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Abstract

The purpose of this study was to determine the predictive value of classroom justice perceptions and school
engagement for academic success of high school students. The sample of the study consisted of 650 high school
students studying in Istanbul City in the 2018-2019 academic year. The study was designed as a correlational
survey study. The data were collected by classroom justice perception of students and the school engagement
scales. The data were analyzed by independent t-test, one-way analysis of variance (ANOVA), correlation and
regression analyses. The results suggest that there is a significant difference between high school students’ per-
ceptions of justice in classroom management and their school engagement levels according to their gender, class
levels and the types of schools they were educated. Besides, positive and low correlation was found between
school engagement levels with distributive and awarding justice. It was concluded that the teachers should be fair
in evaluating the students while ensuring fair classroom conduct.
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Oz

Bu calismanin amaci, lise 6grencilerinin sinif yonetimindeki adalet algilari ile okula baglilik diizeyleri ve akade-
mik basarilar1 arasindaki iligkileri ve lise 6grencilerinin sinif ici adalet algilarinin ve okula bagliliklarinin birlikte,
akademik basarilarinin bir yordayicist olup olmadigini belirlemektir. Aragtirmanin 6rneklemini 2018-2019 egi-
tim-6gretim yilinda Istanbul ilinde egitim goren 650 lise 6grencisi olusturmaktadir. Arastirma modeli olarak
iligkisel tarama modeli kullanilmustir. Veriler “Smif Yonetiminde Adalet Algisi Olgegi” ve “Okula Baglilik Olge-
gi” yardimiyla toplanmistir. Veriler bagimsiz gruplar t-testi, tek yonlii varyans analizi (ANOVA), korelasyon ve
regresyon analizleri ile ¢oziimlenmistir. Arastirma sonucuna gore lise 6grencilerinin siif yonetimindeki adalet
algilar1 ve okula baghlik diizeylerinde cinsiyetlerine, sinif seviyelerine ve egitim gordiikleri okul tiirlerine gore
anlamh bir farklilik bulunmustur. Ogretmenler, Ggrenciler icin adil bir simif yonetimi saglarken yaptiklari deger-
lendirmelerde adil olmalar gerektigi sonucuna varildi.
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Introduction

Justice is the most effective moral feature that makes human beings hu-
man. When we look at the Arabic origin of justice, it is seen that the root of
a-d-1 means true, honest and balanced. There is no exact definition of the word
of justice. In general, justice is defined as an individual’s compliance with the
limits of rights and law (Toremen & Tan, 2006). When the concept of justice
is considered as organizational justice; It is the employees’ perception of jus-
tice and their reactions to the behaviors of the organizational structure or the
managers of the organization towards individuals working in the organization
(Kiiciikgene & Aydogan, 2018). Organizational justice is basically examined in
three dimensions; interactional justice, distributive justice and procedural justice
(Folger, 1987). Distributive justice, in general, stands for equal distribution of
goods (Nural, 2015; Ngodo, 2008; Devonish & Greenidge, 2010; Ozmen, Arbak
& Ozer, 2007; Wu & Wang., 2008; Foley, Deborah & Gary, 2002). Procedural jus-
tice means the process of distribution of goods (Cohen-Charash & Spector, 2001;
Greenberg, 1987; Schimnke, Ambrose & Noel, 1997; Beugre, 2002). Interac-
tional justice is the fairness of communication between employees (Nural, 2015;
Bies & Shapiro, 1988). When we consider organizational justice in the context of
school and classroom management, distributive justice is an accurate and realis-
tic assessment of students’ performance assignments and giving fair grades; pro-
cedural justice is the fairness of evaluation criteria when evaluating performance
assignment; interactional justice is the communication and interaction between
the teacher and the student during the evaluation process in the framework of
respect and love and the teacher’s fairness. When we consider organizational
justice in the context of school and classroom management, distributive justice is
an accurate and realistic assessment of students’ performance assignments and
fair grades; procedural fairness, fairness of evaluation criteria when evaluating
performance assignment; interactional justice in the evaluation process is the
communication and interaction between teacher and student taking place within
the framework of respect and love and the teacher’s fairness.

There have been many studies on organizational justice. For example, the-
re are studies, which estimate that organizational justice affects organizational
efficiency (Cremer, 2005; Zapata, et al., 2009; Acquach & Tukamushaba, 2009;
Dzansi & Dzansi, 2010). There are also studies illustrate that procedural justice
influences organizational commitment and job satisfaction (Folger & Konovsky,
1989), operational (Moorman, 1991), and studies show interactive justice affects
organizational citizenship behaviors (Malatesta & Byrne, 1997). Job satisfaction
(Lam et al., 2002; Liao, 2007) and human resources systems (Whitener, et al.,
1998) are related to procedural justice. There are also studies in which the con-
cept of justice is considered as a value in different fields of work (Skitka, 2002;
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Skitka & Muellen, 2002; De Cremer, 2002; Lippopen, Olkkonen & Myyry, 2004).
In the literature, it is encountered studies, which are addressing organizational
justice and organizational commitment in tourism sector (Ekiztepe, 2011), or-
ganizational justice in mergers and acquisitions in the economic sector (Meyer,
2001), the effect of procedural and distribution justice on productivity levels of
bank employees (McFarlin & Sweeney, 1992), university students ‘perceptions
of fair learning environment (Lizzio, Wilson & Hadaway, 2007), health workers’
perception of organizational justice and organizational commitment (Byrne &
Cropanzano, 2001) and the history of organizational justice from past to present
(Greenberg, 1990).

The concept of justice has emotional, logical and social characteristics
(Chechen, 1993). If a society respects the principle of mutual justice and fulfills
its responsibilities, it becomes a just society (Yilmaz, 2010). The most important
source of a just society is undoubtedly the school where people receive charac-
ter education and grow as an individual beneficial to society. School is a social
system that accomplishes the aims of education (Elkatmis, 2013). The education
of individuals who will contribute to the society and humanity takes place in the
school and individuals become a part of the social life. Therefore, the existence
of school environment in general and effective classroom management in parti-
cular is an important need (Terzi, 2002).

Classroom management is the provision and maintenance of an environ-
ment that is conducive to learning (Cetin, 2009; Basar, 2003), the competen-
ce of the teacher in class dominance (Turan & Sisman, 2018) and the activities
that will ensure the academic, emotional and social development of the students
(2006). In other words, providing all kinds of conditions to create the learning
environment in the classroom. Elements of classroom management; the creation
of a classroom management program (Erden, 2003; Glasser, 1999). According
to Glasser (1999), the coordination of the process was determined as making
the environment suitable for teaching, evaluating the students and solving the
problems that might occur.

An effective classroom management can be achieved by motivating students
with a number of criteria including healthy communication between teacher and
student, time management, student motivation (Giindiiz, 2004) and physical ar-
rangements (Aydin, 2008; Karip, 2017). The teacher who is responsible for the
classroom management should have these criteria (Nural, 2015). Because the
teacher is not only the person who transfers the information in the classroom, but
also the person who can influence the student with his/her behaviors. The posi-
tive behaviors of the teacher in the classroom affect the students positively and
negatively affect the negative behaviors (Terzi, 2002). This leads to the conclusi-
on that the attitudes of the teachers in the classroom are carefully examined by
the students. Because the student is the most beautiful analyst in the classroom.
Effective behavior of teachers in the classroom affects students’ academic deve-
lopment as well as their social and behavioral development positively (Brouwers
& Tomic, 2000; Dilekmen, 2008; Sahin, 2011).
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When teachers behave unfairly in classroom management and education
processes, there is a negative perception on students and students can reflect this
on their behavior. For example, when teachers do not behave fairly in classroom
management, students exhibit aggressive behavior, decrease motivation, resist
learning and adversely affect classroom communication (Chory-Assad, 2002;
Chory-Assad & Paulsel, 2004; Paulsel, Chory-Assad, & Dunleavy, 2005). Effec-
tive classroom management is only possible if the teacher-student relationship is
interactive. The teacher should always behave moderately towards the student,
in other words, it must be neither too hard nor too soft (Biiylikkaragoz & Civi,
1996). In the study conducted by Sezer (2018), positive attitudes and behaviors
of the teachers increase students’ perception of justice. The justice provided by
teachers in the classroom environment is an important factor in ensuring that
students use the resources of the class equally (Cummings, 2000) and that they
are fair in their relations with other people (Finger & Bamford, 2010). At the
same time, teachers’ failure to behave according to the principle of equality and
justice prevents the perception of justice in students (Sheets & Gay, 1996; Ville-
gas & Lucas, 2002; Weinstein, Tomlinson-Clarke & Curran, 2004). In a nutshell,
students’ perception of justice improves school education (Lizzio, Wilson & Ha-
daway, 2007), makes them feel at school and contributes to the development of
trust (Beugre, 2002). In this sense, fair behaviors of teachers in the classroom can
affect students’ engagement to school.

The concept of school engagement is considered as the feelings of the stu-
dents have towards their schools. In general, students’ commitment to school can
be explained through the features of feeling positive emotions about education,
being able to have positive relations with staff and students in the school, not at-
tending absenteeism, participating in social activities (McNeal, 1995; Fall & Rob-
erts, 2012), devoting more time to school related studies, following school rules
(Finn, 1993), to be able to express their ideas in class, to be academically suc-
cessful (Lee, 2008; Maddox & Prinz, 2003) and to provide intrinsic motivation to
learn (Newman, 1992). Engagement to school has many factors. Correct choice
of friends is a positive factor in school engagement, while wrong choices are a
negative factor in the emergence of risky behaviors such as aggression, substance
dependence and loneliness in the individual (Simsek & Copli, 2018; Manzeske
& Estell, 2009; Tas, 2017; Black et al., 2010; Altinsoy & Karakaya Ozyer, 2018).

