due to the modular structure of the TMS, these types of proces-
ses are easily performed. Exam results and other statistics (student attendance,
success status, etc.) are kept in detail by the system and these data are displayed
numerically or visually at any time (Arslan, 2013). I’s statement as “Examination
appears to be the most leading and important problem in distance education. Both
the appropriate exams for the given education and exam security are widely discussed
and criticized. The exam preparation part is very simple thanks to the examination
modules of the teaching management systems. Thanks to this module, we can pre-
pare exams in the desired style including multiple choice or open-ended questions”
emphasizes that exam preparation in distance education can be done easily but it
is difficult to ensure exam security.

L;, another participants, stated that “One of the most negative aspects of the
Teaching Management System is that the interaction between the student and the
instructor is realized to a minimum. The communication and interaction between
the student and us is not at the desired level since the system we use provides a more
teacher-centered environment. Students express their questions or what they want to
say by writing, which brings along the problem of communication” which is seen as
important in terms of showing the problems experienced in communication and
interaction.

Another participant, I, stated that “I suppose our inability to see the students
is what the system lacks since we teach but we do not know whether the student is
listening or in front of the screen. Of course, this is related to some hardware features
such as the connection speed of the participants, but I think we should be able to see
each other in good quality without needing much technology with today’s techno-
logy” and expressed that students’ ability to see teachers but teachers’ inability to
see students is a negative feature of the system.

Views on the Measures to be taken for the Development of Distance Education
Master’s Non-Thesis Education in Educational Administration

The participants in the study group were asked “What are your views on the
precautions/ measures that can be taken for the development of master’s non-thesis
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education in educational administration?” The responses of the participants were
coded by content analysis by considering the items found in the interview form
and the themes and opinions are presented in

Table 4
Data Regarding Participants’ Views on Developing Distance Master’s Non-Thesis
Programs

Themes Views n Participant
Mixed education 4 L, I, L, I
Independent accreditation organization 3 I,L,1,
Policies Material development training for instruc- 2 L, L
tors
MOoNE encouragement 2 I, I,

The participants’ responses to the fourth question asked about the policies
that may be the solution to the existing problems in the master’s non-thesis prog-
rams in the field of educational administration and were examined under the
“Policies” theme. The views in the theme were determined as “Mixed education”
(n = 4), “Independent accreditation organization” (n = 3), “Material develop-
ment training for instructors” (n = 2) and “MoNE encouragement” (n = 2).

The participants suggested that some of the graduate courses in the field of
educational administration should be given through distance education, but the-
re are also some courses to be given face-to-face and they suggested the model
of mixed education as the best model. Of the participants, I, stated that “The
importance of voice and mimics as a source of feedback is very important in terms of
healthy interaction with students. It is for this reason that it is not possible to adopt a
program dominated only by distance learning. For this reason, some theoretical co-
urses that can be given by distance learning should be given by distance learning tech-
nology and other courses should be given face to face. Graduate master’s non-thesis
programs must necessarily be supported by face-to-face education” which empha-
sizes the interaction with students and expresses that a more effective learning
can take place by eliminating the inability to interact between teacher-learner
through mixed education. With mixed learning method, students develop less
sense of abandonment and isolation caused by distance education, and develop
a sense of community and realize more effective learning (Dogan et al., 2011).
On the other hand, I, stated that “Both existing face-to-face graduate programs
and master’s non-thesis programs must be given in a mixed model. Thus, I think that
more effective and efficient lessons can be done. Particularly, the courses where the-
oretical knowledge is given directly can be given by distance education. Apart from
this, discussion and practice-oriented courses should be given face to face” by which
the subject is approached in a different way and also the importance of using
distance education technologies in face-to-face programs is emphasized.
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In Turkey, there are different opinions and proposals for the establishment
of an accreditation organization or the establishment of an independent ac-
creditation organization within HEC (Aktan and Gencel, 2007; Ergiider, Sahin,
Terzioglu and Vardar, 2009; Giir and Ozer, 2012). However, when these views are
examined, it is seen that they concur that there should definitely be an accredita-
tion organization dependent or independent of HEC and that the accreditation
process should be carried out wholesomely. The sensitivities of the participants
on the subject can be seen more clearly by transfers from I, and Iq:

I,: “An accreditation process should be initiated for master’s non-thesis prog-
rams. Random openings of distance master’s non-thesis program should be
prevented. In order to carry out this process, accreditation organizations in-
dependent of HEC should be established and the extent to which the institu-
tions/programs realize the outlined quality standards should be determined.
Institutions/programs that compromise quality should be closed.”

Ig: “The current programs work as certificate distribution centers. Neither
supervision nor any evaluation is concerned. How can we avert them? Of
course, independent accreditation centers are a solution. However, it is im-
portant to note that the HEC should not allow the institutions to open without
necessary infrastructure and teaching staff. The process of the institutions
that meet the specified criteria and obtain permission to open the program
should be carefully followed periodically.

The participants emphasize the importance of developing materials for the
achievement of quality in distance education, and argue that quality content
saves the student from being passive and make them more willing in the course.
I,5 stated that “Quality in distance education comes with the content you prepare
and the way you present it. But developing quality content is not easy, it takes a lot
of time before anything else. I also see that instructors are not very keen about this
because we are already having problems using technology. Therefore, I think that
instructors should be given institutional support in the content development course
and material development phases. I believe that it would be useful to create a content
repository to avoid copyright problems for image and similar elements used in con-
tent development” which, in addition to drawing attention to the importance of
the development of teaching material and the difficulties in this subject, empha-
sizes the copyright issue. I,’s statement as “Instructors need to train themselves in
distance education. Our lecturers who are to teach in distance education have their
assistants prepare the content in most of the time for that it takes time or they do not
feel themselves sufficient. For the academics who will lecture, a material preparation
course should be given and institutional support should be provided in order to pre-
vent any problems on copyright issues. It is also important to update the developed
content periodically” reinforces the opinion that it is necessary to provide train-
ing for the preparation of materials to the instructors who will teach in distance
education.
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Another issue that the participants emphasized is the fact that the MoNE
does not usually provide its staff with convenience to face-to-face or distance
graduate education. The recent amendments to the Ministry of National Edu-
cation Permit Directive also support the participants’ opinion. In the relevant
article of the Directive (Article 18), the statement that “Those who continue their
graduate studies may be granted two half days a week, provided they do not disrupt
their duties. Teachers’ hours are arranged to allow them to continue their education”
was amended to the statement that“Those who continue their graduate studies are
provided with the necessary convenience to be given permission, provided they do not
disrupt their duties. The curriculum of the teachers is arranged to allow them to con-
tinue their graduate studies”. With this amendment, the permission of the person-
nel to receive graduate education is left to the initiative of their supervisors. The
participants who stated that distance education master’s non-thesis programs
are not acknowledged before MoNE and this situation negatively affected the
MoNE personnel’s demands on graduate programs in the field of eeducational
administration. I; and I,,’s views on the issue are important:

Lg: “MoNE has to encourage staff to undertake a master’s degree, but instead
goes towards punishment. In this respect, a policy change should be made
and practices that encourage staff to receive graduate education should be
implemented.”

L,,: “MoNE should encourage all its staff of teachers, experts or administ-
rators to undertake graduate studies. In addition to providing the necessary
convenience to the personnel who want to do graduate education especially
in the field of educational administration, they should give priority to these
personnel in promotion. It should never obstruct the process.”

Discussion, Results and Suggestions

When the findings of the study are examined, it becomes noteworthy that a
vast majority of the participants consider that educational administration is still
not a professionalized field and that it is a Western-influenced field with serious
disconnections between theory and practice, a field where similar quantitative
studies of poor quality are in majority. In addition, the opinions of academics
about the future of the field draw a pessimistic view as to the fact that there is no
efficient cooperation between the institutions that have important responsibili-
ties for the future of the field, as well as the fact that academics are disconnected
from technology and cannot use the technology functionally. In a study which
investigated the current status of educational administration as an academic field
in Turkey as perceived by academics (Oriicii & Simsek, 2011), it was stated that
the field of educational administration was problematic in various complex ways.
In the mentioned study, it was stated that one of the important problems in the
field was the problem of professionalization and there was no consensus on the
definition and naming of the field. On the other hand, Turan ve Sisman (2013)
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criticized the studies conducted in the West from the supposition that they may
as well be valid for Turkey and the endeavors of scale translation and adaptation
as a result of this, pointing out that science cannot be independent of values.
Most of the studies conducted in the field of educational sciences and teacher
training in Turkey are aimed to adapt and transfer developed theories and mod-
els in the West. The academics who built the foundations of this field usually
trained in the West and Turkey have tried to transfer in good faith what they have
learned there. The theories and approaches that dominate educational adminis-
tration in the West have been adapted from other social and natural sciences in
order to ‘control human behavior’. According to Greenfield (1977), organization
theory is an ideology in view of control purposes. This view was also put forward
by others and it was accepted that science was, in essence, a field of action for
control. In this respect, the structural-functional paradigm and system approach
in the field of educational administration has formed an ideological hegemony
in educational administration research. In this sense, it was assumed that the
studies conducted in the West might as well be valid for Turkey. The most com-
mon example of this is the scale translation and adaptation studies which are
frequently used in the field of educational sciences and teacher training (Turan
and Sisman, 2013).

Another important point that the participants drew attention to is that
the studies carried out are similar and of poor quality. It is seen that quanti-
tative method was employed more in the studies which examined the studies
conducted in the field of educational administration in Turkey (Aydin, Erdag &
Sarier, 2010; Aydin & Uysal, 2011; Karadag, 2009; Konan & Kis, 2013) as well
as the studies conducted. Since the studies were generally conducted through
questionnaires, in-depth knowledge production was not realized and they were
not based on a conceptual framework. In the EYAK (2009) report, the same
problem was raised and it was stated that the studies were carried out in a hurry
to publish rather than scientific concerns and as a result, repetitious, unoriginal
studies were conducted. There is a need for innovative and original studies from
both methodological contextual aspects oriented towards the problems in Turk-
ish context (Oriicii & Simsek, 2011).

The participants who emphasized the importance of the gap between theory
and practice stated that the cooperation between the stakeholders was not at the
desired level and therefore, there was no balance between academic programs
and practice-oriented programs. Bursalioglu (2000), who evaluated the theory
in terms of administration, stated that the theory is the most reliable tool that
leads the administrator to reality. Keedy and Achilles (1997), in evaluating the
theory-practice relationship, explained that a theory in practice is planned by
the practitioner and that theory and practice are not separated, and that theo-
ries are created during practices that criticize traditional assumptions (Beycioglu
& Donmez, 2006). Garret (2007) stated that the theory and practice should be
in cooperation, the academics should mingle with the public and they have to
do some fieldwork, and speak the language that teachers and school principals
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could understand in practical activities such as newspapers, magazines and com-
missions (Simsek & Oriicii, 2011). The fact that MoNE has isolated itself from
the university and the employees in the field and that a single authority domi-
nates every field of education almost completely destroys research and develop-
ment activities. The fact that employment conditions of individuals that received
undergraduate and master’s education in the field of educational administration
are not created caused the field to remain solely as an academic orientation in
Turkey and thus hampered the produced knowledge to be transferred to schools
and the generation of demands for research and development (Simsek, 2004).

When the views of the master’s non-thesis programs in the field of edu-
cational administration are evaluated, it was seen that the instructors find the
programs to be of poor quality. They also stated that the master’s non-thesis pro-
grams in the field of educational administration have a negative impact on the
image of graduate programs in the field of educational administration with for-
mal education and are one of the main reasons why these programs are not given
due importance. The participants, who mentioned that the programs were mostly
opened for commercial agendas, emphasized that they do not serve the purpose
and only distribute diplomas. When the researches on the use of technology of
instructors are examined (Cagiltay et al., 2007; Ganiyusufoglu, 2013; Oziidogru
& Cakir, 2014; Usluel & Seferoglu, 2004; Schoepp, 2005), it is seen that they
encounter some difficulties. Cagiltay et al. (2007), in their study, concluded that
instructors had a lack of knowledge in the use of technology. In the same study, it
was stated that the instructors do not want to use technology besides the fact that
they lack knowledge about the use of technology. These results are consistent
with the findings of the study.

One of the most important characteristics of distance education is to provide
equal opportunities for all those who want to develop themselves in personal and
professional fields (Arat & Minister, 2011; Kaya, 2002) and they are less costly
than other teaching approaches in terms of access to large audiences (Balaban,
2012). Considering distance education master’s non-thesis programs in the field
of educational administration necessary and to be disseminated, the participants,
in addition to emphasizing these issues, point out that everyone should be aware
of the developments and innovations in the field, suggesting such programs are
one of the less costly methods for the personal and professional development of
administrators and teachers.

In a study aimed to determine the current status of educational admin-
istration as an academic discipline in Turkey (Oriicii & Simsek, 2011), it was
mentioned that both the curricula of the master’s and doctorate programs were
problematic and the number of qualified academics who could carry out these
programs were low and the programs were not of the desired quality. The aca-
demicis interviewed within the scope of the study stated that the graduate pro-
grams offered in the field of educational administration were not of the desired
quality and considered the distance education master’s non-thesis programs in

388



Egitim Yonetimi ve Uzakan Egitim

educational administration as poor quality, problematic and unnecessary. The
participants stating that the biggest reason for these programs being opened is
commercial agenda emphasize that these programs, which are opened in univer-
sities with insufficient infrastructure and instructors, are opened in order to get
a share of the market arising from social demand and that the programs carried
out do not serve the purpose.