According to the studies, it has been concluded that school attachment has
three dimensions: affective, behavioral and cognitive (Fredricks, Blumenfeld &
Paris, 2004; Robinson, 2016). In general, behavioral commitment is the obser-
vable behaviors such as students’ participation in academic and social activiti-
es in the school (Alparslan, 2016). Affective commitment explains the student’s
positive or negative response to the school (Connell & Welborn, 1991; Alpars-
lan, 2016). Cognitive commitment contains student’s behavior in school and the
understanding of why and how he/she behave (Newman, Wehlage & Lamborn,
1992).
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Since school engagement is an important element of education, it has
been the subject of studies by many researchers. In the literature, it is possi-
ble to encounter with the studies that are examining the relationships between
school engagement and school climate (Ozdemir et al., 2010; Ozgenel, Caligkan
Yilmaz & Baydar, 2018; Pistacelli & Lee, 2011; Saufler, 2011; Wang, 2010), so-
cial support and self-efficacy (Mengi, 2011; Karababa, Oral & Dilmag) , 2018;
Alparslan, 2016; Goldschmidt, 2008), exam anxiety (Onuk, 2017), achievement
levels (Yilmaz, 2015; Wang & Holcombe, 2010; LeCroy & Krysik, 2008; Eades,
2014), school burnout (Ozdemir, 2015) ), life satisfaction (Ozdemir, 2013; Blum,
2005), tamily participation (Erol, 2016), teacher behaviors (Perry, 2008; Phillips,
2013; Arias, 2013), violent tendencies (Scott & Twin, 2017), organizational trust
(Arabikoglu, 2016). However, there were no studies that examined high school
students’ perceptions of in-class justice, their level of engagement and academ-
ic achievement. Therefore, the aim of this study is to determine whether high
school students’ perceptions of in-class justice and their engagement to school
are predictors of their academic achievement. To this end, the following ques-
tions were also sought:

1. Do high school students’ perceptions of interactional, rewarding, pro-
cedural and distributive justice in school management and school enga-
gement levels differ significantly according to their gender, grade level
and school types?

2. Is there a meaningful relationship between high school students’ level
of interactional, rewarding, procedural and distributive justice percep-
tions, academic achievement and school engagement?

3. Do high school students’ perceptions of interactional, rewarding, pro-
cedural and distributive justice in classroom management significantly
predict their academic achievement and engagement to school?

4. Do high school students’ engagement to school significantly predict
their academic achievement?

5. Do high school students’ perceptions of interactional, rewarding, pro-
cedural and distributive justice in classroom management and school
engagement together predict their academic achievement?

Method

In this section, information about the research model, universe-sample, data
collection tools, data collection and data analysis are given.

Research Model

In this research, it is aimed to determine the relationships between high
school students ‘perceptions of classroom justice, school commitment and aca-
demic achievement, and to determine whether high school students’ perceptions
of classroom justice and their engagement to school together are a predictor of
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their academic achievement. With this aim correlational survey design, which is
one version of general survey model, was used. correlational survey design is a
statistical model used to determine the tendency or pattern to change together
between two and more variables (Creswell, 2017).

Population and Sample

The population of this study is the students of Anatolian High School (AL),
Anatolian Vocational High School (AML) and Anatolian Imam Hatip High
School (AIHL) in Sancaktepe, Cekmekdy and Sultanbeyli districts of the Ana-
tolian side of Istanbul in 2018-2019 academic year. The sample consisted of 650
high school students who were reached through stratified sampling. Stratified
sampling method is formed by combining the samples selected from the layers by
dividing the universe into homogeneous groups (Kilig, 2013).

Of the high school students who participated in the study, 369 were female
(56.8%) and 281 were female (43.2%). 218 of the students were in 9th grade
(33.5%), 223 of them were in 10th grade (34.3%), 112 of them were in 11th grade
(17.2%) and 97 of them were in 12th grade. 366 of the participating students
are attending Anatolian Imam Hatip High School (56.3%), 145 of them are in
Anatolian Vocational High School (22.3%) and 139 of them are studying in Ana-
tolian High School (21.4%).

Data Collection Tools

In this study; Personal Information Form, Justice Perception Scale in Class-
room Management and School Engagement Scale were used.

Justice Perception Scale in Classroom Management; In this study, Justice Per-
ception in Classroom Management Scale developed, by Nural (2015), was used
as a data collection tool in order to measure students’ perception of justice in
classroom management. The scale was developed in 5-point Likert type: “Strong-
ly Disagree (1), Disagree (2), No Idea (3), Agree (4), Strongly Agree (5)”. The
Justice Perception Scale in Classroom Management consists of 16 items and has
four sub-dimensions. Among the scale items, 1-2-3-4-5 refers to the Interactional
Justice Dimension, 6-7-8 states Rewarding Justice Dimension, 9-10-11-12 stands
for Procedural Justice Dimension and 13-14-15-16 expresses Distributive Justice
Dimension. In this study, confirmatory factor analysis was performed to test the
structure of the scale (x*/df=2.404; GFI=.930; AGFI=.903; SRMR=.048; RM-
SEA=.060) and it was found to be between acceptable compliance values (Hu
& Bentler, 1999). Interactional justice reliability coefficient was 0.793; reward
justice 0.790; procedural justice 0.735; The distribution reliability was 0.694 and
the overall reliability coefficient of the scale was calculated as 0.875 and the scale
was found to be reliable (Biiyiikoztiirk, 2012).

School Engagement Scale; In the research, in order to measure students’ en-
gagement to school, the School Engagement Scale, developed by Fredricks et al.
(2005) and adapted to Turkish by Cengel, Totan and C6gmen (2017) was used.
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The scale was developed in 5-point likert type: “Very accurate (5), Mostly correct
(4), Sometimes correct (3), Occasionally correct (2), Not true at all (1)’. In the
scale, there are 19 items and 3 sub-dimensions, 3 of which are reverse items. Re-
versal items (6-11-18) are converted to total points. The high scores indicate that
the level of school engagement is high, and the low scores indicate that the level
of school engagement is low. Sub-dimensions of the scale are identified as be-
havioral dimension (1-11-6-9-3), affective dimension (7-16-4-14-12-18) and cog-
nitive dimension (2-5-8-10-13-15-17-19). this study, confirmatory factor analysis
was conducted to test the construct validity of the scale (x?/df=2.524; GFI=.921;
AGFI=.893; SRMR=.066; RMSEA=.062) and it was found to be between ac-
ceptable compliance values (Hu & Bentler, 1999). The overall reliability coef-
ficient of the scale in this study was calculated as 0.836 and it was found to be
reliable (Biiyiikoztiirk, 2012).

Academic success; In the research, academic success of students is conside-
red as end-of-year grade point averages. Year-end grade point averages of the
students were provided by the school administration. Students’ year-end grades
are determined by the Ministry of National Education (2017) 100 grade system
(0-49.99 = Does not pass; 50.00-59.99 = Passes; 60.00-69.99 = Medium; 70.00-
84.99 = Good; 85.00-100 = Very good).

Data Collection

After obtaining the necessary permissions to collect the study data, Justice
Perception Scale in Classroom Management” and “School Engagement Scale”
were applied to the students in the 2018-2019 academic year. While applying the
scales, the principle of volunteering was taken into consideration and in line with
the principle of confidentiality, personal information was not given to anyone
and the students’ trust was tried to be ensured.

Data Analysis

The data collected in the study were analyzed with SPSS program. One-way
ANOVA test was used to analyze whether the perception of high school students’
perception of justice in school administration and their level of school engagement
differed according to their class levels and school types. T-test was used to analyze
whether students’ perceptions of justice in classroom management and school en-
gagement levels differ significantly according to gender. Correlation analysis was
performed to determine the relationship between high school students’ perception
of justice in classroom management, academic achievement and school engage-
ment. Multiple regression analysis was conducted to determine the level of high
school students’ perceptions of justice in classroom management and their level of
engagement to school, and to predict their academic achievement.

Findings

In order to determine whether high school students’ perceptions of justice in
school management and their level of engagement to school differ significantly
according to their gender, the conducted t-test results are given in Table 1.
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Table 1
T-test results of students’ perceptions of justice and their commitment to school in
classroom management according to gender

t test
Variables Groups N X~ SD s
t df p
Femal 4 .
Interactional Justice emate 3693403930 s s 3
Male 281 3327 980
Femal 369 3149 1.021 009
Rewarding Justice emate 2625 648
Male 281 3361 1.027
p dural Tusti Female 369 3.706 912 3.901 648 .000
rocedurat Justice Male 281 3422 929 :
Distrabutive Justi Female 369 3279 900 o s 482
1SIr 1 1 -.
strubutive Justice Male 369 3403 930
School E ‘ Female 369 3.476 641 2739 648 006
n men . .
chool Engageme Male 281 3333 683

When Table 1 is examined, the perception of rewarding (t[648]=2.625;
p<.01) and procedural (t[648]=3.9()1; p<.01) justice in classroom management
showed a significant difference according to gender. The perceptions of inter-
actional (t[648]=1.013; p>.01) and distributive (ts,5,=.704; p>.01) justice did
not show significant differences according to gender. Male students ‘perception
of rewarding justice in classroom management (X =3.36) is more positive than
female students’ perception of rewarding justice in classroom management (X
=3.14). However, female students ‘perception of procedural justice in classroom
management (X =3.70) is more positive than male students’ perception of pro-
cedural justice in classroom management (X =3.42). The level of school engage-
ment of high school students showed a significant difference according to gender
(t{645)=2.739; p<.01). Female students had higher levels of school engagement
(X=3.47) than male students (X =3.33).

Table 2 shows the results of one-way ANOVA to determine whether high
school students’ perceptions of justice in classroom management and their level
of engagement to school differ according to grade level.
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Table 2
ANOVA results of students’ perceptions of justice in classroom management and
their levels of school engagement according to grade levels

Class N X SD Sou.r ce of Sum of df Mean F p Difference
Variance Squares Square

9 218 3.56 .064 Between Groups 12.233 3 4.078

10 223 327 .059 Within Groups  576.532 646 .892

11 112 323 .086 Total 588.765 649 4569 .004 9>10-11-12
12 97 332 .110

Tot. 650 3.37 .037

9 218 3.41 .066 Between Groups 17.549 3 5.850

10 223 3.16 .065 Within Groups  668.913 646 1.035

11 112 331 .097 Total 686.462 649 5.649 .001 9>10-12;11>12
12 97 293 .116

Tot. 650 3.24 .040

9 218 3.83 .058 Between Groups 22.276 3 7.425

10 223 3.44 058 Within Groups  538.655 646 .834

11 112 340 .093 Total 560.930 649 8.905 .000 9>10-11-12
12 97 352 .103

Tot. 650 3.58 .036

9 218 3.47 .057 Between Groups 10.132 3 3.377

10 223 3.18 .060 Within Groups  550.892 646 .853

11 112 324 .093 Total 561.023 649 3.960 .008 9>10-11

12 97 326 .105

Tot. 650 3.30 .036

9 218 3.63 .042 Between Groups 15998 3  5.333

10 223 331 .043 Within Groups  269.33 646 .417

11 112 328 .064 Total 28533 649 12.790 .000 9>10-11-12
12 97 329 .062

Top. 650 3.41 .026

Interactional
Justice

Rewarding
Justice

Procedural
Justice

Distributive
Justice

School
Engagement

When Table 2 is examined, it is seen that there is a significant difference
between students’ perceptions of justice in classroom management according to
their grade levels. According to the results of LSD test, which is used to de-
termine the different classes of students’ perceptions of justice in classroom
management 9™ grade students’ perception of interactional justice in classroom
management (X =3.56) is higher than 10t grade students (X =3.27), 11'h grade
students (X-=3.23), and 12" grade students (X =3.32). 9" grade students’ per-
ception of rewarding justice in classroom management (X =3.41) is higher than
10" grade students (X-=3.16) and 12" grade students (X'=2.93); 11" grade
students’ perception of rewarding justice (X =3.23) is perceived to be higher
than 12t grade students (X-=3.32). 9" grade students’ perception of procedural
justice in classroom management (X =3.83) is higher than 10th grade students
(X-=3.44), 11" grade students (X" =3.40) and 12 grade students (X-=3.52). 9
grade students’ perception of distributional justice in classroom management
(X=3.47) is higher than 10" grade students (X =3.18) and 11" grade students
(X=3.24).
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When Table 2 is examined, it is seen that there is a significant difference
between the school engagement levels of the students according to their grade
levels (F=12.790; p <.001). According to the results of LSD test which was done
in order to determine which classes the students? 9t grade students’ school en-
gagement levels (X'=3.63), 10" grade students (X =3.31), 11" grade students
(X"=3.28) and 12" grade students (X =3.29) were found to be higher.

Table 3 shows the results of conducted one-way ANOVA to determine whet-
her high school students’ perceptions of justice in school administration and their
level of attachment to school differ according to school type.

Table 3
ANOVA results of students’ justice perception in classroom management and level
of school engagement according to school types

School X sD Sou‘rce of  Sum of df Mean F P Difference
Type Variance  Squares Square
iHHS 366 336 049 DCMVEMgus o 404
'—é’ Groups
£ 8 Within '
S5 VHS M5 319 077 Gl SS0281 647 897 4730 09 iHHL>VHS
£7 AHS 139 330 079 Total 588.765 649
Tot. 650 337 .037
iHHS 366 337 054 CON 605 2 8026
= Groups
—_ . . .
S 9 Within IHHL>
52 VHS 145 299 086 670409 647 1.036 7. |
¥ Groups 16000 G
~ AHS 139 315 077 Total 686.462 649
Tot. 650 324 040
iHHS 366 3.66 048 CON oo 2 3109
= Groups
’5 [} e
22 vas 145 341 o081 WM ssio3 w7 857 3626 027 IHHL>VHS
] Groups
&  AHS 139 355 073 Total 560.930 649
Tot. 650 358 .036
iHHS 366 334 050 DM o4 o a7
S Groups
S o .
22 vas 145 318 077 VN ssese0 647 863 1409 245 -
s 2 Groups
A AHS 139 331 .069 Total 651.013 649
Tot. 650 330 .036
_ iHHS 366 354 033 DN 3055 5 6978
£ Groups
= Within THHL>
S VHS 145 320 .053 271378 647 419
: Groups 16635000 e e
5 AHS 139 329 056 Total 285333 649
Tot. 650 341 .026

When Table 3 is examined, it is seen that there is a significant difference be-
tween the students’ perceptions of interaction, rewarding and procedural justice
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and their engagement to school in classroom management (p<.001). According
to the results of LSD test conducted to determine which school types differ in
the perception of justice in classroom management, the students’ perception of
interactional justice in classroom management (X"=3.36) is higher than that of
Vocational High School (X =3.19). The perception of rewarding justice in the
classroom management of the students attending Anatolian Imam Hatip High
School (X-=3.37) is higher than that of the Vocational High School students
(X-=2.99) and Anatolian High School students (X =3.15). The perceptions of
procedural justice in the classroom management of the students attending the
Anatolian Imam Hatip High School (X"=3.66) were higher than those of the
Vocational High School (X-=3.41).

When Table 3 is examined, it is seen that there is a significant difference
between the school engagement levels of the students according to school types
(p<.001). According to the results of LSD test which was done in order to de-
termine which school types the students’ level of engagement to school differed,
the level of school engagement of the students studying at Anatolian Imam
Hatip High School (X-= 3.54), from Anatolian Vocational High School students
(X*=3.20) and from Anatolian High School students (X =3.29) was found to be
higher.

The results of the correlation analysis conducted in order to determine the
relationship between high school students’ perception of justice and their com-
mitment to school are given in Table 4.

Table 4
Correlation analysis results between students’ perceptions of justice and classroom
engagement in classroom management

Variables School Engagement Academic Success
Interactional Justice r 318%* 213%*
Rewarding Justice r 122 .049
Procedural Justice r 316 .199%*
Distributive Justice r 265%* 170%*
Academic Success r .203%* 1

According to the correlation analysis given in Table 4 significant relationship
is found among students’ level of engagement to school and academic success
(r=.203; p<01), perceptions of interactional justice in classroom management
(r=.318; p<.01), rewarding justice (r=.122; p<.01), procedural justice (r=.316;
p<.01), and distributive justice (r=.265; p<.01). Another significant relationship
is found among students’ academic success and the perception of interactional
justice in classroom management (r=.213; p <.01), transactional justice (r=.199;
p<.01), and distributive justice (r=.170; p<.01). However, there is no significant
relationship between academic success and rewarding justice (r=.049; p>.05).
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Table 5 shows the results of multiple regression analysis in order to determi-
ne whether the perceptions of justice in the classroom management perceived by
students predict students’ level of engagement and academic success.

Table 5
Results of multiple regression analysis on whether students’ perception of justice in

classroom management predicted school engagement and academic achievement
levels

Independent  Dependent Std.

2

Variable Variable B Error ()t p R R F p

Constant 2318 114 20368 .00

Interactional .108 .034 .156 3.168 .002

Rewarding  Sonool 037 027 058 1380 168 368 .135 25262 .000
Engagement

Procedural 117 034 163 3477 001

Distributive 058 032 082 1809 071

Constant 2428 105 23208 000

Interactional  SoP°! 142 031 204 4549 000 357 .128 47.288 .000
Engagement

Procedural 141 .032 198 4.415 .000

Constant 2158 215 10.058 000

Interactional 183 .064 145 2.834 .005

Rewarding ~ 2%9°MIC 009 051 _085 -1.948 052 248 062 10.598 .000
Success

Procedural 155 063 120 2457 014

Distributive 083 061 064 1367 172

Constant 2127 197 10793 000

Interactional  229MIC g0 059 147 3454 002 233 054 18573 000
Success

Procedural 148 .060 115 2.453 014

When Table 5 is analyzed, the interactional and procedural justice dimen-
sions, one of the sub-dimensions of perception of justice in classroom manage-
ment, significantly predict students’ engagement to school (p<.01), while dimen-
sions of rewarding and distributive justice do not significantly predict school
commitment (p>.05). Rewarding and distributive justice perceptions were ex-
cluded from the analysis because they did not predict the level of school en-
gagement, and multiple regression analysis was re-performed. Interactional and
procedural justice perceptions of high school students in classroom management
together predict 13% of students’ engagement to school. In other words, 13% of
the total variance in students’ level of school engagement is explained by their
perceptions of interactional and procedural justice in classroom management. In
addition, students’ perceptions of interactional and procedural justice in class-
room management predict 5% of their academic success. In other words, 5% of
the total variance in students’ academic success is explained by their perceptions
of interactional and procedural justice.
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Table 6 shows the results of simple regression analysis to determine whether
students’ engagement to school predicts their academic success.
Table 6

The results of simple regression analysis of students’ engagement to school predic-
ted their academic success levels

Independent  Dependent Std. )
Variable Variable. B Mis. ®) p R R F P
Constant Academ 2.026 .242 8.372  .000
cademic
203 .041  27.990 .000
School Success 368 070 203 5291 000
engagement

When Table 6 is examined, students’ engagement to school significantly pre-
dicts their academic success (p <.05). Students’ engagement to school predicts 4%
of their academic success (r=.203; r>=.04). In other words, students’ engagement
is explained by 4% of the total variance in the academic success of the students.