When the procedures and principles regarding the opening of distance
education programs in higher education institutions (Principles and Procedures
on Distance Education in Higher Education Institutions, 2013) are examined,
certain articles stand out as to when the higher education institution to open a
program is to apply, that instructors can be assigned by HEC in case there is in-
sufficient number of instructors at the institution, and that it is HEC’s responsi-
bility to inform the public of the program to be opened (Article 6). It is seen that
there is not any articles for the minimum physical and technological capacity that
the higher education institution should have in these procedures and principles.
Another problem about opening programs is seen the decisions of the Board
of Professors of Educational Administration (2009) titled ‘Principles and Stan-
dards of Opening Distance Education Master’s Non-Thesis Programs in Edu-
cational Administration’. In the decision titled ‘Enforcement of the Principles
and Standards of Opening Distance Education Master’s Non-Thesis Programs in
Educational Administration’ of the board reached within the framework of ‘6t
Educational Administration Congress’(2011), it was pointed out that HEC gran-
ted authorization to a university with insufficient number of instructors to open
distance education master’s program in educational administration while the de-
mands of the universities with sufficient capacities in relation to this issue were
not met. The participants stated that HEC should urgently set the criteria for
opening distance learning programs, and that institutions which meet the criteria
have the authority to open programs while the institutions that do not meet the
criteria are not granted permission to open programs, and that the existing open
programs which do not meet the criteria should be closed without compromise.
They also expressed an opinion that all these can be possible through functional
operation of supervision mechanism for the opened programs.

Regarding the TMS used, the participants stated that the system was easy to
understand, easy to use, and that the features such as whiteboard, screen sharing,
messaging, content sharing, and easy exam preparation were sufficient for them.
In a study which aims to examine the views of the instructors who give the com-
mon compulsory courses via online distance education (Giirer, Tekinarslan &
Yavuzalp, 2016) the majority of the participants stated that they learned the TMS
easily and quickly, and the system used was sufficient to teach the lesson. The
participants who stated that they sometimes have difficulty in performing what
they want to perform in the system, expressed an opinion on the fact that the
modules in the system are related to each other made it difficult to use. The most
important problem that the participants drew attention to with regard to TMS is
that it cannot provide adequate learner-instructor interaction. The basis of learn-
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ing-teaching processes lies in interaction. In distance education, three types of in-
teraction are generally mentioned: (1) learner-instructor, (2) learner-learner and
(3) learner-content. (Aydn, 2001; Moore & Kearsley, 1996). Whichever of these
three types of interaction is necessary for the content of the developed program,
it is necessary to address the selection of technologies that allow such interaction
(Girginer & Ozkul, 2002). In Turkey, constructivist learning principles are not
embedded in online education applications and in most of these applications, it
is expected that text-weighted information uploaded in the platform is read by
learners while simple moving images are expected to be watched in few of them.
Practice and evaluation activities are carried out with multiple-choice questions
asked within the framework of the opportunities provided by the teaching man-
agement system. Learner-learner and learner-teacher interactions are either ab-
sent or teacher-centered simple activities such as question and answer methods
are carried out (Aydin, 2001).

For the improvement of distance education master’s non-thesis education,
the participants stated that an independent accreditation organization should be
established, instructors should be trained in content development, and the per-
sonnel should be encouraged by MoNE. In addition, participants who stated that
some of the instructors could resist distance education due to economic reasons
or technological inadequacy stated that there should be trainings for instructors
and legal regulations should be made to eliminate the obligations and problems
that may arise due to copyrights. Studies show that instructors can show resis-
tance to online courses (Giirer, Tekinarslan and Yavuzalp, 2016), and there is a
negative relationship between online teaching experience and resistance to on-
line teaching (Alshangeeti, Alsaghier & Nguyen, 2012; Lloyd, Byrne & McCoy,
2012).

Based on the results of the study, the following suggestions were provided
for practitioners and other researchers:

1. Specific to the field of educational administration, it should be ensured
that quality standards for master’s non-thesis programs are set and the
programs are accredited by independent accreditation organizations.

2. The opening of distance education programs should be seriously con-
sidered and institutions that do not have the necessary technical inf-
rastructure, technical staff and qualified teaching staff should not be
allowed to open distance education programs.

3. Virtual classroom management and material preparation trainings sho-
uld be given to the instructors.

4. In order to encourage instructors to develop their content and update
the content they have developed, the necessary legal arrangements, es-
pecially copyrights, should be made.
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Since student readiness affects the quality of the program, similar crite-
ria should be introduced in the selection of students to these programs
just as the criteria applied to the graduate programs (APPEEE, etc.).

The master’s and doctoral studies in the field of educational administ-
ration currently do not provide any benefit to MoNE staff in terms of
personnel. Considering the professional and personal contributions
provided by all graduate studies in the field of educational adminsitra-
tion, measures should be developed to encourage MoNE staff to these
programs.
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Giris

Cagimizin bir pargasi olan uzaktan egitimin Orgiin egitim ile ayni kalitede
egitim verip vermedigi uzaktan egitim kavraminin ilk ortaya atildig: tarihten bu
yana tartisiimaktadir. Allen ve Seaman (2008), Yiiksek Egitim Politikalar1 Ens-
titisii/The Institute For Higher Education Policy [IHEP] (2000) ve Amerikali
Ogretmenler Konseyi/American Federation of Teachers [AFT] (2000) tarafin-
dan gerceklestirilen aragtirmalar, basta ABD yiiksekogretim sistemi olmak tlizere
tim diinya yiiksekogretim sistemlerinde hizla bilyliyen ve yayginlasan ¢evrimigi
egitim sistemlerinin istenen sonuglari vermesi igin uzaktan egitimde kaliteye ge-
reken Onemin verilmesini belirmektedir. Uzaktan 0gretimin kiiresellesme bagla-
minda siirekli bir artig gostermesi, degisen ve gelisen uzaktan egitim ortamlari,
kiiresel yliksekdgretim pazarinda kalite standartlarinin yiikseltilmesi gibi neden-
lerle hem ulusal hem de uluslararasi diizeyde uzaktan yiiksekogretim igin acil
kalite giivence sistemleri olusturulmasi gerekmektedir. Kiiresel diizeyde uzaktan

egitimde kalite glivencesi gelistirilmesi heniiz baslangi¢ asamasinda bulunmakta-
dir (ICDE, 2009).

Egitimde bilgi ve iletisim teknolojilerinin entegrasyonunun saglanmasinin
yani sira yliksekogretime olan talebin siirekli artmasi, artan niifusa karsin kisith
is olanaklar1 ve buralarda galisacak daha iyi egitilmis insan giiciine duyulan ge-
reksinim, bireylerin 6grenme ve kendini yenileme ihtiyaclarinin karsilanabilmesi
amaciyla ile gerek hiikiimetlerin gerekse diger egitim kurumlarinin destekleriyle
uzaktan egitim programlarinin siirekli arttig1 gértiilmektedir. Bu programlar ara-
sinda en cok ragbet gorenlerden biri de egitim yonetimi alaninda agilan ¢evrimigci
lisansiistii programlardir (AFT, 2000; Allen ve Seaman, 2010; IHEP, 2000; Sloan
Consortium [Sloan-C], 2002; Dogu Bolgesi Egitim Komisyonu/Southern Regi-
onal Education Board [SREB], 2006). Bireyler degisen is yasamina kendilerini
uydurmak, daha nitelikli hale gelebilmek icin egitim talebinde bulunmakta ve
cogunlugu calismakta olan bu insanlar gereksinim duyduklari egitimi gelenek-
sel egitim kurumlarinda karsilayamadiklari icin uzaktan egitimi segmektedirler
(Aydin, 2001).

Tirkiye’deki tiniversitelerin uzaktan egitim ile ilgili caliymalar1 ise daha
¢ok yeni programlar acma ve uygulama yoluyla yiiksekogretimdeki kapasitenin
artirllmasina dontik olup; yapilan uygulamalarin kalitesinin bilimsel olgiitlerle
degerlendirilmesi ve elde edilen veriler dogrultusunda gelistirilmesi genellikle
ihmal edilen bir husustur (Kukul, 2011). Uzaktan egitim veren kurum sayist ve bu
kurumlarda 6grenim gdrmek isteyen 6grenci sayisindaki artiga ragmen, bu prog-
ramlarin ve 0gretim etkinliklerinin kalitesinin de artirilmasina yonelik caligmala-
ra ve uzaktan egitim uygulamalarinda bir kalite giivence sisteminin kurulmasina
yonelik cabalara ihtiya¢ duyulmaktadir (Bakioglu, 2015). Tirkiye’de uzaktan
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egitimde kaliteyi saglama calismalarindan daha cok, erisim, esitlik ve kapasite
artirmaya yonelik calismalara 6nem verilmektedir (Tonbuloglu & Aydin, 2015).

Tirkiye’de yonetici yetistirme denildiginde akla gelen Egitim YOnetimi ve
Denetimi (EYD) alanindaki lisansiistii 6rgiin egitim programlarinin niteligine
doniik bircok arastirma bu alanda alinan egitimin ve yapilan akademik calis-
malarin niteligini sorgulamakta ve alandaki uluslararasi gelismelere ayak uydu-
rulamadigimi ileri siirmektedir (Aslan, 2007; Balci, 1993; EYAK, 2009; Giiven
& Tung, 2007; Karadag, 2009; Sezgin, Kavgact & Kiling, 2011). Lisansiistii egi-
tim programlarimin iceriklerinde iilke diizeyinde cagdas gelismeleri yansitacak
sekilde bir biitiinliik saglanamamugtir (Celik, 2002).

Egitim yonetimi alaninda Orgiin egitim goren lisansiistii 6grencilerin yasa-
diklar1 sorunlar, tniversitelerimizin uzaktan egitim icin gerekli alt yapt hizmet-
leri ile bu alanda ders verecek ogretim tyeleri agisindan hazir bulunusluk du-
zeyleri ve YOK’iin egitim yonetimi alaninda uzaktan egitim tezsiz yiiksek lisans
programlarina yonelik olarak akredite Olciitlerini hala belirlememis olmasi gibi
nedenlerle konunun arastirmaya deger oldugu gorilmiistiir. Arastirmada egitim
yonetimi alanindaki uzaktan tezsiz yiiksek lisans programlari bu alanda ders ve-
ren Ogretim tyelerinin gorislerine dayali olarak degerlendirilmistir.

Tirkiye’de Egitim Yonetimi

Egitim yonetiminin Tiirkiye’deki gelisimine ve durumuna bakildiginda, alan
yazinda pek cok kaynakta (Bursalioglu, 2000; Sakaoglu, 2003; Turan, 2000) de-
ginildigi gibi, bazi doniim noktalarinin alanin gelisimini etkiledigi bilinmektedir.
Cumbhuriyet’in kurulmasiyla birlikte 1924’te kabul edilen Tevhid-i Tedrisat Kanu-
nu, John Dewey’in Tiirkiye ziyareti ve yazdig1 rapor, 1926’da 0gretmen yetistir-
mek amaciyla Orta Muallim Mektebinin (simdiki Gazi Egitim Fakiiltesi) agilma-
s1, 1964’te Ankara Universitesi’nde Egitim Fakiiltesi’nin kurulmasi ve sonra yurt
genelinde acilan ilgili fakiilte ve boliimler, Milli Egitim Suralari, Yiiksekogretim
Kurulu'nun kurulmasi ve aldig1 kararlar, yillar iginde kanun ve yonetmelik degi-
siklikleri alana olumlu veya olumsuz etkide bulunmustur (Ozcan, 2014).

1953 yihinda Tiirkiye ve Orta Dogu Amme Idaresi Enstitiisii’niin kurulmasi,
Tirkiye’de kamu yonetiminin ve onun bir alt alani olarak egitim yonetiminin
ayr1 bir alan olarak ele alindigin1 gostermektedir. 1979-1980 6gretim yilindan
itibaren de egitim yonetimi uzmanlik programlari acilmistir. 1962 yilinda ha-
zirlanan Merkezi Hiikiimet Tegkilat1 Arastirma Projesi (MEHTAP) raporunda
Milli Egitim Bakanligi'nda (MEB) 6nemli yonetim pozisyonlarinin égretmenler
tarafindan dolduruldugu; bu oOgretmenlerin egitim yoneticiligi konusunda
herhangi bir egitimden ge¢cmedikleri ve dahasi 6gretmen kokenli yoneticilerin
egitim politikalarina 6gretmen goziiyle bakma egiliminde olduklar1 tespitinde
bulunularak (Ozdemir, 2011), egitim yoneticiliginin 6zel bir uzmanlik isi olmasi
gerektigi, bu alanda yOneticiler yetistirmek tizere tiniversitelerde boliimler agil-
mast Onerilmistir (Cemaloglu, 2005).
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MEHTAP raporunun Onerileri ve 7. Milli Egitim Suras: kararlar1 dogrultu-
sunda iiniversitelerde okul yoneticiligi ile ilgili ilk acilan fakiilte, Ankara Univer-
sitesi Egitim Fakiiltesi olmustur. 1965-1966 6gretim yilinda 6gretime baglamig
olan Ankara Universitesi Egitim Fakiiltesi, bu dénemde alaninda siiresi dort
yil olan ve tiirtindeki tek fakiiltedir. 1982 yilinda adi Egitim Bilimleri Fakiilte-
si olmustur. Bu fakiiltede Egitim YoOnetimi, Teftisi, Ekonomisi ve Planlamasi
Anabilim Dalr'nda Egitim Yonetimi ve Teftisi Bilim Dali, Egitim Ekonomisi ve
Planlamas: Bilim Dali kurulmustur. Bunlari sirastyla Gazi Egitim Fakiiltesi, Ha-
cettepe Universitesi Egitim Fakiiltesi, Istanbul Universitesi Egitim Fakiiltesi, 9
Eyliil Universitesi, Buca Egitim Fakiiltesi, 100. Y1l Universitesi Egitim Fakiiltesi,
Abant Izzet Baysal Universitesi Egitim Fakiiltesi izlemistir. Bu fakiilteler Tiirk
Egitim sisteminin ihtiyaci olan yOnetici, denetici ve uzman ihtiyacini kargilamig-
tir. Ancak YOK’iin 06.11.1997 giin ve B.30.0.000.0.01/534-22449 sayil yazis1 ile
egitim fakiiltelerinin ilgili boliimleri kapatilmig, sadece yiiksek lisans ve doktora
egitimi veren kurumlar olarak varligini siirdiirmektedirler (Cemaloglu, 2005).