The results of the hierarchical regression analysis conducted in order to de-
termine whether the perceptions of justice and their engagement to school pre-
dicted academic success are given in Table 7.

Table 7
Multiple regression analysis results regarding whether students’ perception of justice
and school engagement levels predicted academic achievement levels together

Independent Dependent Std.

Variables Variable B Eror. ®) p R R F p
Constant 1.571 273 5.759  .000

Interactional 155 064 123 2410 016

Rewarding Academic --108 .050 -.093 -2.148 .032

Procedural Success 126 .063 097 1988 .047 280079 10959000
Distributive 068 .060 .053 1.131 .259

School Engagement 253 074 140 3.441 .001

Constant 1.623 269 6.038 .000

Interactional ) 179 061 142 2940 .003

Rewarding ‘g‘lfscdeesrsmc S101 050 -087 -2.025 043 277 077 13411 .000
Procedural 140 062 108 2.253  .025

School Engagement 259 073 143 3529 .000

As can be seen in Table 7, students’ perceptions of interactional, rewarding
and procedural justice and school engagement levels significantly predict their
academic success (p<.05). However, as perceptions of distributive justice did
not significantly predict academic achievement, multiple regression analysis was
omitted, and the analysis was renewed. Interactional, rewarding, and procedural
justice perceptions and engagement levels of high school students in classroom
management predict 7.7% of their academic success. In other words, 7.7% of
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the total variance in students’ academic success is explained by students’ level of
interactional, rewarding and procedural justice perceptions and engagement to
school in classroom management.

Discussion, Conclusions and Suggestions

In this study, it was aimed to determine whether high school students’ percep-
tion of justice related to classroom management and their levels of school engage-
ment predicted their academic achievement. As a result of analysis, high school
students’ perception of rewarding and procedural justice in classroom manage-
ment showed a significant difference according to gender. The perceptions of in-
teractional and distributive justice do not differ significantly according to gender.
Male students ‘perception of rewarding justice in classroom management is more
positive than female students’ perception of rewarding justice in classroom man-
agement. However, female students ‘perception of procedural justice in classroom
management is more positive than male students’ perception of procedural justice
in classroom management. In addition, female students ‘level of school engage-
ment is higher than male students’ level of school engagement. According to Celik-
kaya’s (2008) study on 6" and 7" grade students, there is a significant difference in
terms of rewarding, procedural, interactional and distributive justice perceptions
in class management in favor of female students. This study supports the stud-
ies (Arastaman, 2006; Ozgenel, Caliskan Yilmaz & Baydar, 2018; Alpaslan, 2016;
Mengi, 2011), which concluded that female students’ perception of procedural jus-
tice (Nural, 2015) and distributive justice (Kepekgioglu, 2015) is higher than male
students and their engagement to school is higher than male students. The main
reason why female students’ engagement to school is higher than male students
may be due to the meaning and importance they attach to school. While female
students perceive the school as a place where they set up their future, boys can
perceive the school as a place where there is always discipline and rules.

According to another result, 9" grade students’ perceptions of interaction-
al, rewarding, procedural and distributive justice in classroom management were
higher than 10®, 11" and 12! grades. In the study conducted by Nural (2015), it
was determined that 9™ grade students’ perceptions of justice were higher than
other grades. This study supports the fact that perception of justice differs accord-
ing to class levels in classroom management. 9" grade students perceive the school
and teachers fairer in class management since they are in the stage/level of getting
to know and adapt to school. Grade 9 students may have evaluated their teachers’
attitudes and behaviors more comfortably and positively because they do not know
the school and their teachers more fully and they are not worried about the univer-
sity exam. As high school students ‘stress, anxiety and dissatisfaction increase as the
class level rises, they evaluate teachers’ attitudes and behaviors more sensitively
(Kayik¢1 & Sayin, 2010). According to the findings, it is seen that there is a signifi-
cant difference between the school engagement levels of the students according
to their class levels. 9™ grade students’ engagement to school is higher than other
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grade levels. According to the study conducted by Turgut (2015), 9t and 10t grade
students’ level of school engagement was higher than 11% and 12t grade students.
In addition, Wang and Holcombe (2010), Schotland (2011) and Simons-Morton et
al. (1999) found similar findings. This shows that as the grade level increases, the
engagement to school decreases. In other words, it could be concluded that with
the higher-class level, students become more acquainted with the school. And for
this reason, their expectations and dissatisfaction from the school increase, and
therefore their engagement to the school decreases.

According to the findings, students’ perceptions of interactional, rewarding
and procedural justice and their engagement to school were found to be signifi-
cantly different according to school types. It was determined that the students
who are studying Anatolian Imam Hatip High School had higher levels of inter-
actional, procedural and rewarding justice perceptions and engagement to the
school in the classroom management than other high school types. The results
obtained are in parallel with other studies (Molinari, Sipeltini & Passini, 2013;
Nural, 2015; Luyten & Dejong, 1998; Kepekcioglu, 2015) conducted on the point
that students’ perceptions of justice in classroom management show a significant
difference according to the type of school, and other studies on the level of en-
gagement to school show a significant difference according to the type of school
(Mengi, 2011; Yilmaz, 2015). This can be explained by the religious education of
the students in Imam Hatip High Schools. Religious education at Imam Hatip
High Schools often reminds students of the religious value and sacredness of
the school and teachers and reminds it by constantly emphasizing it. Teachers in
Imam Hatip High Schools may be more sincere and more interested in students.
In addition, the increase in the number of Imam Hatip High Schools in recent
years, the opening of Anatolian Imam Hatip High Schools applying Science and
Social Sciences program and the lack of coefficient problem in the university
exam may have contributed positively to the high level of school engagement.

According to the results of the research significant relationships were deter-
mined among students’ perceptions of interactional, procedural, rewarding and
distributive justice and levels of their engagement to school. Likewise, school en-
gagement levels with academic successes and perceptions of interactional, pro-
cedural and distributive justice with academic successes have significant relation-
ships among each other. However, there was no significant relationship between
rewarding justice and academic success. It was understood that the students’ per-
ceptions of interactional and procedural justice in classroom management sig-
nificantly predicted their level of engagement and academic success. Perceptions
of rewarding and distributive justice did not significantly predict school engage-
ment and academic success It was concluded that students’ engagement to school
significantly predicted their academic achievement. At the same time, students’
perception of interactional, rewarding and procedural justice and their engage-
ment to school together predicted their academic success significantly in class-
room management perceived by students; however, it was found that perceptions
of distributive justice did not predict academic success significantly. This situa-
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tion can be interpreted as a fair distribution of prizes is not a factor in increas-
ing students’ academic success, but it can also be interpreted that interactional,
procedural, and rewarding perception is a factor that increases academic success
(Nural, 2015). According to the results of another study, students’ perceptions of
justice affect their academic success (Celikkaya, 2008). This study supports the
other studies which concluded that students’ engagement to school significantly
predicted their academic success (Alpaslan, 2016; Cornell, Shukla, & Konold,
2016; Eith, 2005; Griffin, 2014; Ozgok, 2013; Sar1, 2013; Wang, Chow, Hofkens
& Salmela-Aro, 2015). In this context, it can be stated that students’ interaction
with their teachers and fair behaviors in classroom management increase stu-
dents’ engagement to the school and consequently affect their academic success
positively. To put it another way, teachers who exhibit fair attitudes and behaviors
in classroom management enable students to develop positive emotions, behav-
ior and cognition/thinking towards their school and teachers, and these positive
elements support students’ success in exams and increase their academic success.

Distributive and procedural justice perception is a significant predictor of
the engagement of both students and teachers to school (Selvitopu & Sahin,
2013). Distributive justice in schools defined as equal distribution of grades by
teachers (Deutsch, 1979). Procedural justice is defined as whether the grading
process is fair or not (Nural, 2015). According to these definitions, it can be said
that high school students with high perceptions of procedural justice have high
levels of school engagement. Students expect their teachers to behave fairly whi-
le interacting with them (Whalen & Koerning, 2009). In particular, it can be
concluded that the dimension of procedural justice which includes in-class or
out-of-class rules (Chesebro, Martin & Bulson, 2004; Rawnsley, 1997; Nural,
2015) affects the behavioral engagement. However, it can also be claimed that
the interactional dimension of justice reflecting the behaviors of the teacher such
as mocking speech, embarrassing the student with his / her friend and leaving
the student unanswered (Chory-Assad & Pausel, 2004; Nural, 2015; Rodabaugh,
1996) may affect the affective engagement of the students. According to Chory-
Assad (2002), students who consider their teachers as fair are more successful
than other students. Because students associate their thoughts about justice with
the grades they receive within the scope of distributive justice (Wendorf & Ale-
xander, 2005). In this regard, it is illustrated that teachers’ fair behaviors and
positive attitudes and school support of students in classroom management and
education process have positive effect on their academic successes.