Kamu yonetiminin bir pargasi olarak Tirk egitim sisteminde, egitim Orgiit-
lerinin yeniden yapilandirilmasi ve egitim yoneticilerinin yetistirilmesine doniik
bilimsel arayis ve ¢abalar siirdiriilmektedir. Tiirkiye’de yonetici yetistirme ve
atama uygulamalarinda Cumhuriyetin kurulusundan itibaren birincisi “Ciraklik
Modeli”, ikincisi 1970’lerde ortaya ¢ikan ve akademik cevrelerce kabul goren
“Egitim Bilimleri Modeli”, iiclinciisii de 1999°da Milli Egitim Bakanlig: tarafin-
dan uygulamaya konan yonetici atamalarinda bazi ek niteliklerin atamalarda ter-
cih nedeni olarak kullanilmasi modeli olmak iizere {i¢c temel yonelimin hakim
oldugu varsayilabilir. Yetistirme temeline dayanmayan birinci yonelim, meslekte
asil olan 6gretmenliktir anlayisinin sonucu olarak uzun yillar devam etmistir. Egi-
tim yOnetimi alaninin tiniversitelerde calisma alani olarak kendini kabul ettirme-
sinin ardindan yOnetici yetistirme isi adaylarin Orgiit, yonetim, liderlik gibi bazi
alanlarda belirli bir bilgi setiyle donatilmasi ile yeterli goriilmiistiir (Ozdemir,
Kose & Kavgaci, 2014).

Tiurkiye’de egitim yoOneticilerinin akademik olarak yetistirilmesi siirecine
bakildiginda ise baska bir sorunun varlig1 goze ¢carpmaktadir. Okul yOneticisinin
okuldaki insan ve madde kaynaklarini verimli bicimde kullanabilmesi icin, okul
yonetimi kavram ve siireclerini ¢ok iyi bilmesi, bu kavram ve stirecleri davrani-
sa cevirebilmesi icin de bu alanda akademik bir egitim gérmis olmasi gerekti-
gi goriisii (Bursalioglu, 2002), Tiirkiye’de egitim yonetimi alanindaki lisanststii
programlarin oturmus oldugu temel gergeveyi O6zet olarak aciklamaktadir. Bu
cerceveye bagl olarak akademik agirlikli yapilandirilmig programlarin, uygula-
ma boyutunun ayni 6l¢tide desteklenmedigi bircok arastirmaci tarafindan vurgu-
lanan temel bir sorundur (Balci, 1988; Celik, 2002; Karip, 2004).

“Crraklik Modeli’nin yerini “Egitim Bilimleri Modeli”ne birakmasiyla nite-
likli egitim yOneticisi ihtiyac, bilimsel yaklagimlarla ve agirlikli olarak iiniversite-
ler yoluyla giderilmeye calisildi. Bu diisiinceyle iiniversitelerimizde kirk yili agkin
zamandir cesitli adlar altinda ve cesitli diizeylerde egitim yOneticisi yetistirme
programlari agilmaktadir (Oriicii ve Simgek, 2011).
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Uzaktan Egitim ve Uzaktan Egitimde Kalite

Bilisim teknolojilerinde yasanan hizli degisim ve gelismeler egitimin yapi-
st ve bicimini etkilemekle birlikte egitimcileri yeni egitim programlarinin yani
sira farkli 6grenme ve dgretme modelleri gelistirmeye zorlamustir (Isman, 2011).
Bunun sonucunda ortaya ¢ikan modellerden biri olan uzaktan egitim kavramina
yonelik farkli tanimlar bulunmaktadir. Kearsley ve Moore’a (1996) gore uzaktan
egitim, 0grenci ve 0gretmenin zaman ve mekindan bagimsiz oldugu, planh bir
ders programi cercgevesinde yazili ve elektronik iletisim araclarinin kullanildig:
bir grenme tiirtidiir.

Uzaktan egitimin sagladig1 yararlar; firsat esitsizligini en aza indirme, kitle
egitimini kolaylastirarak daha fazla kisinin uzmanlardan yararlanmasini saglama,
egitimde maliyeti dlisiirme, bireysel ve bagimsiz 6grenmeyi saglama, yasam boyu
o0grenme destegi, her tiirlii teknolojiden yararlanarak daha kolay ve hizli iletisim
olarak ozetlenebilir (Kaya, 2002; Senkal & Dincer, 2012). Sagladig: yararlarin
yani sira uzaktan egitimin, 6grencilerin sosyallesmelerini engelleme, uygulamaya
doniik derslerden yeterince yararlanamama, beceri ve tutuma yonelik davranis-
larin gercgeklestirilmesinde etkili olamama, kirsal bolgelerden internete girebil-
menin hala bir sorun olmasi gibi bazi sinirliliklar1 bulunmaktadir (Gokkaya &
Akcicek, 2012; Kaya, 2002).

Kalite kavraminin, kullanim amacina gére ekonomistler tarafindan farkl
algilanarak, degisik sekillerde tanimlandigi goriilmektedir. Juran ve Godfrey
(1998) kaliteyi amaca ve kullanima uygunluk, Crosby (1961) sartlara uygunluk,
Feigenbaum (1956) bir tiriin veya hizmetin bedeli, Ishikawa (1962) en ekonomik,
en kullanigh ve misteriyi daima tatmin eden kaliteli tirtin gelistirmek, Uretmek
ve satig sonrasi hizmetleri vermek olarak tanimlamisgtir (Bursalioglu ve Tezsiirii-
cii, 2013; Ozdemir, 2015; Suarez, 1992). Toplam Kalite Y6netiminin Onciisii ola-
rak goriilen Deming’e gore ise kalite, misterinin gelecekteki beklentilerinin dog-
ru tahminine gore yapilan yeniliklerdir (Naktiyok ve Kiiciik, 2003; Suarez, 1992;
Yilmaz, Ozdil ve Kanar, 2006). ABD’de etkin bir kurulug olan Yiiksekdgretim
Akreditasyon Konseyi (Council for Higher Education Accreditation-CHEA) ise
kaliteyi “amag i¢in uygunluk” olarak tarif etmektedir (CHEA, 2001). Egitim bi-
limleri alaninda kalite ise 6gretimi tamamlama orani, 0grenci performansi ve
6grenme tecriibelerinin degerlendirilmesi gibi nicel bilesenlerin yaninda 6gretim
yontemleri, 6grenme olaylari, materyaller, 6grenme siireci, etkinlikler, icerik
ve Ogrencilere onerilen secenekler gibi nitel bilesenlerin nasil etkili ve verimli
uygulanabilecegine yol gdsteren bir gostergeler biitiinidiir (Cavanaugh, 2002).

Farkli yaklagimlarda uzaktan egitimin kalitesi sonug degil, stirec ya da sunu-
lan hizmet ve materyallerin nitelikleri ac¢isindan ele alinmaktadir. IHEP (2003)
uzaktan egitimde kalitenin Olciitlerini 6grenciye sunulan hizmet ve materyallerin
ozelliklerini temel alarak; kurumsal destek, ders yapisi, ders gelistirme, 6grenme-
Ogretme siirecleri, 6grenci destegi, 6gretim elemani destegi ve 6lcme-degerlen-
dirme boyutlart ile iliskilendirerek, ele almaktadir (Simsek, 2012). CHEA (2010)
inceledigi kuruluslar1 akredite etmek igin 6 standart belirlemis, bu standartla-

395



Fatma Kesik & idris Sahin

rin akademik kalite glivencesine ve bir kurum veya programin iyilestirilmesine
birincil derecede 6nem verdigini vurgulamigtir. Bir kurumun CHEA tarafindan
akredite edilebilmesi i¢in tasimasi gereken standartlar: 1) Akademik kaliteyi ge-
listirme 2) Hesap verme sorumlulugunu gosterme 3) Uygun olan yerlerde, degi-
siklik ve gerekli iyilestirmeler i¢in 6z-inceleme ve planlama yapmay1 tesvik etme
4) Karar vermede uygun ve adil prosediirleri izleme 5) Akreditasyon uygulama-
sinin devam eden siirecini gosterme ve 6) Yeterli kaynaklara sahip olma olarak
belirlenmistir.

WICHE tarafindan yapilan aragtirmada ise ¢evrimici egitimde kalite stan-
dartlar1 ilk defa Egitim ve Ogretim, Kurumsal Baglam ve Yiikiimliiliik, Olgme ve
Degerlendirme temel alanlar1 dikkate alinarak belirlenmistir. Kurumsal Baglam
ve Yiikiimliliik temel alanin da Rol ve Gorev, Ogretim Eleman1 Destek, Og-
renme Kaynaklari, Ogrenciler ve Ogrenme Hizmetleri, Destek Yiikiimliiliikleri
olarak alt alanlara ayrilarak incelenmistir. WICHE (1995) 16 ilke belirleyerek
gevrimigi egitimde kaliteyi tanimlamaya ¢alismigtir (Uysal ve Kuzu, 2011).

Egitim kurumlarinin, organizasyonlarin, egitimcilerin kaliteli bir ¢evrimigci
egitim sunabilmesi icin kalitenin cercevesini ¢cizmeye yonelik arastirmalar yapan
Sloan-C ise egitimde kalitenin ne denli 6nemli oldugundan yola cikarak, 2002
yilinda Cevrimici Egitimde Kalite icin Elementler basglikli arastirmayi yayinlamis-
tir. Bu arastirmada kalitenin cercevesi belirlenmeye calisilmig ve ¢evrimici egi-
timde kalitenin cercevesi; etkili 6grenme, uygun maliyet, erisim, 0gretim elemani
memnuniyeti ve 6grenci memnuniyeti olmak tizere bes temel alan ile cizilmistir
(Uysal ve Kuzu, 2011).

Yontem

Aragtirma Modeli

Bu calisma nitel arastirma yontemini esas alan, genel tarama modelinde ya-
pilandirilmistir. Tarama modelleri, gecmisteki ya da su andaki bir durumu var
oldugu bicimiyle betimlemeyi amaclayan bir arastirma yaklagimidir. Bu yakla-
simda arastirmaya konu olan olay, birey ya da nesne kendi kosullari igerisinde var
oldugu bicimiyle tanimlanmaya calisilir. Onlar1 herhangi bir sekilde degistirme
ya da etkileme ¢abasi gosterilmez (Karasar, 2007). Nitel aragtirma olguyu ilgili
bireylerin bakis agilarindan gérebilmeye ve bu bakis acilarini olusturan sosyal ya-
piy1 ve siiregleri ortaya koymaya olanak vermektedir (Yildirim & Simsek, 2008).

Calisma Grubu

Arastirmada, ulasilabilen katilimci grubundan amach 6rneklem ve karto-
pu Ornekleme yontemine gore 9’u profesor, 4t docent ve 3’ yardimer docent
olmak iizere 16 Ogretim lyesi ile yari yapilandirilmis goriismeler yapilmistir.
Amacli 6rneklemede arastirmaci ilgili calisma grubunun 6zelliklerini belirler ve
sonra ayni Ozelliklere sahip bireyleri drnekleme almaya calisir (Budak & Budak,
2014). Arastirmaci kimlerin ¢alisma grubuna secilecegi konusunda kendi yargi-
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sint kullannir ve aragtirmanin amacina en uygun olan ¢aligma grubunu belirler
(Balcy, 2007). Kartopu 6rneklemede ise arastirmaya goniillii olarak katilan her
bir katilmcidan, belli 6zellikleri tastyan ve caligmaya katilmaya istekli olan, bir
veya daha fazla kisiyi belirlemesi istenir. Bu 6rnekleme yontemi 6zellikle bulmasi
zor ¢alisma grubundan tyeler segmek istenildiginde faydali olmaktadir (Budak
& Budak, 2014).

Nitel Veri Toplama Aract

Arastirmada nitel veri toplama amaciyla arastirmaci tarafindan gelistirilen
yar1 yapilandirilmig “Ogretim Uyesi Goriigme Formu” kullamilmugtir. Goriigsme
formu olusturulurken Oncelikle arastirmanin amaclar1 dogrultusunda yerli ve
yabanci literatiir ayrintili olarak taranmis ve egitim yonetimi alaninda uzaktan
egitim tecriibesi olan ii¢ alan uzman ile gorigmeler yapilarak konuya iliskin
maddeler belirlenmistir. Uzmanlarin goriisleri dogrultusunda 6 sorudan olusan
goriigme formu egitim bilimleri alan uzmanlar1 ve 6lgme ve degerlendirme uz-
manlarinin yani sira anlam ve anlagilirlik agilardan bir dil uzmani tarafindan da
incelendikten sonra 4 soruya disiriilmiistiir. Daha sonra ¢aligma grubunda yer
almayan iki 6gretim tiyesine uygulanarak kapsam ve bigim agisindan yeterli olup
olmadigi saglanmis ve bu kontrolden sonra goriisme formuna son hali verilmistir.