As a conclusion, research shows that interactional and procedural justice
can positively affect students’ engagement to the school and consequently contri-
bute to their academic success. Rewarding and distributional justice are the least
predictive dimensions of school engagement. In future research, other variables
may be added that affect students’ level of engagement and academic achieve-
ment. Qualitative research can be conducted to explore the students’ perceptions
of justice in the classroom according to the behaviors of the teachers. It may be
suggested that teachers evaluate whether their behaviors in classroom manage-
ment are fair and pay attention to their classroom practices.
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Tiirkce Siiriim

Giris

Adalet, insan1 insan yapan en etkili ahlaki 0zelliktir. Adaletin Arapga ko-
kenine baktigimizda a-d-1 kokiiniin dogru, diiriist ve dengeli manasina geldigi
goriilmektedir. Adalet kelimesinin yapilmis kesin bir tanimi bulunmamaktadir.
Genel itibariyle adalet, bireyin hak ve hukuk sinirlarina riayet etmesi olarak ta-
nimlanmistir (Téremen & Tan, 2006). Adalet kavrami, drgiitsel adalet olarak ele
alindiginda; Orgiit yapisinin veya Orgiit yoneticilerinin Orgiitte calisan bireylere
yonelik sergiledikleri davraniglar karsisinda calisanlarin adalet algilar1 ve buna
bagh olarak gosterdikleri tepkilerdir (Kiiciikgene & Aydogan, 2018). Orgiitsel
adalet temelde {i¢ boyutta incelenir. Bu boyutlar; etkilesimsel adalet, dagitim-
sal adalet ve iglemsel adalet olarak bilinmektedir (Folger, 1987). Genel olarak
dagitimsal adalet; mallarin esit bir sekilde dagitimi (Nural, 2015; Ngodo, 2008;
Devonish & Greenidge, 2010; Ozmen, Arbak, & Ozer, 2007; Wu & Wang., 2008;
Foley, Deborah & Gary, 2002), islemsel adalet; mallarin dagitimi esnasindaki
stire¢ (Cohen-Charash & Spector, 2001; Greenberg, 1987; Schimnke, Ambrose
& Noel, 1997; Beugre, 2002), etkilesimsel adalet; ¢alisanlar arasindaki iletisimin
adaletli olmasi (Nural, 2015; Bies & Shapiro, 1988) olarak yorumlanmigtir. Orgiit-
sel adaleti, okul ve sinif yonetimi baglaminda ele aldigimizda dagitimsal adalet,
ogrencilerin performans 6devlerinin dogru ve gercekgi sekilde degerlendirilmesi
ve notlarin adil verilmesi; islemsel adalet, performans 6devi degerlendirilirken
degerlendirme Olciitlerinin adil olmasi; etkilesimsel adalet ise degerlendirme sii-
recinde 6grenmen ve Ogrenci arasindaki iletisimin ve etkilesimin saygi ve sevgi
cercevesinde gerceklesmesi ve 6gretmenin adil davranmasi 6rnek verilebilir.

Orgiitsel adaleti konu alan bircok arastirma yapilmustir. Ornegin, orgiitsel
adalet oOrgiitsel verimliligi (Cremer, 2005; Zapata, vd., 2009; Acquach & Tuka-
mushaba, 2009; Dzansi & Dzansi, 2010), islemsel adalet orgiitsel baglhilig1 ve ig
tatminini (Folger & Konovsky, 1989), islemsel (Moorman, 1991) ve etkilesimsel
adalet Orgiitsel vatandashik davraniglarini etkiledigi (Malatesta & Byrne, 1997)
sonucuna ulagan arastirmalar bulunmaktadir. Yine is tatmininin (Lam vd., 2002;
Liao, 2007) ve insan kaynaklar1 sistemlerinin (Whitener, vd., 1998) islemsel ada-
let ile iligkili olduguna dair caligmalar yapilmustir. Farkli calisma alanlarinda
adalet kavraminin bir deger olarak ele alindig1 (Skitka, 2002; Skitka & Muellen,
2002; De Cremer, 2002; Lippopen, Olkkonen & Myyry, 2004), turizm sektoriinde
orgiitsel adalet ile orgiitsel bagliligi (Ekiztepe, 2011), ekonomi sektdriinde birles-
me ve satin almalarda Orgiitsel adaleti (Meyer, 2001), usul ve dagitim adaletinin
banka c¢alisanlar1 tizerindeki verimlilik diizeylerine etkisini (McFarlin & Swee-
ney, 1992), tiniversite 6grencilerinin adil 6grenme ortamina iligkin algilarini (Liz-
zio, Wilson & Hadaway, 2007), saglik ¢alisanlarinin Orgiitsel adalet algilar ile
orgiitsel bagliliklarini (Byrne & Cropanzano, 2001) ve Orgiitsel adaletin gegmis-
ten giiniimiize tarihini (Greenberg, 1990) inceleyen calismalara rastlanmaktadir.
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Adalet kavraminin duygusal, mantiksal ve toplumsal 6zelligi vardir (Cegen,
1993). Bir toplum karsilikli adalet ilkesini gozetirse ve sorumluluklarini yerine
getirirse adaletli bir toplum olur (Yilmaz, 2010). Adaletli bir toplumun en énemli
kaynagi ise hi¢ kuskusuz insanlarin karakter egitimini aldiklar1 ve topluma fay-
dal1 bir birey olarak yetistikleri egitim yuvasi olan okuldur. Okul, egitimin amag-
larin1 gergeklestiren sosyal bir sistemdir (Elkatmis, 2013). Topluma ve insanliga
katk: saglayacak bireylerin egitimleri okulda gerceklesir ve bireyler toplumsal
yasamin bir parcast olur. Bu nedenle genelde okul ortaminin, 6zelde ise etkili
sinif yonetiminin varligi 6nemli bir ihtiyactir (Terzi, 2002).

Sinif yonetimi, 6grenmeye elverigli bir ortam ve diizenin saglanmasi ve siir-
diiriilmesi (Cetin, 2009; Basar, 2003), 6gretmenin sinif hakimiyeti noktasinda yet-
kin olmasi (Turan & Sisman, 2018) ve 6grencilerin akademik, duygusal ve sosyal
gelisimlerini saglayacak etkinliklerin yapilmasidir (Evertson & Weinstein, 2006).
Baska bir ifadeyle siniftaki 6grenme ortamini olusturacak her tiirlii sartlarin sag-
lanmasidir. Sinif yonetiminin 6geleri; sinif yonetim programinin olusturulmasidir
(Erden, 2003; Glasser, 1999). Glasser’e (1999) gore siirecin koordine edilmesi,
ortamin Ogretim icin uygun hale getirilmesi, 6grencilerin degerlendirilmesi ve
olugabilecek sorunlarin ¢oziilmesi olarak belirlenmistir. Etkili bir sinif yonetimi
O0gretmen-0grenci arasindaki iletisimin saglikli olmasi, zaman yOnetimi, 0grenci
motivasyonu (Giindiiz, 2004) ve fiziksel diizenlemeleri igeren birtakim kriterlerle
ogrencilerin giidilenmesi saglanabilir (Aydin, 2008; Karip, 2017). Bu kriterlere
sahip olmasi gereken ise sinif yonetiminden sorumlu olan 6gretmendir (Nural,
2015). Cinki 6gretmen sinifta sadece bilgiyi aktaran kisi degil ayn1 zamanda
davranislariyla da 6grenciyi etkileyebilen kisidir. Ogretmenin smnif icindeki olum-
Iu davranislar1 6grencileri olumlu etkilerken olumsuz davraniglart da olumsuz
etkiler (Terzi, 2002). Bu durum 6gretmenlerin sinif icindeki tutumlarinin 6gren-
ciler tarafindan dikkatle incelendigi sonucunu dogurur. Ciinkii 6grenci, siniftaki
en giizel analizcidir. Ogretmenlerin smif icindeki etkili davranislari, 6grencilerin
akademik gelisiminin yani sira sosyal ve davranigsal geligsimlerini de olumlu yon-
de etkilemektedir (Brouwers & Tomic, 2000; Dilekmen, 2008; Sahin, 2011).

Ogretmenler smif yonetimi ve egitim-6gretim siireclerinde adaletsiz dav-
randiginda 6grenciler tizerinde olumsuz bir algi olusur ve 6grenciler bunu dav-
ramiglaria yansitabilir. Ornegin, 6gretmenlerin simf yonetiminde adaletli dav-
ranmadigr durumlarda 6grenciler saldirgan davranis sergilemekte, motivasyonu
dismekte, 6grenmeye direng gostermekte ve sinif ici iletisimi olumsuz etkile-
mektedir (Chory-Assad, 2002; Chory-Assad & Paulsel, 2004; Paulsel, Chory-
Assad, & Dunleavy, 2005). Sinifin etkili bir sekilde yonetilmesi, 6gretmen-6g-
renci iligkisinin etkilesimli olmasiyla miimkiindiir. Ogretmen 6grenciye kars: her
zaman Olciilii davranmali, bagka bir anlatimla ne ¢ok sert ne de cok yumusak
olmalidir (Bityiikkaragdz & Civi, 1996). Sezer (2018) tarafindan yapilan arastir-
mada ogretmenlerin olumlu tutum ve davranislar1 6grencilerin adalet algilarini
artirmaktadir. Ogretmenlerin sinif ortaminda sagladiklar1 adalet, 6grencilerin
sinifin kaynaklarini esit olarak kullanmalar1 (Cummings, 2000) ve diger insan-
larla iligkilerinde adil olmalar1 noktasinda dnemli bir etken olmaktadir (Finger
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& Bamford, 2010). Ayn1 zamanda 6gretmenlerin esitlik ve adalet ilkesine uy-
gun davranmamalan 6grencilerde adalet algisinin olugsmasina da engel olmakta-
dir (Sheets & Gay, 1996; Villegas & Lucas, 2002; Weinstein, Tomlinson-Clarke
& Curran, 2004). Ozetle, 6grencilerdeki adalet algisi okuldaki egitimi gelistirir
(Lizzio, Wilson & Hadaway, 2007), kendilerini okula ait hissettirir ve giiven duy-
gusunun olusmasina katki saglar (Beugre, 2002). Bu anlamda 6gretmenlerin si-
nif iginde sergilemis olduklar1 adil davraniglar, 6grencilerin okula baghliklarin
etkileyebilir.

Okula baghlik kavrami, 6grencilerin okullarina karst besledikleri duygular
olarak ele alinmaktadir. Genel olarak 6grencilerin okula bagliliklari; egitimle il-
gili olumlu duygular hissetme, okuldaki personel ve 6grencilerle olumlu iligkiler
icerisinde olabilme, devamsizlik yapmama, sosyal etkinliklere katilma (McNeal,
1995; Fall & Roberts, 2012), okulla alakali calismalara daha fazla zaman ayirabil-
me, okul kurallarina uyma (Finn, 1993), fikirlerini sinifta sdyleyebilme, akademik
anlamda basarili olabilme (Lee, 2008; Maddox & Prinz, 2003) ve 6grenmeye kar-
st icsel motivasyonu saglama (Newman, 1992) ozellikleri ile agiklanabilir. Oku-
la baghiligin bircok etkeni vardir. Dogru arkadas se¢imi, okula bagliligin olumlu
etkeni olurken, yanlig secimler ise bireydeki saldirganlasma, madde bagimlilig
ve yalnizlagma gibi riskli davraniglarin ortaya ¢ikmasinda olumsuz bir etken ol-
maktadir (Simsek & Coplii, 2018; Manzeske & Estell, 2009; Tas, 2017; Black vd.,
2010; Altinsoy & Karakaya Ozyer, 2018).

Yapilan arastirmalara gore okula bagliligin duyussal, davranigsal ve biligsel
olmak tizere ii¢ boyutunun oldugu sonucuna varilmistir (Fredricks, Blumenfeld
& Paris, 2004; Robinson, 2016). Genel itibariyle davranigsal baglilik, 6grencilerin
okuldaki akademik ve sosyal etkinliklere katilimi gibi gozlenebilen davranisla-
rin1 (Alparslan, 2016), duyussal baglilik, 6grencinin okuluna kargi olumlu veya
olumsuz tepkisini (Connell & Welborn, 1991; Alparslan, 2016), biligsel baglilik,
ogrencinin okuldaki davraniglarini nigin ve nasil yaptigi hakkinda anlayisini igerir
(Newman, Wehlage & Lamborn, 1992).

Okula baglilik, egitimin dnemli bir unsuru oldugu i¢in bir¢ok arastirmaci ta-
rafindan galismalara konu olmustur. Okula baglilik ile okul iklimi (Ozdemir vd.,
2010; Ozgenel, Caliskan Yilmaz & Baydar, 2018; Pistacelli & Lee, 2011; Saufler,
2011; Wang, 2010), sosyal destek ve ozyeterlilik (Mengi, 2011; Karababa, Oral &
Dilmag, 2018; Alparslan, 2016; Goldschmidt, 2008), sinav kaygis: (Onuk, 2017),
basan diizeyleri (Y1lmaz, 2015; Wang & Holcombe, 2010; LeCroy & Krysik, 2008;
Eades, 2014), okul titkenmisligi (Ozdemir, 2015), yasam memnuniyeti (Ozdemir,
2013; Blum, 2005), aile katilimi (Erol, 2016), 6gretmen davraniglar1 (Perry, 2008;
Phillips, 2013; Arias, 2013), siddet egilimleri (Saglam ve Ikiz, 2017), orgiitsel
giiven (Arabikoglu, 2016) arasindaki iligkileri ele alan caligmalara rastlamak
miimkiindiir. Ancak lise 6grencilerinin sinif ici adalet algilarinin, okula baglhilik
diizeylerinin ve akademik basarilariin birlikte ele alindig1 aragtirmalara rastlan-
mamistir. Bu nedenle bu aragtirmanin amaci lise 6grencilerinin sinif i¢i adalet
algilarinin ve okula baghliklarinin birlikte, akademik basarilarinin bir yordayicisi
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olup olmadigini belirlemektir. Bu temel amagc dogrultusunda asagidaki sorulara
da yanit aranmustir:

1. Lise ogrencilerinin smif yOnetimindeki etkilesimsel, odiillendirme,
islemsel ve dagitimsal adalet algilar1 ve okula baglilik diizeyleri cinsi-
yetlerine, sinif diizeylerine ve 6grenim gordiikleri okul tiirlerine gore
anlamli farklilik gostermekte midir?

2. Lise Ogrencilerinin sinif yonetimindeki etkilesimsel, odiillendirme, is-
lemsel ve dagitimsal adalet algilari, akademik basar1 ve okula baglilik
diizeyleri arasinda anlamli bir iligki var midir?

3. Lise 0grencilerinin siif yonetimindeki etkilesimsel, ddillendirme, is-
lemsel ve dagitimsal adalet algilari, akademik basar1 ve okula baglilik
diizeylerini anlaml bir sekilde yordamakta midir?

4. Lise ogrencilerinin okula baghlik diizeyleri, akademik basarilarini an-
laml1 bir sekilde yordamakta midir?

5. Lise 0grencilerinin sinif yonetimindeki etkilesimsel, ¢dillendirme, is-
lemsel ve dagitimsal adalet algilar1 ve okula baglilik diizeyleri birlikte,
akademik basarilarini anlaml bir sekilde yordamakta midir?

Yontem

Bu boliimde arastirmanin modeli, evren-Orneklem, veri toplama araclari,
verilerin toplanmasi ve verilerin analizi ile ilgili bilgiler verilmistir.

Aragtirmamin Modeli

Bu arastirmada, lise 6grencilerinin sinif ici adalet algilari, okula bagliliklari
ve akademik basarilar1 arasindaki iliskileri belirlemek ve lise 6grencilerinin sinif
ici adalet algilarinin ve okula baglhliklarinin birlikte, akademik basarilarinin bir
yordayicisi olup olmadigini tespit etmek amaclandigindan nicel arastirma model-
lerinden genel tarama modelinin bir alt tiirii olan iligkisel tarama modeli kullanil-
mustir. Iliskisel tarama modeli; iki ve daha cok sayidaki degisken arasinda birlikte
degisime yonelim veya Oriintiistinii belirlemek i¢in kullanilan bir istatistiksel mo-
deldir (Creswell, 2017).

Evren ve Orneklem

Bu calismanin evrenini 2018-2019 egitim-6gretim yilinda Istanbul ili Ana-
dolu yakasindaki Sancaktepe, Cekmekdy ve Sultanbeyli Ilgelerinde bulunan
Anadolu Lisesi (AL), Anadolu Meslek Lisesi (AML) ve Anadolu Imam Hatip
Lisesi'nde (AITHL) egitim goren 6grenciler; orneklemi ise tabakali 6rnekleme
yoluyla ulagilan 650 lise 6grencisi olusturmaktadir. Tabakali 6rnekleme yontemi;
evrenin homojen gruplara ayrilarak tabakalardan secilen 6rneklerin birlestiril-
mesiyle olusturulan yontemdir (Kilig, 2013).

Aragtirmaya katilan lise ogrencilerinin 369u kiz (%56.8) ve 281’i (%43.2)
erkek ogrencilerden olugmaktadir. Ogrencilerin 218’1 9. sinifa (%33.5), 223’u
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10. sinifa (%34.3), 112’si 11. sinifa (%17.2) ve 97’si 12. sinifa devam etmektedir.
Katilimei 6grencilerin 366’s1 Anadolu imam Hatip Lisesinde (%56.3), 145’i Ana-
dolu Meslek Lisesinde (%22.3) ve 139’u Anadolu Lisesinde (%21.4) 6grenim
gormektedir.

Veri Toplama Araglart

Bu calismada veri toplama araci olarak; Kisisel Bilgi Formu, Smif Yoneti-
minde Adalet Algisi Olgegi ve Okula Baglilik Olgegi kullanilmisgtir.

Suf Yonetiminde Adalet Algist Olgegi: Arastirmada, dgrencilerin sinif yoneti-
minde algiladiklar1 adalet algisini 6lgmek amaciyla veri toplama araci olarak Nu-
ral (2015) tarafindan gelistirilen “Siif Yonetiminde Adalet Algist Olgegi” kulla-
milmistir. Olgek “Kesinlikle Katilmiyorum (1), Katilmiyorum (2), Fikrim Yok (3),
Katiliyorum (4), Kesinlikle Katiliyorum (5)” olmak iizere 5°1i Likert tiiriinde gelis-
tirilmigtir. Smif Yénetiminde Adalet Algisi Olgegi 16 maddeden olusmaktadir ve
dort alt boyuta sahiptir. Olgek maddelerinden 1-2-3-4-5 Etkilesimsel Adalet Bo-
yutunu, 6-7-8 Odiillendirme Adaleti Boyutunu, 9-10-11-12 Islemsel Adalet Boyu-
tunu ve 13-14-15-16 Dagitimsal Adalet Boyutunu ifade etmektedir. Bu aragtirma-
da 6lgegin yapisini test etmek icin dogrulayici faktor analizi yapilmius (x?/df=2.404;
GFI1=.930; AGFI=903; SRMR=.048; RMSEA=.060) ve kabul edilebilir uyum
degerleri arasinda oldugu goriilmiistiir (Hu & Bentler, 1999). Etkilesimsel adalet
giivenirlik katsayis1 0.793; ddiillendirme adaleti 0.790; islemsel adalet 0.735; dagi-
timsal adalet 0.694 ve Olcegin genel giivenirlik katsayisi 0.875 olarak hesaplanmig
ve Olcegin giivenilir oldugu goriilmiistiir (Biiylikoztiirk, 2012).