Ogretim iiyeleri ile yapilan ve ses kayit cihazi ile kaydedilen goriismeler ses
dosyasi olarak bilgisayara aktarilmig ve daha sonra arastirmaci tarafindan desif-
releri yapilmustir. Yar: yapilandirilmig gériisme formu ile yapilan goriismelerden
elde edilen ses verileri Word dosyasina oldugu gibi aktarilmistir. Katilimeilarin
bilgilerini sakli tutmak igin her bir katilimciya kodlar verilmistir. Ogretim iiyele-
rine “OU, (katiimer 1), OU, (katiimer 2)” vb. seklinde OU’den OU,'ya kadar
kodlar verilmistir. Daha sonra Word dosyalar1 Nvivo 8 paket programina yiiklen-
mistir. Paket programda ham verilere betimsel analizi ve icerik analizi yapilmig
elde edilen bulgular tablolara doniistiiriilerek frekanslari ve yiizdeleri ile birlikte
sunulmustur.

Nitel verilerin analizinde tutarliligl saglamak i¢in ya ayni arastirmaci ayni
analizi farkli zamanlarda ya da iki farkli arastirmact ayni analizi yaparak arada-
ki tutarlilik incelenir (Tavsancil ve Aslan, 2001). Bu aragtirmada arastirmaci ve
bir 6lcme ve degerlendirme uzmani ayni analizi birbirlerinden bagimsiz olarak
yapmis, daha sonra farkli kodlanan tema ve alt temalar tekrar gozden gegirilerek
raporlanmuistir.

Bulgular

Egitim Yonetiminin Gelecegine Iliskin Bulgular

Calisma grubundaki katilimcilara “Kiiresellesmenin yani sira teknolojide yasa-
nan hizl gelismeler ve degigen 21. yiizyll egitim paradigmalan goz oniine alindiginda,
egitim yonetimini nasu bir gelecek bekliyor?” sorusu yoneltilmistir. Katilimcilarin
verdikleri cevaplar, goriisme formunda bulunan maddelere bakilarak olusturu-
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lan temalar kapsaminda icerik analizi yapilarak kodlanmig ve ortaya ¢ikan tema-
lar ve goriigler Tablo 1’de sunulmugtur.

Tablo 1
Katiimcilann Egitim Yonetiminin Gelecegine Dair Goriislerine Iligkin Verileri

Temalar Alt Temalar Goriigler n  Katilimel
Bilgiye ulasmada teknolojik 2 007, C")U16
. imkanlar
Tyimser - P
Lisansiistli programlara 2 0u,o0u,
gosterilen ilgi
Batiin etkisi 3 OUz’ OUS, C")U15
Niteliksiz/benzer galigmalar 3 OUZ, OUg, Oﬁ6
Gelecek K 1 —— s 00. 60. 0. Ot
Kétiimser uram-uygulama kopuklugu OU,, OU;, OU,, OU,
ou,,
Mesleklesme sorunu 4 0Ou,0U,0U,,0U,,
MEB-YOK-STK kopuklugu 2 OU,, OU,, OU,,, OU4
Ogretim iyelerinin teknolojik 2 OU,, OU,,

yetersizligi

Egitim yonetimini nasil bir gelecegin bekledigini yoklayan ilk soruya yonelik
katilimceilarin verdikleri cevaplar; “gelecek” temasi altinda “iyimser” ve “kotiim-
ser” olmak iizere iki alt temada incelenmistir. Iyimser alt temasina ait goriisler
“Bilgiye ulagsmada teknolojik imkanlar” (n = 2) ve “Lisansiistli programlara gos-
terilen ilgi” (n = 2) iken kotiimser alt temasina ait goriisler ise; “Batinin etkisi”
(n = 3), “Niteliksiz/benzer ¢alismalar” (n = 3) “Kuram-uygulama kopuklugu”
(n =5), “Mesleklesme sorunu” (n = 4), “MEB- YOK-STK kopuklugu” (n = 2),
“Ogretim iiyelerinin teknolojik yetersizligi” (n = 2) olarak belirlenmistir. Egi-
tim yonetiminin gelecegine iligkin olarak katilimeilarin cevaplari incelendiginde
katilimeilarin biiyiik bir kismimin (n = 15) egitim yonetiminin gelecegine iliskin
karamsar bir tablo ¢izdikleri goriilmektedir.

Egitim yonetiminin gelecegine iligkin iyimser yaklagimlar sergileyen katilim-
cilar (OU OU1 0 OU16) lisansiistii programlara gosterilen ilginin fazla olmasi
(OU7, OU1 4) ve teknolojinin bilgiye ulasmada sagladig: yararlarin (OU7, OU16)
alanin gelisimine olumlu katkilar yaptigin1 belirtmislerdir. Bu konuda katilimei-
lardan OUm’nln “Teknolojik imkanlar sayesinde her istenilen bilgiye aninda ulagi-
labilmekte, aradigumiz herhangi bir makaleye rahatlikla erisebiliyoruz. Bununla be-
raber teknolojik imkdnlar sayesinde her istenlen yerde ve zamanda Ogrencilerimizle
bulugabiliyoruz...” ifadesi teknolojik gelismelerin alana sagladigi katkilarin ya-
ninda uzaktan egitim imkanlarina vurgu yapmaktadir. Katilimcilardan 0U7’nin
“Egitim yonetimi lisansiistii programlara ¢ok yogun bir ilgi var drnegin gecen dénem
sadece bizim iiniversitemize 250 nin iizerinde basvuru oldu. Diger tiniversitelerle bir-
likte bu say: binin tizerinde. Demek ki alana biiyiik bir ragbet var bu ¢ok olumlu bir
gelisme.” ifadesi ise alana biiyiik bir ragbet oldugunu gostermektedir.
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Katilimcilarin yariya yakini yapilan arastirmalarda batinin etkisinin 6n plan-
da oldugu ve calismalarin birbirine benzer ve niteliksiz olduklarina dikkat ¢ek-
mislerdir. Katilimcilardan OUlS’in “Mesela ontimde bir doktora tezi var ve bashgi-
na baktngimda orgiitsel baghlik, is doyumu, tiikenmiglik gibi kavramlan gériiyorum
ve bu li¢ kelimede Amerika’dan terciime edilmistiy, aktaridmistir ve uyarlanmustir.
Halbuki benim baghliginun, adannushginun, kadim geleneklerimdeki yeri nedir?
gibi konularnin calismast gereklidir. O nedenle ben bu teze itibar edecegime gider
Amerika’dan alir bakarim.” ifadesi yapilan calismalarda batinin etkisinde kalindi-
gmnin acik bir gostergesidir. Katilimcilardan (")U2 ve OUS’in konuya yonelik ifade-
leri durumun daha net goriilmesi agisindan Onem tagimaktadir:

OUzz (...) su anki haliyle egitim yonetimi alan1 ve 6gretmen yetistirme alani
basta Amerika ve Ingiltere olmak {izere daha ¢ok batil bilis tarzinin etkisinde
kalarak egitim yonetimi alaninda trettikleri bilgiyi, 6l¢ekleri, modelleri iil-
kemize aktararak ve uyarlayarak bir bilim disbritorliigii yapilmaktadir ve bu
gidis dogru bir gidis degildir. (...) Batili bilis tarzlarina elestirel yaklasarak
kendimize 6zgiin toplumumuza uygun egitimsel ve pedagojik sorunlarimiza
¢ozlim tretecek bir alan kimligine donmemiz gerekir aksi takdirde batidan
aktarma ve c¢evirme seklindeki faaliyetler bizdeki egitim ydnetimi alaninin
Amerikalagsmasindan baska bir sey degildir.

OUS:Ne yazik ki egitim yOnetimi alaninda ¢alisan akademisyenler batinin
¢ok fazla etkisi altisinda kalmislar ve onlari takip eden diger arastirmacilarda
ayni hataya diismiislerdir. Bunun sonucu olarak da ortaya kendi kiiltiiriimiize
ve liderlik anlayisimiza yonelik bir yaklagim gelistiremedik.

Bati’da 6teden beri egitim yonetimin entelektiiel temelleri ve sinirlari tarti-
silmakta olup alanda iiretilen bilginin tekrara dustiigii veya daha Once iiretilen
kavram ve teorilerin yeniden farkli kavram ve teoriler altinda tekrar giindeme ge-
tirildigi ifade edilmektedir (Oplatka, 2009). Katilimcilardan OU,’nin “landaki
aragtirmalarda akademik yiikselme kaygisi on plana ¢ikiyor, daha fazla yayin olmast
amactyla herhangi bir katkist olmayan niteliksiz arasturmalar ¢ogaliyor.” ifadesi ya-
pilan arastirmalarin bilyiik oranda akademik kaygiyla yapilmasi ve iilkenin egitim
sisteminin iyilestirilmesi ve gelistirilmesi adina kullanllamamasini vurgulamasi
bakimindan dikkat ¢cekmektedir. Katilimcilardan ikisinin (OU() ve C)Us) konuya
iliskin ifadeleri durumun daha net bir sekilde anlagilmasi agisindan 6nemli go-
rilmektedir:

006: (...) alandaki aragtirmalar daha ¢ok akademik yiikselme kaygisina da-
yali ¢alismalar (...). Makale sayisinin artmasina yonelik birbirinin benzeri ve
daha ¢ok nicel ¢alismalar yapilmakta.

OUS: (...) alandaki ¢alismalar siirekli kendini tekrar ediyor. (...) yeni galis-
malar kendimize 6zgii kiiltiiriimiize uygun calismalar yapmaliy1z.
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Katilimcilardan (")US, OUQ, OUw OUlz’nin belirttikleri gibi kuram ve uy-
gulama arasindaki geleneksel kopukluk Tiirkiye’de kendini daha ciddi bir sekil-
de gostermektedir. Katilimcilardan (")Ul’de bu konuya dikkat cekerek var olan
programlarin daha cok akademik programlar olmasina ve egitim yoneticilerinin
isine yarayacak konular tizerinde durulmadigina dikkat ¢ekmistir. Katilimcilar-
dan OUl ve OU3’1"m goriigleri konu hakkinda ki hassasiyetleri gostermesi agisin-
dan 6nemli goriilmektedir:

©U3: (...) “yOnetici yetistirme programlarinin pratige yonelimli olmasi, do-
layistyla okul yoneticisine sinirli bilgi, beceri ve anlayis kazandirmasi, 21.
yiizy1l egitim kurumlarini yonetmeye, onlara liderlik etmeye yetecek mi?”
Bu soruya “evet” demek pek miimkiin degil. Bu yiizden de 6zellikle de
21.ytizyilda egitim yonetimi, akademik ¢aligma programu ile pratik yonelim-
li calisma programi arasinda bir denge kurmak miicadelesini vermek duru-
mundadir. (...) maalesef iilkemizde kuram ve uygulama arasinda ciddi bir
kopukluk vardir.

OUI: Yaparak ve yasayarak 6grenmeyi gerceklestirmeliyiz. Su anki program-
larimiz daha ¢ok akademik programlar, egitim yoneticilerin isine yarayacak
konular tizerinde durulmuyor. (...) kuram ve uygulama biitiinliigliniin saglan-
masi gerekir. Kuram olmadan uygulama olmaz (...).

Arastirmada alanin gelecegine kotiimser yaklasan akademisyenlerden ba-
zilan1 (OU,, OU,, OU, ve OU,,) egitim ydnetimi alaninin bir meslek olarak
degerlendirilmedigini ve bu durumun alanin gelismesi ve alana verilen 6nemin
artmas1 bakimindan olumsuz bir etki yaptigini belirtmisglerdir. Bu konuda kati-
Iimcilardan OUl 4, un “Egitim yonetimine hala bir meslek olarak bakilmiyor yonetici
atamalarinda dikkate alimmuyor. (...) okul yoneticisinin birkag yligina secildigi, ge-
cici yonetici anlayist hakim ve yonetici atamalarinda sadece miilakata dayall bir ata-
ma daha ¢ok siyasi kimlikleri on plana cikarmakta ve haksiz uygulamalara neden
olmaktadir. Gelisigiizel ¢ikarilan yonetmeliklerle sadece benim gibi diistineni miidiir
olarak atarim anlayismin hakim oldugu bir yerde derseniz zaten okul yoneticiliginin
profesyonel bir meslek olarak degerlendirilmesi diisiiniilemez.” ifadesi yonetmelik-
te yer alan yOnetici gorevlendirme esaslarmin alanin mesleklesmesine yonelik
olumsuz etkilerini gdstermesi bakimindan énemlidir.

MEP’in yOnetici atamalar1 basgta olmak iizere izledigi politikalarin egitim
yonetimi alanini olumsuz etkilemesinde akademisyenler ve sivil toplum kurulus-
lar1 ile olan igbirliginin yetersiz olmasi katihimcilarin (OU3, OUS, OUIO, OU15)
dikkat ¢ektigi bir baska 6nemli sorundur. Katilimeilardan OU10 nun “MEB ile
basta YOK olmak iizere sivil toplum kuruluglan arasinda alana ozgii bir isbirligi
bulunmamakta. Oysaki iiniversiteler, STK lar ve MEB birlikte politikalar olusturma-
Iy, etkin bir egitim yonetimi kuram ve uygulamann birlikte uyum icinde stirdiiriile-
bildigi bir yapr olusturulmali.” goriisii bu soruna isaret etmekte ve olusturulacak
politikalarda basta liniversiteler olmak tizere tiim paydaslarla isbirligi icerisinde
olmanin dnemine deginmektedir. Katilimcilardan (")U3 ise sendikal Orgiitlenme-
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lerin MEB ile siyasi iligkiler kurarak kendi tiyelerini yonetici olarak atadiklarina
deginerek bu durumun egitim yonetimi alaninda yapilan lisanstistii egitim kari-
yer yerine siyasi goriislerin cok daha 6énemli oldugu konusunda goriis bildirmistir.
Ozdemir (2013) bu yaklagimin egitim yonetimi egitiminin kredilendirilmedigine
sebep oldugunu belirmektedir.

Katilimeilardan OUB’iin “Teknolojik alandaki gelismeler su anki Ogretim
tiyelerini agikgasi zorluyor ve 6gretim tyeleri yeni teknolojileri kullanmaktan kact-
nworlar. Teknolojiyi islevsel kullanamiyoruz yeni nesil bizlerden ¢cok daha iyi kullani-
yor teknoloji okuryazar olan bir nesil gerekiyor ve bu nedenle egitim yonetiminin ¢cok
ciddi bir doniistim gergeklestirmesi gerekiyor.” ifadesi 6gretim iiyelerinin teknoloji
kullanima yonelik olarak kendilerini gelistirmeleri gerektigine vyrgy yapmakta-
dir.

Egitim Yonetimi Uzaktan Tezsiz Yiiksek Lisans Programlarina Yonelik Goriisleri

Caligma grubundaki katilimeilara “Egitim yonetimi alan uzmani olarak egitim
yonetimi uzaktan tezsiz yiiksek lisans programlanmn kalitesini nasil degerlendiriyor-
sunuz?” sorusu sonda sorulari ile birlikte yoneltilmistir. Katilimcilarin verdikleri
cevaplar goriisme formunda bulunan maddelere bakilarak olusturulan temalar
kapsaminda icerik analizi yapilarak kodlanmig ve ortaya cikan temalar ve goriis-
ler Tablo 2’de sunulmustur.

Tablo 2
Kanlimcilanin Egitim Yonetimi Uzaktan Tezsiz Yiiksek Lisans Programlarinin
Kalitesine Yonelik Goriiglerine Iligkin Verileri

Temalar Goriisler n  Katilimei
Gerekli ve Egitimde firsat esitligi 20U, 0U,
Yayginlastinlmali  Mesleki ve kisisel geligimi saglamast 3 OU,, OU,, OU,
Programlarin niteligi 7 0Oy, OU,, Oy, OU,,
ou,, 0u,, 0U,,
Ticari kaygi gozetilerek agilmalari 8 OUl, OU2, OU3 OUS,
ou,, Oy, OU,,,0U;
Sorunlu ve Program acma kriterlerinin olma- 4 OU 1 OUS, 0U7, 0U13
Kalitesiz masi
Ogrenci secme kriterlerinin 3 0Ou,o0u,0U,,
olmamasi
C)lgme ve degerlendirmede yasanan 5 OU3, C)US, OUB, OUlS,
sorunlar OoU,,

Egitim yOnetimi uzaktan tezsiz yiikksek lisans programlarina yonelik goriisle-
rinin soruldugu ikinci soruya katilimcilarin verdikleri cevaplar; “Gerekli ve Yay-
ginlagtirilmal” ve “Sorunlu ve Kalitesiz” olmak iizere iki temada incelenmistir.
Gerekli ve Yayginlastirilmali temasina ait goriisler “Egitimde firsat esitligi” (n =
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2), “Mesleki ve kisisel gelisimi saglamasi1” (n = 3) olarak belirlenmistir. Sorunlu
ve Kalitesiz temasina ait goriisler ise; “Programlarin kalitesizligi” (n = 2), “Ticari
kaygi gozetilerek agilmalar1” (n = 2), “Program a¢gma kriterlerinin olmamasi” (n
= 4), “Ogrenci segme kriterlerinin olmamasi” (n = 3) ve “Olg¢me ve degerlendir-
mede yasanan sorunlar” (n = 5) olarak belirlenmistir. Egitim yonetimi alaninda
acilan uzaktan tezsiz yiiksek lisans programlarina iligkin olarak katilimcilarin ce-
vaplari incelendiginde katilimeilari biiyiik bir kismmin (n = 14) programlarin
gereksiz ve kalitesiz oldugu ve kapatilmalar1 yoniinde goriis bildirdikleri goriil-
mektedir.

Egitimde firsat esitligi saglanmasi bakimindan bu tiir programlarin 6nemine
vurgu yapan katilimeilar alandaki yeniliklerden herkesin haberdar olmasi acisin-
dan en verimli yollardan biri olarak uzaktan egitim programlarini 6nermektedir-
ler. Katilimeilardan OUﬁ konu ile ilgili olarak “Bu tiir programlar iilkenin neresin-
de olursa olsun idarecilerin ve dgretmenlerin egitim yonetimi alaninda yiiksek lisans
diizeyinde Ggretim gormesi acisindan ¢ok 6nemlidir. Isteyen herkesin alandaki
giincel gelismelerden haberdar olmasi 6zellikle egitimin her alaninda firsat
esitligi saglanmasi acisindan da biiylik Onem arz etmektedir. Bu tiir programlarin
hem egitim yOnetimi alaninda hem de diger alanlarda yayginlastiriimasi ve
kontenjanlarinin artmasi gerektigini diigliniiyorum.” ifadesi ile uzaktan tezsiz
yiiksek lisans programlarinin herkese ulagim agisindan dnemine ve yayginlasti-
rilmasi gerektigine vurgu yapmaktadir. OU4’ﬁn ise “Gerek ogretmenlerin gerekse
idarecilerin hem kigisel hem de mesleki gelisimleri icin egitim diizeylerinin yiikseltil-
mesi gereklidir bu da uzaktan tezsiz yiiksek lisans programlarimin yayginlastindmast
icin onemli bir etkendir.” ifadesi kisisel ve mesleki gelisim agisindan programlarin
yayginlastirilmasinin dnemine vurgu yapmaktadir.

Egitim yonetimi alaninda uzaktan tezsiz yiiksek lisans programlarini sorunlu
ve kalitesiz bulan ve kapatilmasi gerektigini diigtinen katilimcilar bu program-
larin amaca hizmet etmekten uzak olduklari yoniinde gorts bildirmislerdir. Bu
programlari sorunlu ve kalitesiz bulan katilimcilarin cogunlugu (n = 7) program-
larin alanin itibarini zedeledigini belirmektedirler. Katilimcilardan ikisinin konu
ile ilgili goriisleri 6Gnemli goriilmektedir:

C")US: “Su an ydriitilen uzaktan tezsiz yiiksek lisans programlarimin niteligi-

nin ciddi anlamda sorgulanmasi gerekir. Yiiz yiize programlarda bile istenilen

kaliteyi yakalayamazken uzaktan egitim ile beklenen kaliteyi yakalamamiz
miimkiin degildir. Var olan programlar daha ¢ok iilkenin egitim diizeyini yiik-
seltmek amactyla yapilmis olup iiniversitelere ek gelir saglamaktadir.”

Ong “Oncelikle egitim ydnetimi alaninda ne kadar uzman birey var ne kadar
ogrenciye gercekten kaliteli egitim verebiliriz hesaplamalarini yapmaliyiz,
amag ve hedeflerimiz basta olmak lizere var olan programlari tezli/tezsiz,
uzaktan veya yiiz yiize hepsini yeniden gozde gegirmeliyiz. Uzaktan tezsiz
ylksek lisans programlar1 sadece sertifika sahibi olmak ya da ydnetici ata-
malarinda birka¢ puan fazla alacagim denilerek yapilmamali. Bu programlar
basit powerpoint sunular1 seklinde gergeklestirilmemeli.”
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Katilimcilardan OUl [ in “Var olan programlar amaca hizmet etmemekle birlik-
te herhangi bir on aragtirma yapilmadan tezli yiiksek lisans derslerinin adi degistirile-
rek hatta ¢ogu kez adi bile degistirilmeden uzaktan egitimle verilmeye calismaktadir
ki bu dogru ve isabetli bir yaklasim degildir. Buradaki amacin pastadan bende gerekli
payumt alayim diisiincesi oldugu agiknir:” ifadesi yiiriitiilen uzaktan tezsiz yiiksek li-
sans programlarinin belirlenen amaclar gerceklestirmekten ziyade ticari amacla
acildiklarini géstermesi agisindan 6nemlidir. Egitim yonetimi alaninda yiiriitiilen
tezli ve tezsiz yiiksek lisans programlarinda acilan derslerin karsilastirildig: bir
arastirmada (Karatas, 2014) bu programlarin belirlenen amaclari karsilamaktan
¢ok uzak olduklari ve programlarin saghkl bir ihtiya¢ analizi yapilmadan acildi-
g1 sonucuna ulagiimistir. Katimeilari bu konuya iligkin hassasiyetleri OU ve
OU in goriiglerinden yapilan iki aktarimda daha net bir sekilde goriilebilir:

OU2 :“Bunlar ticari yapilardir ve ticaretin oldugu yerde kalite olmaz. Egitim
yonetimi alanindaki uzaktan Yiiksek lisans programlar: bir ¢esit farkindalik
egitimleri gibidir. Oysaki bunlarin tek ¢iktisi para kazanmaktir. Yiriitilen
programlar tamamen ticarilesmistir buda programlari ciddi anlamda tartigilir
hale getirmistir.”

OU5 :“Bu programlart asla onaylamiyorum ¢iinkii ucuz, piyasaci ve yiiksek
lisans programlarint degersizlestiren bir yaklasim olarak tarihte yerini al-
mustir/ylritilmektedir. Bu programlar var olan ve yiiz yiize egitim yonetimi
programlarinin itibar kaybina ugratmistir.”

Katilimcilarin énemli bir kismi (n = 8) YOK’un genelde uzaktan egitimde
Ozelde ise egitim yonetimi uzaktan tezsiz yiiksek lisans programlarina yonelik
izlenebilir ve Olcilebilir kriterler getirmesi gerektigini belirtmislerdir. Katilimci-
lardan OU13’1"1n “Herkes program agmamaly, asgari kriterler belirlenmeli. Kurumun
yeterli derecede ogretim elemant olmali ve hem fiziksel hem de teknolojik acidan
progranu sorunsuz yuirtitebilecek alt yapiya sahip olmast gerekir. Uzaktan egitim
programlarmi YOK sadece sayt ile sinurlyor. 3 ogretim elemant olan programu agi-
yor. Kalite agisindan herhangi bir kriter getirmiyor. Tiim bunlarin sonucunda ortaya
kalitesiz kime/neye hizmet ettigi bilinmeyen uzaktan tezsiz yiiksek lisans programlar
¢tkiyor” ifadesi program agmadan Once kurumun sahip oldugu niteliklerin deger-
lendirilmesi ve 6gretim elemanu, fiziksel ve teknolojik imkanlar acisindan asgari
kriterler getirilmesinin dnemine vurgu yapmaktadir. Yiikksekogretim kurumlari-
nin uzaktan tezsiz yliksek lisans programlarina bagvurularda aranan sartlar in-
celendiginde tek sartin adaylarin herhangi bir lisans diplomasina sahip olmala-
1 oldugu goriilmektedir. Bu konu katilimcilarin dikkat cektigi bir diger 6nemli
sorunu tegkil etmektedir. Uzaktan tezsiz yiiksek lisans programlarina 0grenci
seciminde herhangi bir kriter bulunmamasi hususunda OUl’in “Yiiksek lisans
programlart belirli bir alanda uzmanlagsmak isteyen kisiler icin vardir ve bu program-
lara basvuran adaylar icin belirli kriterler;, ALES, YDS gibi, bulunmaktadir. Uzaktan
tezsiz yliksek lisans programlart da bu amacla acilmalarina ragmen bu programlara
ogrenci seciminde hicbir kriter bulunmaz. Ogrenci kalitesi program kalitesini etkiler
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bu nedenle bu programlara ogrenci secerken mutlaka diger lisansiistii programlarda
oldugu gibi kriterler getirilmelidir.” ifadesi 6grenci se¢iminin dnemini vurgulamasi
bakimindan 6nemlidir. Biilbiil (2003) lisansiistii 6gretime 6grenci se¢iminde kul-
lanilan ol¢iitlerin degerlendirildigi arastirmasinda benzer soruna dikkat ¢ekmis
ve lisansiistlii programlara 0grenci se¢ciminde var olan kriterlerin ilgili 6gretim
elemanlar tarafindan uygun bulunmadigini belirtmistir.

Katilimcilarin dikkat ¢ektigi bir diger Onemli sorun ise 6lgme ve degerlen-
dirmeden kaynaklanan verimsizlik. Bu tiir programlarda genellikle verilen proje
Odevleri ile 6grenci basarisinin degerlendirildigini belirten katilimcilar 6devlerin
bastan savma yapilmasi, birbirinin kopyasi olmasi, internetten kopyala-yapistir
biciminde hazirlanmasi gibi sorunlara deginmislerdir. Katiimcilardan OU3’1'in
konu ile ilgili asagidaki ifadesi 6nemli goriilmektedir:

OUS: Mevcut programlarda verilen ddevler tamamen internet iizerinden kop-

yala yapistir seklinde hazirlantyor. Ogrenci baska birinin 6devini birebir kop-

yalayip gonderiyor ve sifir aliyor fakat utanmadan 6devim ulagsmadi m1 diye
sorabiliyor. 5-10 sayfalik bir proje 6devi yapmaktan usantyor.

Kullanulan 0gretim Yonetim Sistemine (OYS) Yonelik Goriigleri

Calismagrubundakikatilimecilara“Uzaktantezsizyiikseklisansprogramustiresin-
ce kullandiginiz Ogretim Yonetimi Sistemi ile ilgili goriisleriniz nelerdir?” temel sorusu
(a) Olumlu Ozellikler ve (b) Olumsuz Ozellikler olmak iizere sonda maddeleri
ile yoneltilmistir. Katilimcilarin verdikleri cevaplar goriisme formunda bulunan
maddelere bakilarak olusturulan temalar kapsaminda igerik analizi yapilarak
kodlanmuis ve ortaya cikan temalar ve goriisler Tablo 3’te sunulmustur.