Okula Baghlik Olgegi: Arastirmada, 6grencilerin okula bagliliklarmi 6lgmek
amaciyla Fredricks vd. (2005) tarafindan gelistirilen ve Cengel, Totan ve C6gmen
(2017) tarafindan Tiirkgeye uyarlamasi yapilan Okula Baglilik Olgegi (School En-
gagement Scale) kullanilmistir. Olcek, “Cok dogru (5), Cogu zaman dogru (4),
Bazen dogru (3), Arada sirada dogru (2), Hi¢ dogru degil (1)” olmak tizere besli
likert tiiriinde gelistirilmistir. Olgekte 3ii ters madde olmak iizere toplamda 19
madde ve ii¢ alt boyut bulunmaktadir. Ters maddeler (6-11-18) cevrilerek toplam
puan alinmaktadir. Alinan yiliksek puanlar okula bagllik diizeyinin yiiksek oldu-
guna alinan diisiik puanlar ise okula baglilik diizeyinin diisiik olduguna isaret et-
mektedir. Olcegin alt boyutlari; davranigsal boyut (1-11-6-9-3), duyussal boyut (7-
16-4-14-12-18) ve biligsel boyut (2-5-8-10-13-15-17-19) olarak belirlenmistir. Bu
arastirmada olgegin yap1 gegerligini test etmek amaciyla dogrulayici faktor analizi
yapilmig (x*/df=2.524; GF1=.921; AGFI=.893; SRMR=.066; RMSEA=.062)
ve kabul edilebilir uyum degerleri arasinda oldugu goriilmiistir (Hu & Bentler,
1999). Olgegin bu arastirmada genel giivenirlik katsayisi 0.836 olarak hesaplanmis
ve 6lgegin giivenilir oldugu gorilmiistiir (Biytkoztirk, 2012).

Akademik Bagsari: Aragtirmada Ogrencilerin akademik basarilari, yil sonu
not ortalamalar1 olarak ele alinmistir. Ogrencﬂerm yilsonu not ortalamalari
okul idaresi tarafindan temin edilmistir. Ogrencilerin yilsonu notlar1 Milli Egi-
tim Bakanlhigi'nin (2017) belirledigi 100’li not sistemine (0-49.99=Gec¢mez;
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50.00-59.99=Geger; 60.00-69.99=Orta; 70.00-84.99=1yi; 85.00-100=Pekiyi)
gore degerlendirilmistir.

Verilerin Toplanmast

Caligma verilerinin toplanmasi i¢in gerekli izinler alindiktan sonra “Sinif
Yonetiminde Adalet Algis1 Olgegi” ve “Okula Baglilik Olgegi” 2018-2019 egitim
ogretim yili igerisinde dgrencilere uygulanmustir. Olgekler uygulanirken goniillii-
liik esas1 dikkate alinmig ve gizlilik ilkesi dogrultusunda kisisel bilgilerin kimseye
verilmeyecegi aciklanarak dgrencilerin giiveni saglanmaya ¢aligilmustir.

Verilerin Analizi

Calisma kapsaminda toplanan veriler SPSS programui ile analiz edilmistir.
SPSS paket programi yardimiyla lise dgrencilerinin sinif yonetimindeki adalet
algilar1 ve okula baglilik diizeylerinin 6grencilerin sinif seviyelerine ve egitim gor-
diikleri okul tiirlerine gore farklilasma olup olmadigini analiz etmek igin one-way
ANOVA; ogrencilerin siif yonetimindeki adalet algilari ile okula baghlik dii-
zeyleri 6grencilerin cinsiyetlerine gore anlamh farklilagip farklilasmadigini analiz
etmek icin ¢-testi; lise 6grencilerinin sinif yonetimindeki adalet algilari, akademik
basar1 ve okula baghliklar1 arasindaki iligkiyi tespit edebilmek i¢in korelasyon
analizi; lise 6grencilerinin sinif yonetimindeki adalet algilari ile okula baglhiliklari
duzeylerinin birlikte, akademik basarilarini yordama diizeyini belirlemek icin
¢oklu regresyon analizi yapilmustir.

Bulgular

Lise 6grencilerinin sinif yonetiminde adalet algilarinin ve okula baglilik dii-
zeylerinin cinsiyetlerine gore anlamli farklilik gosterip-gostermedigini belirle-
mek amaciyla yapilan t testi sonuclart Tablo 1’de verilmistir.

Tablo 1
Ogrencilerin simif yonetimindeki adalet algilarimin ve okula baghlik diizeylerinin
cinsiyetlerine gore t-testi sonuglar

. t test
Degiskenler Gruplar N X SD
t df p
_— Kiz 369 3.403 .930 311
Etkilesimsel Adalet 1.013 648
Erkek 281 3.327 .980
.. Kiz 369 3.149 1.021
Odiillendirme Adaleti -2.625 648 .009
Erkek 281 3.361 1.027
. K 369 3.706 912
Islemsel Adalet o 3.901 648 .000
Erkek 281 3.422 .929
Kiz 369 3.279 .900
Dagitimsal Adalet -.704 648 482
Erkek 369 3.403 .930
K1 369 3.476 .641 .006
Okula Baghlik ? 2.739 648
Erkek 281 3.333 .683
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Tablo 1 incelendiginde lise 6grencilerinin sinif yonetimindeki ddiillendirme
('[[648 =2.625; p<.01) ve islemsel (t (645;=3-901; p<.01) adalet algilar1 cinsiyetle-
rine gore anlaml bir farklilik gosterlr en; etkilesimsel (t (648] =1.013; p>.01) ve
dagitimsal (t,, 45)=-704; p>. 01) adalet algilar1 c1n51yetler1ne gore anlamh farklilik
gostermeme{(tedlr Erkek ogrencilerin sinif yonetimindeki ddiillendirme adalet
algilar1 (X"=3.36), kiz 6grencilerin smnif yonetimindeki odiillendirme adalet alg1-
larindan (X =3.14) daha olumludur. Ancak kiz 6grencilerin sinif yonetimindeki
islemsel adalet algilar1 (X =3.70), erkek 6grencilerin sinif yonetimindeki iglemsel
adalet algilarindan (X =3.42) daha olumludur. Lise 6grencilerinin okula baglhilik
diizeyleri cinsiyetlerine gore anlaml bir farklilik géstermektedir (t 6a8)=2-139;
p<.01). Kiz 6grencilerin okula baglilik diizeyleri (X =3.47), erkek ogrencilerin
okula baglilik diizeylerinden (X =3.33) daha yiiksektir.

Lise ogrencilerinin sinif yonetimindeki adalet algilarimin ve okula baglilik
diizeylerinin sinif kademesine gore farklilagip farklilasmadigini belirlemek ama-
ciyla yapilan tek yonlii varyans (ANOVA) analizi sonugclari Tablo 2’de verilmistir.

Tablo 2
Ogrencilerin simif yonetimindeki adalet algilarimin ve okula baghlik diizeylerinin
sinif kademelerine gore ANOVA sonuclar

Varyansim
X' '
Boyut Smif N Ss Kayna KT sd KO F p Fark
9 218 3.56 .064 G.Arast 12233 3 4.078
10 223 327 .059 G.lgi 576.532 646 .892 4569 .004 9>10-11-12

11 112 323 .086 Toplam 588.765 649
12 97 332 .110
Top. 650 3.37 .037

Etkilegimsel
Adalet

9 218 341 .066 G.Arast 17.549 3 5.850

10 223 3.16 .065 G. 1§i 668913 646 1.035 5.649 .001 9>10-12;11>12
11 112 331 .097 Toplam 686.462 649

12 97 293 .116

Top. 650 3.24 .040

Odiillendirme
Adaleti

9 218 3.83 .058 G.Arast 22276 3 7.425

35 10 223 344 058 G.id 538.655 646 834 8905 .000 9>10-11-12
EZ 11 112 340 .093 Toplam  560.930 649
Z< 12 97 352 103

Top. 650 3.58 .036

9 218 347 057 G.Arast 10132 3 3.377

10 223 318 .060 G.Igi 550.892 646 .853  3.960 .008 9>10-11
11 112 324 .093 Toplam 561.023 649

12 97 326 .105

Top. 650 3.30 .036

Dagitimsal
Adalet

9 218 3.63 .042 G.Arast 15998 3 5.333  12.790 .000

10 223 331 .043 G.igi 269.335 646 417 9>10-11-12
11 112 328 .064 Toplam 285.333 649

12 97 329 .062

Top. 650 3.41 .026

Okula
Baglilik
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Tablo 2 incelendiginde 6grencilerin simif yonetimindeki adalet algilar: ara-
sinda sinif seviyelerine gore anlamh bir farklihigin oldugu gériilmektedir. Og-
rencilerin sinif yonetimindeki adalet algilariin hangi siniflar arasinda farklilik
gosterdigini belirlemek amaciyla yapilan LSD testi sonuclarina gore 9. sinif 6g-
rencilerinin siif yonetimindeki etkilesimsel adalet algilar1 (X=3.56), 10. sinif
ogrencilerinden (X =3.27), 11. smif 6grencilerinden (X =3.23) ve 12. sinif 6g-
rencilerinden (X =3.32); 9. sinif 6grencilerinin sinif yonetimindeki 6dillendir-
me adalet algilart (X"=3.41), 10. siif 6grencilerinden (X =3.16) ve 12. sif
ogrencilerinden (X =2.93); 11. sinif 6grencilerinin ddiillendirme adalet algilar
(X°=3.23), 12. sinuf 6grencilerinden (X =3.32); 9. sinif 6grencilerinin sinif yone-
timindeki islemsel adalet algilar: (X 3.83), 10. simif 6grencilerinden (X =3.44),
11. smuf 6grencilerinden (v=3.40) ve 12. siif 6grencilerinden (X =3.52); 9. sinif
ogrencilerinin sinif yonetimindeki dagitimsal adalet algilar (X =3.47), 10. sinif
ogrencilerinden (X =3.18) ve 11. sinif 6grencilerinden (X =3.24) daha yiiksektir.