Tablo 3
Kanlimeilanin Kullandiklar Ogretim Yonetim Sistemine Yonelik Goriiglerine
Lliskin Verileri

Temalar Gortisler n  Katilimel

Kullanim kolaylig 4 OU3, (")UH’ OUu,
OU,,

Mesajlagsma modiilii 2 (5U7, OUm

Olumlu Ozellikler ~ Iceriklerin paylasilabilmesi 3 OUL OU4, OU16
Beyaz tahta ve ekran paylasma 6zel- 5 OU, OU, OU, OU,,
ligi ou,,
Sinav modiilii 3 0OU,0U,,0U,

Ogrenen-ogreten etkilegimsizligi 3 OGS OUS Oﬁg

Olumsuz Ozellikler - T
Gorintili sohbet imkani olmamas: 3 OU3~ OU,; OU,;

Uzaktan tezsiz yiiksek lisans programinda kullandiklar1 OYS ile ilgili go-
riglerinin soruldugu tgiincii soruya katiimeilarin verdikleri cevaplar; “Olum-
Iu Ozellikler” ve “Olumsuz Ozellikler” olmak tizere iki temada incelenmistir.
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Olumlu Ozellikler temasina ait goriisler, “Kullanim kolayhg1” (n = 4), “Mesaj-
lasma modiilii” (n = 2), “Iceriklerin paylagilabilmesi” (n = 3), “Beyaz tahta ve
ekran paylagsma 6zelligi” (n = 5) ve “Sinav modiilii” (n = 3) olarak belirlenmistir.
Olumsuz dzellikle temasina ait goriisler ise “Ogrenci-ogretici etkilesimsizligi” (n
= 3), “Gorintili sohbet imkani olmamas1” (n = 3) olarak belirlenmistir.

Uzaktan egitimde kullanilacak OYS’nin secilmeden énce nasil bir egitim
hizmetin sunulacagmin belirlenmesi ve ihtiyaca gbre se¢im yapilmasi oldukca
onemlidir. Kaynaklarin etkin kullanimi agisindan secilecek OYS’nin hem 6gre-
nenler hem de Ogretenler agisindan kolay ve hizli erisilebilir olmasi, kullanim
kolaylig1, esneklik gibi olciitlerin degerlendirilerek ele alinmasi gerekir. OYS
tizerine yapilan arastirmalar (Altiparmak, Kurt ve Kapidere, 2011; Arslan, 2013;
Gokeen, Siirek, Korkmaz ve Kantar, 2013; Ozan, 2008; Ozarslan, 2008) ince-
lendiginde sistemlerin en 6nemli 6zelliklerinin baginda kullanimlarinin kolay ve
anlagilabilir olmasinin geldigi goriilmektedir. Katilimeilarin biiyiikk ¢ogunlugu
(n=8) da kullandiklari sistem icin cok fazla IT bilgisine gerek olmadigini, siste-
min kullaniminin ¢ok kolay ve anlagilabilir oldugunu belirtmislerdir. Bu konuda
katilimcilardan OU 14 Un gortgleri 6rnek olarak verilebilir:

OU] 4. “Bazen teknoloji kullanimina y6nelik 6n yargili olabiliyoruz, bende
sistemi ilk gordiigiimde zorlanacagimi diistinmiistiim ancak sistemin kulla-
nimiin ¢ok kolay oldugunu gordiim. Simdi rahatca sistemi kullanityorum.
Baslarda sadece dersleri sunu seklinde veriyorken zamanla farkli 6zellikleri-
ni de kesfederek dersin daha etkili islenebilmesi i¢in bu &zelliklerinden ya-
rarlantyorum.”

Ogretim yonetim sistemlerinin sundugu hizmetlerden en cok kullanilani
ozellikle cevrimigi kullanicilar arasindaki iletisim ve etkilesimi saglamay1 amac-
layan mesajlagma 6zelligidir. Mesajlagma modiilii ile es zamanli dersler sirasinda
Ogrenen-Ogreten arasindaki iletisimin saglanmasinin yaninda kullanicilar ders
dis1 zamanlarda birbirleri ile mesajlagarak iletisime gegebilmektedirler. Katilim-
cilar mesajlagma 0zelligini en ¢cok cevrimici ders esnasinda kullandiklar1 yoniinde
sim kurmak adina olmazsa olmaz bir ozellik. Ders esnasinda mesajlasarak iletigime
geciyoruz ancak ogrenci sayisimin fazla olmast nedeniyle bir 6grencinin sorusunu
cevaplarken digerlerinin sorduklart sorulari ya da goriislerini o an icin kagirabiliyo-
rum. Neyse ki mesajlarin kaydedilmesi ozelligi sayesinde diger mesajlar istedigim za-
man gorebiliyor ve notlarimu ona gore alyyorum.” ifadesi ile mesajlagsma 6zelliginin
O6nemini belirtmenin yaninda mesajlarin kayit altina alinmasi 6zelligi sayesinde
ogrencilerden gelen doniitleri ve onlarin konu ile ilgili sorularinin istenilen za-
manda incelenebilmesinin miimkiin olduguna vurgu yapmaktadir.

Uzaktan egitim siirecindeki en 6nemli konularinin baginda 6grenme icerik-
leri gelmektedir. Ogrenme Icerigi, biitiiniiyle bir ders, ders malzemeleri, icerik
modiilleri, derse iliskin 0grenme nesneleri, bilgi kaynaklar1 ve siireli yayimlari
ifade etmektedir. Icerigin kalitesi uzaktan egitim sistemlerinde egitim kalitesini
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belirleyen etkenlerin baginda gelmektedir (Isman, 2011). Web tabanli ortamda
hizmet veren 6grenim yonetim yazilimlarinin cogu web tabanli icerik gelistirme-
ye imkan tanimamaktadir. Katilimeilar igerik gelistirmede sorun yasadiklarini
bu konuda kendilerine yeterince destek verilmedigini belirtmekle beraber ge-
listirilen igeriklerin dgrencinin istedigi zaman ulasmasina imkan verecek sekilde
depolanmasi ve gerektiginde paylasiimasini 6gretim yonetim sisteminin 6nemli
bir 6zelligi olarak vurgulamaktadirlar. Katilimcilardan OU 16 n konuya yonelik
goriigleri 0rnek olarak gosterilebilir:

OUM: “Ierik gelistirmek bash basina biiyiik bir sorun olarak karsimiza ¢ikmak-
tadir. Clinkii sadece basit bir sunu yapilarak islenen dersler 6grenciler tarafindan
elestirilmekte ve dersin verimliligini olumsuz etkilemektedir. Icerik gelistirmede
kurumsal destek yeterli degildir. (...)Gelistirdigimiz igerikleri sisteme yiikleme-
de herhangi bir problem yasamiyoruz. Bu igeriklerin dijital ortamda saklanmasi
ve dgrenci ile paylasilmast sistemin 6nemli 6zelliklerindendir.”

Katilimcilardan 0U3 OUG OUg OUw OU12 cevrimici derslerde dgretenler
ile 6grenenler arasinda iletisim ve etkilesimi saglamanin bir diger yolu olarak
beyaz tahta uygulamasina ve ekran paylasim 6zelligine deginmektedir. Katilimci-
lardan 0U6 “Cok etkili buldugum ve en begendigim ozellikleri arasinda beyaz tahta
uygulamasint sayabilirim. Hem beyaz tahta uygulamast hem de ekran paylasim ézel-
liklerinin birlikte calismayi tegvik etmesi, igbirligi acisindan cok faydali oldugunu
diigtiniiyorum. Bu ozellikleri sayesinde tiim ogrencilerin derste aktif olmasint sag-
layabiliyorum.” geklindeki goriisii sanal simif yonetimi agisindan beyaz tahta ve
ekran paylasim ozelliklerinin 6nemini vurgulamaktadir.

Tim egitim sistemlerinde oldugu gibi uzaktan egitimde de aktarilan bilginin
ogrenci tarafindan ne derecede alinabildigini ortaya koymak igin sinav ve testler
yapilmaktadir. Sinavlar icin iki farkli yontem tercih edilmektedir. Bunlardan
biri donem ya da egitim sonunda 6grencilerin bir merkezde toplanarak sinava
tabi tutulmalari bir digeri ise ¢evrimigi sinavlardir (Arat ve Bakan, 2011 ). OYS
programlari egitimcilere kolayca sinav hazirlama olanagi sunacak sekilde tasar-
lanmiglardir. Genelde sistemin kurulumunda standart olarak gelen sinav modiil-
leri bu is icin yeterli olmaktadir. Ayrica gelistirici kitlesi tarafindan hazirlanmig
cesitli sinav modiilleri de sisteme eklenebilir. OYS’lerin modiiler yapisi sayesin-
de bu tip iglemler kolayca yapilir. Sinav sonuglar1 ve diger istatistikler (6grenci-
nin derse devami, basar1 durumu, vs.) sistem tarafindan ayrintili olarak tutulur
ve istenildigi zaman bu veriler sayisal ya da gorsel olarak gériintiilenir (Arslan,
2013). Katihmcilardan OU,, “Uzaktan egitimde en onemli sorunlanin baginda si-
navlar gelmektedir. Hem verilen egitime uygun simavlarn yapilmas: hem de simavla-
nn giivenligi ¢okca tartisilan ve elestirilen konular arasinda gelmektedir. Sinav ha-
zirlama kismu ise ogretim yonetim sistemlerinin sinav modiilleri sayesinde ¢ok basit
bir gekilde gerceklesebilmektedir. Bu modiil sayesinde ¢coktan secmeli veya acik uclu
olmak iizere istenilen tarzda sinavlar hazirlayabiliyoruz.” ifadesi uzaktan egitimde
sinav hazirlamanin rahatlikla yapilabildigi ancak sinavin giivenligini saglamanin
zor oldugunu vurgulamaktadir.
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Katilimcilardan (")Us’il} “Ogrenci ile ogreten arasindaki etkilesimin en az
diizeyde gerceklestirilebilmesi Ogrenim Yonetim Sisteminin en olumsuz ozelliklerin-
den biridir. Kullandiginuz sistem daha ¢ok ogreten merkezli bir ortam sagladigindan
ogrenci ile aramuzdaki iletisim ve etkilesim istenilen seviyede degildir. Ogrenciler so-
rularmni ya da soylemek istediklerini yazarak ifade etmektedirler bu da beraberinde
iletisim sorununun getirmektedir.” ifadesi iletisim ve etkilesim kurmada yaganan
sikintilar1 gostermesi agisindan dnemli goriilmektedir.

Katilimeilardan 003 “Ogrencileri goremememiz sistemin eksikligi bana
gore ciinkil biz ders anlatiyoruz ama 6grenci dinliyor mu, hatta ekran baginda mi1
onu bilemiyoruz. Elbette ki bu durum katilimcilarin sahip olduklari baglanti hiz1
gibi baz1 donanimsal 6zellikler ile alakali ancak bence giiniimiiz teknoloji ile cok
fazla ozellik gerekmeden iyi kalitede karsilikli olarak birbirimizi gorebilmeliyiz.”
ifadesi ile sadece 6grencilerin 6greteni gdormesine karsilik kendilerinin 6grencile-
ri gdrememelerini sistemin olumsuz bir 6zelligi olarak dile getirmistir.

Egitim Yonetimi Uzaktan Tezsiz Yiiksek Lisans Egitiminin Gelistirilmesine Yonelik
Alinabilecek Onlemlere Yonelik Goriigleri

Calisma grubundaki katilimcilara “Egitim yonetimi uzaktan tezsiz yiiksek li-
sans egitiminin gelistirilmesine yonelik alinabilecek onlemler/tedbirler yonelik goriis-
leriniz nelerdir?” sorusu yoneltilmistir. Katilimcilarin verdikleri cevaplar goriisme
formunda bulunan maddelere bakilarak olusturulan temalar kapsaminda icerik
analizi yapilarak kodlanmis ve ortaya ¢ikan temalar ve goriisler Tablo 4’te sunul-
mustur.

Tablo 4
Kanlimcilanin Uzaktan Tezsiz Yiiksek Lisans Programlarimn Geligtirilmesine Yone-
lik Goriiglerine Iliskin Verileri

Tema Goriigler n  Katilimel
Karma egitim 4 0OU, 0U,0U,,0U,,
Bagimsiz akreditasyon kurumu 3 Oﬁl, O(JS, 0012
Politikalar Ogretim iiyelerine yonelik materyal 2 OU7, OU15
gelistirme egitimi
MEB tesviki 2 0y, 0U,

Egitim yonetimi alanindaki uzaktan tezsiz yiiksek lisans programlarinda var
olan sorunlara ¢6ziim olabilecek politikalarin soruldugu dordiincii soruya kati-
Iimcilarin verdikleri cevaplar; Politikalar temasi altinda incelenmistir. Temaya
ait goriisler, “Karma egitim” (n = 4), “Bagimsiz akreditasyon kurumu” (n = 3),
“Ogretim iiyelerine yonelik igerik gelistirme egitimi” (n = 2) ve “MEB tesviki”
(n = 2) olarak belirlenmistir.

Katilimcilar egitim yOnetimi alanindaki lisansiistii derslerin bazilarimin
uzaktan egitim ile verilmesi gerektigini ancak mutlaka yiiz yiize verilmesi gere-
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ken dersler de oldugundan en iyi model olarak karma egitim modelini 6nermek-
tedirler. Katilimeilardan (")U11 “ Ogrenciler ile olan etkilesimin saglikli olmasi
acisindan seslerin ve mimiklerin geri bildirim kaynagi olarak 6nemi ¢ok biiytiktiir.
Bu nedenledir ki sadece uzaktan Ogretimin egemen oldugu bir programin
benimsenmesi diisiiniilemez. Bu yiizden uzaktan 6gretimle verilebilecek bilgiye
dayali baz1 dersler uzaktan 0gretim teknolojisiyle, diger dersler ise yiiz yiize
verilmelidir. Uzaktan tezsiz yiiksek lisans programlan mutlaka yiiz yiize egitim ile
desteklenmesi gerekir.” ifadesi 6grenci ile etkilesimine vurgu yaparak uzaktan egi-
timde 6greten — 0grenci etkilesimsizliginin karma model ile ortadan kaldirilarak
daha etkili bir 6grenme gergeklestirilebilecegini belirtmektedir. Karma 6grenme
yontemi ile 6grenciler uzaktan egitimin getirdigi terk edilmislik ve izolasyon his-
sinden kaynakl sorunlarla daha az karsilastiklarindan, 6grenciler topluluk his-
si gelistirmekte ve daha etkili 6grenmeler gerceklestirmektedirler (Dogan vd.,
2011). (")U3 ise “Hem var olan yiiz-yiize lisansiistii programlarimin hem de uzak-
tan tezsiz yiiksek lisans programlarnnin karma model ile verilmesi gerekmektedir.
Boylelikle daha etkin ve verimli bir dersler yapilabilecegini diigiiniiyorum. Ozellik-
le kuramsal bilginin dogrudan verildigi dersler uzaktan egitim ile verilebilir Bunun
disinda tartigma ve uygulama agirlikly dersler ise yiiz yiize verilmelidir.” goriist ile
konuya farkl bir sekilde yaklagmakta ve yiiz yiize gerceklestirilen programlarda
da uzaktan egitim teknolojilerinden yararlanmanin énemini vurgulamaktadir.

Tiirkiye’de YOK biinyesinde bir akreditasyon kurumunun olusturulmasi
veya YOK’ten bagimsiz bir akreditasyon kurumunun kurulmasina yonelik fark-
It goriigler ve Oneriler bulunmaktadir (Aktan ve Gencel, 2007; Ergiider, Sahin,
Terzioglu ve Vardar, 2009; Giir ve Ozer, 2012). Ancak bu goriisler incelendiginde
YOK biinyesinde veya YOK’ten bagimsiz da olsa mutlaka bir akreditasyon ku-
rumunun olmasi ve akreditasyon siirecinin saglikli bir sekilde yiiriitiilmesi konu-
sunda birlestikleri goriilmektedir. Katilimeilarin konuya dair hassasiyetleri OUI
ve OUg’den yapilan aktarimlarla daha net bir sekilde gortilebilir:

OU] : “Uzaktan tezsiz yliksek lisans programlari i¢cin mutlaka bir akreditasyon
stireci baslatilmali. Her 6niine gelenin uzaktan tezsiz yiiksek lisans agmasinin
oniine gegilmeli. Bu siireci yiiriitecek YOK ten bagimsiz akreditasyon ku-
rumlari kurulmali ve kurumlarin/programlarin belirlenen kalite standartlarimi
ne Olglide gergeklestirdikleri belirlenmeli. Kaliteden 6diin evren kurumlar/
programlar ise mutlaka kapatilmali.”

OUy: “Su an var olan programlar sertifika dagitim merkezleri gibi ¢alismakta.
Ne denetim ne de herhangi bir degerlendirme s6z konusu. Bunlarin 6niine
nasil gecebiliriz? Elbette bagimsiz akreditasyon merkezleri bir ¢6ziim olarak
karsimiza ¢ikiyor. Ancak burada dikkat edilmesi ve unutulmamasi gereken
bu programlarin daha en bastan agilmalarina yonelik izin veren YOK iin ge-
rekli alt yap1 ve 6gretim elemant olmayan kurumlara izin vermemesi gerek-
tigidir. Belirlene kriterleri saglayan ve program a¢gma izni alan kurumlarin
daha sonra ytiriittiikleri stire¢ dikkatlice belirli periyotlarla izlenmelidir.”

408



Egitim Yonetimi ve Uzakan Egitim

Katilimeilar uzaktan egitimde kalitenin yakalanmasi igin materyal gelistir-
menin 6nemine vurgu yapmakta ve kaliteli icerigin 6grenciyi pasif olmaktan kur-
tardig1 ve derste daha istekli oldugu yoniinde goriis belirtmektedirler. Katilime-
lardan OU 15 Uzaktan egitimde kalite hazirladigimiz icerik ve onu sunug seklinizle
birlikte gelmektedir. Ancak kaliteli igerik gelistirmek kolay degildir, her seyden énce
cok zaman almaktadir: Ogretim iiyelerinin da bu konuda cok istekli olmadiklarin
gortiyorum ¢iinkii teknolojiyi kullanmada zaten sorunlar yasiyoruz. Bu nedenle 6g-
retim liyelerine icerik gelistirme kursu ve materyal gelistirme safhalannda kurumsal
destek verilmesi gerektigini diisiiniiyorum. Icerik gelistirmede kullanilan resim vb.
ogeler icin de telif sorunu yasamamak icin icerik havuzu olusturulmasimin faydall
olacagi kanaatindeyim.” ifadesi ile 6gretim materyali gelistirmenin dnemine ve
bu konuda yasanan zorluklara dikkat ¢ekmesinin yani sira telif sorununa vurgu
yapmaktadir. OU7’nin “Ogretim iiyelerinin uzaktan egitim konusunda kendilerini
egitmeleri gerekmektedir. Uzaktan egitimde ders verecek hocalarimiz gerek zaman
almast gerekse bu konuda kendilerini yeterli hissetmedikleri gibi nedenlerle ¢ogu
zaman icerikleri asistanlarnina hazirlatabilmektedirler. Ders verecek akademisyenle-
re mutlaka materyal hazirlama kursu verilmeli ve telif haklan konulannda sorun
yasanmamasti icin de kurumsal destek saglanmaldir. Gelistirilen iceriklerin belirli
periyotlarla giincellenmesi de biiyiik onem tagimaktadw.” ifadesi uzaktan egitimde
ders verecek olan dgretim iiyelerine materyal hazirlanmasina yonelik egitim ve-
rilmesinin gerekli olduguna dair goriisleri gliclendirmektedir.

Katilimeilarin 6nemle itizerinde durduklar: bir bagka konu yiiz yiize veya
uzaktan lisansiistii egitimlere karst MEB’in genellikle personeline kolaylik sag-
lamadigidir. Milli Egitim Bakanhg Izin Yonergesinde yapilan son degisiklikler-
de katilimcilarin bu goriisiinii desteklemektedir. Yonergenin ilgili maddesinde
(Madde 18) yer alan “Yiiksek lisans égrenimine devam edenlere, gorevierini aksat-
mamak kaydiyla haftada iki yarnm giin izin verilebilir. Ogretmenlerin ders saatleri,
bu 6grenimlerine devam edebilmelerine olanak verecek sekilde diizenlenir.” ifadesi
“Lisansiistii 6grenimine devam edenlere, gorevierini aksatmamak sartiyla, izin veril-
mesi hususunda gerekli kolaylik saglanur. Ogretmenlerin ders programlan, lisansiis-
tii ogrenimlerine devam edebilmelerine imkan verecek sekilde diizenlenir” seklinde
degistirilmistir. Bu degisiklik ile lisansuistii egitim yapacak personelin izni amiri-
nin inisiyatifine birakilmigtir. Uzaktan egitim tezsiz yiiksek lisans programlarinin
MEB nezdinde kabul gdrmedigini belirten katilimcilar, bu durumun MEB per-
sonelinin egitim yonetimi alaninda agilan lisansiistii programlara olan taleplerini
olumsuz etkiledigini belirtmektedirler. Katilimeilardan OUS’ ve OUll’in bu ko-
nuda ki gorisleri onemli goriilmektedir:

Ong “MEB personelini yliksek lisans yapmalar1 i¢in tesvik etmesi gerekir-
ken aksine cezalandirma yoniine gitmektedir. Bu konuda mutlaka bir politika
degisikligine gitmeli ve personelini lisansiistli egitim almalart yoniinde tesvik
edici uygulamalar1 hayata gecirmelidir.”
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C")UH: “MEB 6gretmen, uzman veya idareci tiim personelini lisansiistii egi-
tim yapmalar1 hususunda tesvik etmelidir. Ozellikle egitim y&netimi alaninda
lisansiistii egitim yapmak isteyen personeline gerekli kolayligi saglamanin
yant sira gorevde yiikselmelerde bu personeline 6ncelik tanimalidir. Kesin-
likle siirecin Oniinii ttkamamalidir.”

Tartisma, Sonuc ve Oneriler

Arastirma bulgulan incelendiginde, katilimcilarin bilyiikk cogunlugunun
egitim yonetiminin hala mesleklesememis bir alan oldugu ve batinin etkisinde
kalan, kuram ve uygulama arasinda ciddi kopukluklarin bulundugu, alanda ni-
cel caligmalarin agirlikli olarak yer aldigi ve bu calismalarin birbirinin benzeri,
niteliksiz caligmalar oldugu yoniindeki goriisleri dikkat cekmektedir. Bunun-
la birlikte akademisyenlerin teknolojiden kopuk olmasi ve teknolojiyi islevsel
olarak kullanamamalarinin yani sira alanin gelecegine yon vermesi bakimindan
o6nemli sorumluluklar1 bulunan kurumlar arasinda verimli bir igbirliginin olma-
digina yonelik goriisler alanin gelecegine iliskin karamsar bir tablo ¢izmektedir.
Tirkiye’de egitim yonetimi alaninin akademik bir disiplin olarak giiniimiizdeki
durumunu akademisyenlerin algiladig1 bigimiyle irdeleyen bir ¢alismada (Oriicii
& Simsek, 2011) egitim yonetimi alaninin karmagik cesitli agilardan problem-
li bir yapida oldugu belirtilmektedir. S6z konusu arastirmada, alanda yer alan
6nemli sorunlardan birinin mesleklesme sorunu oldugu ve alanin tanimlanmasi
ve isimlendirilmesi konusunda dahi bir fikir birliginin bulunmadig: belirtilmek-
tedir. Turan ve Sisman (2013) ise Bat’da yapilan aragtirmalarin Tiirkiye icin de
gecerli olabilecegi savindan hareketle yola cikan arastirmalari ve bunun netice-
sinde yapilan 6l¢ek cevirme ve uyarlama calismalarini elestirmekte ve bilimin de-
gerlerden bagimsiz olmadigimi vurgulamaktadir. Tiirkiye’de egitim bilimleri ve
Ogretmen yetistirme alaninda yapilan aragtirmalarin ¢ogu, Batr’da gelistirilmis
teori ve modelleri uyarlama ve aktarmaya doniiktiir. Bu alanin temellerini insa
eden akademisyenler genelde Batr’da egitim gormiis ve orada 0grendiklerini iyi
niyetle Tirkiye’ye aktarmaya calismislardir. Bati’da egitim yonetimde egemen
olan teori ve yaklagimlar, diger sosyal ve dogal bilimlerden ‘insan davraniglarini
kontrol’ amacli uyarlanmistir. Greenfield’e (1977) gore kontrol amagh yoniiyle
Orgiit teorisi bir ideolojidir. Bu goriis, bagkalari tarafindan da ileri siiriilmiis, bili-
min 6ziinde, kontrol amagh bir eylem alani oldugu kabul edilmistir. Bu meyanda
egitim yonetimi alaninda yapisal-iglevselci paradigma ve sistem yaklagimi, egitim
yOnetimi arastirmalarinda ideolojik bir hegemonya olusturmustur. Bu baglamda
Batr’da yapilan arastirmalarin Tirkiye icin de gecerli olabilecegi varsayilmistir.
Egitim bilimleri ve 0gretmen yetistirme alaninda sik¢a bagvurulan dlcek cevirme
ve uyarlama ¢aligmalari, bunun en tipik 6rnegidir (Turan & Sisman, 2013).

Katilimeilarin dikkat cektigi bir bagka 6nemli nokta yapilan calismalarin ni-
teliksiz ve birbirine benzer olmalaridir. Tiirkiye’de egitim yonetimi alaninda ki
caligmalarin incelendigi aragtirmalarda da (Aydin, Erdag & Sarier, 2010; Aydin
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& Upysal, 2011; Karadag, 2009; Konan & Kis, 2013) yapilan calismalarda daha
¢ok nicel yontemin kullanildig1, aragtirmalarin birbirine benzer ve genellikle an-
ket yardimu ile yapildiklarindan dolayr derinlemesine bilgi tiretiminin gergekles-
tirilemedigi ve caligmalarin kuramsal bir temele dayandirilmadiklar1 goriilmek-
tedir. EYAK (2009) raporunda da ayni sorun dile getirilmis ve arastirmalarin
bilimsel kaygilardan ¢ok yayin yapma telasi icerisinde yiiriitiildiigii ve sonug ola-
rak tekrara dayali, 6zgiinliikten uzak ¢aligmalarin yapildig: belirtilmigtir. Yontem
ve igerik acisindan yenilikci, 6zgiin ve Tirkiye baglamindaki sorunlara yonelik
caligmalara ihtiyag vardir (Oriicii & Simgek, 2011).

Kuram ve uygulama arasindaki kopuklugun 6nemine vurgu yapan katilim-
cilar paydaglar arsindaki igbirliginin de istenilen diizeyde olmadigint ve bu ne-
denle akademik programlar ile pratik yonelimli programlar arasinda bir denge
kurulamadigini belirtmiglerdir. Kurami, yonetim acisindan degerlendiren Bur-
salioglu (2000), kuramin yoneticiyi gercege gotiiren en giivenilir ara¢ oldugunu
belirtmektedir. Keedy ve Achilles (1997) kuram-uygulama iligkisini degerlendi-
rirken, uygulamadaki bir kuramin uygulayici tarafindan planlandigini ve kuramla
uygulamanin birbirinden ayrilmadigini agiklamakta ve kuramlarin, geleneksel
varsayimlari elestiren uygulamalar sirasinda olusturuldugunu belirtmektedirler
(Beycioglu ve Donmez, 2006). Garret (2007) kuram ve uygulamanin igbirligi ice-
risinde olmasini, akademisyenlerin halka karismasi ve sahaya inmeleri gerekli-
ligi, gazete, dergi, komisyonlar gibi uygulamaya doniik etkinliklerde 6gretmen
ve okul mudiirlerinin anlayabilecegi dilden konusmalarinin zorunlulugunu be-
lirtmistir (Simsek & Oriicii, 2011). MEB’in kendini iiniversiteden ve bu alanda
¢alisanlardan soyutlamis olmasi, egitimin her alanina tek bir otoritenin egemen
olmasi aragtirma ve gelistirme etkinliklerini adeta yok etmektedir. Egitim yone-
timi alaninda lisans ve yiiksek lisans diizeylerinde egitilmis bireylerin istithdam
kosullarinin yaratilmamig olmasi alanin Tiirkiye’de sadece bir akademik yonelim
alani olarak kalmasina neden olmus, dolayist ile iretilen bilginin okullara akmasi
ve okullardan arastirma ve gelistirme isteklerinin dogmasini engellemistir (Sim-
sek, 2004).

Egitim yonetimi alaninda uzaktan tezsiz yiiksek lisans programlarina yone-
lik goriisleri degerlendirildiginde, 6gretim iiyelerinin programlar: kalitesiz bul-
duklar1 gorilmektedir. Ayrica egitim yonetimi alaninda var olan uzaktan tezsiz
yiiksek lisans programlarinin egitim yonetimi alaninda orgiin egitim ile verilen
yiiksek lisans programlarinin imajint olumsuz etkiledigini ve bu programlara ge-
reken Onemin verilmemesinin temel sebeplerinden biri oldugunu belirtmekte-
dirler. Programlarin daha ¢ok ticari nedenlerle acildigina deginen katilimcilar,
amaca hizmet etmedigini ve sadece diploma dagittigin1 vurgulamaktadir.

Ogretim iiyelerinin teknoloji kullanimina yonelik yapilan arastirmalar ince-
lendiginde (Cagiltay vd. 2007; Ganiyusufoglu, 2013; Oziidogru & Cakir, 2014;
Usluel & Seferoglu, 2004; Schoepp, 2005) bazi zorluklarla karsilagtiklart goriil-
mektedir. Cagiltay vd. (2007) yaptiklar1 ¢caligmada 6gretim iiyelerinin teknoloji
kullanmada bilgi eksikliklerinin oldugu sonucuna ulasilmistir. Ayni1 calismada
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ogrencilerin 6gretim iiyelerinin teknoloji kullanimina yonelik bilgi eksikleri ol-
duklarimi belirtmelerinin yaninda, 6gretim iiyelerinin teknolojiyi kullanmak is-
tememeleri de sorun olarak belirtilmektedir. Bu sonuglar calismada elde edilen
bulgular ile tutarlihk gdstermektedir.

Uzaktan egitimin en 6nemli 0zelliklerinden biri kendini kisisel ve mesleki
alanlarda gelistirmek isteyen herkes igin firsat esitligini saglamasi (Arat & Ba-
kan, 2011; Kaya, 2002) ve biiyiik kitlelere erisim acisindan diger 6gretim yontem-
lerine gore daha az maliyetli olmasidir (Balaban, 2012). Egitim yonetimi alaninda
uzaktan tezsiz yiiksek lisans programlarini gerekli gdren ve yayginlagtirilmasini
isteyen katilimcilar bu konulara vurgu yapmis olmakla beraber, alandaki yeni-
lik ve gelismelerden herkesin haberdar olmasi gerektiginin 6nemine deginerek,
idareci ve 0gretmenlerin kisisel ve mesleki gelisimleri agisindan en az maliyetli
yontemlerinden birinin bu tiir programlar oldugunu belirtmislerdir.

Tirkiye’de egitim yonetimi alaninin akademik bir disiplin olarak giiniimiiz-
deki durumunu belirlemeyi amaglayan bir aragtirmada (Oriicii & Simsek, 2011),
yuriitiilen yuksek lisans ve doktora programlarinin hem miifredatlarinin sorunlu
oldugunu hem de bu programlari nitelikli ytirtitebilecek akademisyen sayisinin
azligia deginerek programlarin istenilen kalitede olmadigina deginmislerdir.
Aragtirma kapsaminda goriistilen akademisyenler de egitim yonetimi alaninda
yiizyiize verilen lisanstistii programlarin istenilen kalitede olmadigini belirtmigler
ve egitim yonetimi uzaktan tezsiz yiiksek lisans programlarini kalitesiz, sorunlu
ve gereksiz olarak degerlendirmiglerdir. Programlariin kalitesizliginin en bii-
yiik nedeni olarak bunlarin ticari kaygi gozetilerek acilmasi oldugunu belirten
katilimcilar, alt yapi ve yeterli 6gretim tiyesi olmayan tiniversitelerde acilan bu
programlarin sosyal talepten dogan pazardan pay almak adina acildiklarini ve
yuriitiilen programlarin amaca hizmet etmediklerini vurgulamaktadirlar.

Yiiksekogretim kurumlarinda uzaktan 6gretim programlari agilmasina ilis-
kin usul ve esaslar (Yiiksekogretim Kurumlarinda Uzaktan Ogretime Iligkin
Usul Ve Esaslar, 2013) incelendiginde; program acacak yiiksekogretim kurumu-
nun ne zaman bagvurmasi gerektigi, kurumda ders verecek yeterli 6gretim ele-
mani olmamasi durumunda YOK tarafindan égretim elemani gérevlendirilebile-
cegi ve agilacak program hakkinda kamuoyunu bilgilendirmenin yiiksekdgretim
kurumunun sorumlulugunda oldugu (Madde 6) gibi maddelerin yer aldig: dikkat
¢ekmektedir. S6z konusu usul ve esaslarda yiiksekogretim kurumunun sahip ol-
mas1 gereken asgari fiziki ve teknolojik kapasiteye yonelik herhangi bir madde
olmadig goriilmektedir. Program agma konusunda bagka bir sorun ise Egitim
Yonetimi Profesorler Kurulunun (2009) “Egitim Yonetimi Tezsiz Yiiksek Lisans
Uzaktan Ogretim Programi A¢ma Ilke Ve Olgiitleri” baslikli kararlari incelendi-
ginde goriilmektedir. Kurulun 6. Egitim Yoénetimi Kongresi (2011) cergevesinde
aldig “Egitim Yonetimi Tezsiz Yiiksek Lisans Uzaktan Ogretim Programi Acma
Ilke Ve Olgiitleri'ne Islerlik Kazandirilmasi” bashkl kararda YOK'iin yeterli 63-
retim iyesi olmayan bir {liniversiteye egitim yonetimi alaninda uzaktan egitim
yiiksek lisans programi agma yetkisi verdigi, yeterli kapasiteye sahip {liniversitele-
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rin ise bu konudaki taleplerinin yerine getirilmedigi vurgulanmigtir. Katilimcilar
YOK’iin uzaktan dgretim programlari agma kriterlerini acilen belirlemesi gerek-
tigini ve belirleyecegi kriterlere sahip kurumlara program agma yetkisi vermesini,
kriterleri saglamayan kurumlara ise agma yetkisi verememekle birlikte agik olan
ve kriterleri saglamayan programlarin taviz verilmeden kapatilmasi gerektigini
belirtmiglerdir. Tiim bunlarin ise acilan programlara yonelik denetleme meka-
nizmasinin iglevsel olarak calismasiyla miimkiin olacagi yoniinde goriis bildirmis-
lerdir.

Kullanilan OYS ile ilgili olarak katilimcilar, sistemin anlagilabilir, kulla-
nimin kolay oldugunu ve sistemde yer alan beyaz tahta, ekran paylagimi, me-
sajlagsma, iceriklerin paylasilabilmesi, kolay sinav hazirlama gibi 6zelliklerinin
kendileri icin yeterli oldugunu belirtmislerdir. Cevrimici uzaktan egitim yolu ile
ortak zorunlu dersleri veren 0gretim iyelerinin uzaktan egitim sistemi hakkin-
daki goriislerini incelemeyi amagclayan bir arastirmada (Giirer, Tekinarslan ve
Yavuzalp, 2016) katilimcilarin cogunlugunun kullandiklart OYS’ni kolay ve hizli
bir sekilde 6grendiklerini, kullanilan sistemin dersi islemek i¢in yeterli oldugunu
ifade etmislerdir. Sistem icerisinde gerceklestirmek istediklerini yaparken bazen
zorlandiklarimi belirten katilimcilar, sistemde yer alan modiillerin birbiri ile ilis-
kili olmasinin kullanimi giiclestirdigi yoniinde goriis bildirmisledir. Katilimeilarin
OYS ile ilgili olarak dikkat cektikleri en énemli sorun 6grenen-ogretici etkilesi-
mini yeterince saglayamamasidir. Ogrenme-6gretme siireclerin temelinde etkile-
sim yatmaktadir. Uzaktan egitimde, genellikle (1) 6grenen-6gretici, (2) 6grenen-
ogrenen ve (3) 6grenen-igerik olmak tizere ig tiir etkilesimden s6z edilmektedir
(Aydin, 2001; Moore & Kearsley, 1996). Etkilesimin bu fi¢ tiirinden hangisi ge-
listirilen program igerigi icin gerekliyse, bu tiir etkilesime izin veren teknolojile-
rin secimine yonelmek gereklidir (Girginer & Ozkul, 2002). Tiirkiye’de cevrimici
egitim uygulamalarinda yapici 6grenme ilkelerine yer verilmemekte ve bu uygu-
lamalarin cogunda ortama yiiklenen metin agirliklh bilgilerin 6grenenlerce okun-
mas, cok azinda basit hareketli goriintiilerin izlenmesi beklenmektedir. Ogretim
yonetim sisteminin sagladigi olanaklar cercevesinde sorulan ¢oktan secmeli so-
rularla alistirma ve degerlendirme etkinlikleri gerceklestirilmeye ¢alisiimaktadir.
Ogrenen-6grenen, 6grenen-ogretici etkilesimleri ise ya hic yer almamakta ya da
soru cevap yontemi gibi dgretici merkezli basit etkinlikler gerceklestirilmektedir
(Aydin, 2001).

Katilimcilar, egitim yonetimi uzaktan tezsiz ytliksek lisans egitiminin gelisti-
rilmesi icin, bagimsiz akreditasyon kurumu kurulmasi, 6gretim iiyelerine icerik
hazirlama egitimleri verilmesi, MEB’nin personelini tesvik etmesi gerektigini be-
lirtmislerdir. Ayrica bazi 6gretim tiyelerinin ekonomik nedenler ya da teknolojik
yetersizlik nedeniyle uzaktan egitime direnc gosterebildikleri ifade eden katilim-
cilar, 6gretim tiyelerine yonelik egitimler verilmesi gerektigi ve telif haklari nede-
niyle dogabilecek yiikiimliiliiklerin ve sorunlarin ortadan kaldirilmasina yonelik
yasal dizenlemeler yapilmasi gerektigi yoniinde goris bildirmislerdir. Yapilan
arastirmalar 6gretim tiyelerinin cevrimigi derslere yonelik direng gosterebilecek-
leri (Giirer, Tekinarslan ve Yavuzalp, 2016), ¢cevrimici olarak ders verme deneyi-
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mi ile ¢cevrimici 6gretime yonelik direnc arasinda negatif bir iliski oldugunu gos-
termektedir (Alshangeeti, Alsaghier & Nguyen, 2012; Lloyd, Byrne & McCoy,

2012).

Arastirmadan elde edilen sonucglara dayali olarak uygulamacilar ve diger
arastirmacilar icin asagidaki oneriler sunulmustur:

1.
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Egitim yonetimi alanina 6zgii olarak uzaktan tezsiz ytiksek lisans prog-
ramlarina yonelik kalite standartlariin belirlenmesi ve kurulacak ba-
gimsiz akreditasyon kurumlari ile programlarin akredite edilmeleri
saglanmalidir.

Uzaktan egitim programlarinin acilmasi ciddi olarak ele alinmali ve ye-
terli teknik alt yapi, teknik destek i¢in gerekli personel ve nitelikli 68-
retim kadrosuna sahip olmayan kurumlarin uzaktan egitim programlari
acmalarina izin verilmemelidir.

Ders verecek olan §gretim iiyelerine yonelik sanal sinif yonetimi ve ma-
teryal hazirlama egitimleri verilmelidir.

Ogretim iiyelerine icerik gelistirmeleri ve gelistirdikleri icerikleri giin-
cellemeleri yoniinde tesvik etmek amaciyla basta telif haklar1 olmak
tizere gerekli goriilen yasal diizenlemeler yapilmalidir.

Ogrenci hazir bulunuslugu program kalitesini etkilediginden bu prog-
ramlara 6grenci segiminde tipki tezli yiiksek lisans programlarina 6g-
renci alirken uygulanan kriterlere (ALES vb.) benzer kriterler getiril-
melidir.

Egitim yonetimi alaninda gerceklestirilen tezli yiiksek lisans ve dokto-
ra calismalar: hali hazirda MEB personeline 6zliikk bakimidan higbir
fayda saglamamaktadir. Egitim yonetimi alaninda gerceklestirilen her
tirli lisanstistii calismalarin sagladigi mesleki ve kisisel katkilar diisii-
niilerek, bu programlara yonelik MEB personelini tesvik edecek On-
lemler gelistirilmelidir.
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