Tablo 2 incelendiginde Ogrencilerin okula baghilik diizeyleri arasinda si-
nif seviyelerine gore anlamli bir farkliligin oldugu gorilmektedir (F=12.790;
p<.001). Ogrencilerin okula baghlik diizeylerinin hangi smiflar arasinda
farkliik gosterdigini belirlemek amaciyla yapilan LSD testi sonuclarina gore
9. sinif 6grencilerinin okula baglilik diizeyleri (X =3.63), 10. sinif 6grencilerin-
den (X'=3.31), 11. sinif dgrencilerinden (X =3.28) ve 12. sinif 6grencilerinden
(X=3.29) daha yiiksek oldugu tespit edilmistir.

Lise 6grencilerinin sinif yonetiminde adalet algilarinin ve okula baglhlik di-

zeylerinin okul tiiriine gore farklilagip farklilasmadigini belirlemek amaciyla ya-
pilan tek yonlii varyans (ANOVA) analizi sonuclar1 Tablo 3’te verilmistir.

Tablo 3
Ogrencilerin sumif yonetimindeki adalet algilarimin ve okula baghlik diizeylerinin
okul tiirlerine gére ANOVA sonuclan

Okul N Varyansin

Boyut Tiirii X Ss Kaynag KT sd KO F p Fark
IHL 366 3.36 .049 G.Arasi 8.484 2 4.242
ML 145 319 .077 G.ldi 580.281 647 897

4730 .009 IHL>ML;
AL 139 330 .079 Toplam 588.765 649

Top. 650 3.37 .037
[HL 366 337 054 G.Aras 16052 2 8026

ML 145 299 086 G.lci 670409 647 1.036 {HL>ML.
139 315 077 Toplam 686462 649 7746000

Etkilegimsel
Adalet

Odiillendirme
Adaleti

Top. 650 3.24 .040

HL 366 3.66 .048 G.Arast 6.218 2 3.109
gi» ML 145 341 .081 G.lici 554713 647 857 .
EE 3.626 .027 IHL>ML
%< AL 139 355 073 Toplam  560.930 649

Top. 650 3.58 .036
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Tablo 3
Ogrencilerin sinif yonetimindeki adalet algilaninin ve okula baghlik diizeylerinin
okul tiirlerine gére ANOVA sonuglart (Devami)

Boyut OFUl N x5 vAmAmSIn g sd KO F p  Fark
Tiru Kaynagi
—  IHL 366 334 050 G.Arasi 2433 2 1217
ES ML 145 318 077 G.igi 558590 647 863
i 1409 245 -
BZ AL 139 331 069 Toplam  651.013 649
2 Top. 650 330 .036
IHL 366 354 033 G.Arast 13955 2 6978
SE ML 145 320 053 G.igi 271378 647 419 {HL>ML-
FE=) 16.635 000
S& AL 139 329 056 Toplam 285333 649 AL

Top. 650 3.41 .026

Tablo 3 incelendiginde dgrencilerin sinif yonetimindeki etkilesimsel, 6diil-
lendirme ve islemsel adalet algilar1 ve okula baglilik diizeyleri arasinda okul tiir-
lerine gore anlaml bir farkliligin oldugu gorillmektedir (p<.001).

Ogrencilerin simif yonetimindeki adalet algilarin hangi okul tiirleri arasinda
farklilik gosterdigini belirlemek amaciyla yapilan LSD testi sonuglarina gore
Anadolu Imam Hatip Lisesinde 6grenim goren dgrencilerin sinif yonetimindeki
etkilesimsel adalet algilar1 (X =3.36), Meslek Lisesinde dgrenim goren 6grenci-
lerinden (X=3.19); Anadolu Imam Hatip Lisesinde 6grenim géren dgrencilerin
sinif yonetimindeki 6diillendirme adalet algilar1 (X"=3.37), Meslek Lisesinde
ogrenim goren Ogrencilerinden (X =2.99) ve Anadolu Lisesi 6grencilerinden
(X'=3.15); Anadolu Tmam Hatip Lisesinde 6grenim géren 6grencilerin smif yo-
netimindeki islemsel adalet algilar (X =3.66), Meslek Lisesinde dgrenim goren
ogrencilerinden (X =3.41) daha yiiksektir.

Tablo 3 incelendiginde 6grencilerin okula baglilik diizeyleri arasinda okul
tiirlerine gore anlamli bir farklihgin oldugu goriilmektedir (p<.001). Ogrencilerin
okula baglilik diizeylerinin hangi okul tiirleri arasinda farklilik gosterdigini
belirlemek amaciyla yapilan LSD testi sonuclarina gore Anadolu Imam Hatip
Lisesinde 6grenim goren 6grencilerin okula baghlik diizeyleri (X =3.54), Ana-
dolu Meslek Lisesi 6grencilerinden (X =3.20) ve Anadolu Lisesi 0grencilerinden
(X=3.29) daha yiiksek oldugu tespit edilmistir.

Lise 6grencilerinin sinif yonetiminde adalet algilari ile okula baglilik diizey-
leri arasindaki iligkiyi belirlemek amaciyla yapilan korelasyon analizi sonuglari
Tablo 4’te verilmistir.
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Tablo 4
Ogrencilerin sunif yonetimindeki adalet algilar ile okula baghlik diizeyleri
arasindaki korelasyon analizi sonuglar

Degiskenler Okula Baghlik Toplam Akademik Basar1
Etkilesimsel Adalet r 318%* 213%*
Odiillendirme Adaleti r 122%* .049
Islemsel Adalet T 316%* 199%*
Dagitimsal Adalet r .265%* 170%*
Akademik Basar1 r .203%* 1

*p<.05; **p<.01; N=650

Tablo 4’te verilen korelasyon analizine gore 0grencilerin okula baglhilik dii-
zeyleri ile akademik basarilart (r=.203; p<01), simif yonetiminde etkilesimsel
adalet algilar1 (r=.318; p<.01), ddillendirme adaleti (r=.122; p<.01), islemsel
adalet (r=.316; p<.01) ve dagitimsal adalet (r=.265; p<.01) arasinda anlaml
iliski oldugu goriilmektedir. Ogrencilerin akademik basarilari ile simf yonetimin-
de etkilesimsel adalet algilar1 (r=.213; p<.01), islemsel adalet (r=.199; p<.01)
ve dagitimsal adalet (r=.170; p<.01) arasinda anlaml iliski oldugu belirlenmis-
tir. Ancak akademik basari ile ddiillendirme adaleti arasinda anlamli iligki bulun-
mamaktadir (r=.049; p>.05).

Ogrenciler tarafindan algilanan sinif ydnetiminde adalet algilarmin, 6gren-
cilerin okula baglhilik diizeylerini ve akademik basarilarini yordayip-yordamadig-
n1 belirlemek amaciyla yapilan ¢oklu regresyon analizine iliskin analiz sonuglari
Tablo 5’te verilmistir.

Tablo 5
Ogrencilerin sunif yonetimindeki adalet algilaninin, okula baghhk diizeylerini ve

akademik basan diizeylerini yordayip yordamadigina iliskin coklu regresyon analizi
sonucglar

B.siz Deg. B.1 Deg. B Std. Hata  (B) t P R R? F p
Sabit 2318 114 20368 000
Etkilegimsel 108 .034 156 3168 002
Odillendirme g:;lllik 037 027 058 1380 168 368 .135 25262 .000
Islemsel 117 .034 163 3.477 .001
Dagitimsal 058 032 082 1809 071
Sabit 2428 105 23208 000
Etkilesimsel g:;lllik 142031 204 4549 000 357 128 47.288 .00
Islemsel 141032 198 4415 000
Sabit 2158 215 10.058  .000
Etkilegimsel 183 064 145 2834 005
Odiillendirme ﬁaka‘:]em‘k 099 051 085 1948 052 248 062 10.598 .000
Islemsel s 155 063 120 2457 014
Dagitimsal .083 .061 .064 1.367 172

646



Swnif Yonetiminde Adalet ve Okula Baghlik

Tablo 5

Ogrencilerin sinif yonetimindeki adalet algilarinin, okula baghhk diizeylerini ve
akademik basan diizeylerini yordayip yordamadigina iliskin ¢coklu regresyon analizi
sonuglart (Devami)

B.siz Deg. B.I1 Deg. B Std. Hata  (B) t p R R?2 F p
Sabit 2127 197 10793 .000
Etkilesimsel bAaI;Z‘r‘fm‘k 186 059 147 3154 002 233 054 18573 000
Islemsel .148 .060 115 2.453 .014

Tablo 5 incelendiginde sinif yonetiminde adalet algisinin alt boyutlarindan
etkilesimsel ile islemsel adalet boyutlari, 6grencilerinin okula baglilik diizeylerini
anlaml bir sekilde yordarken (p<.01); ddiillendirme ve dagitimsal adalet bo-
yutlar1 okula baghlik diizeylerini anlaml bir sekilde yordamamaktadir (p>.05).
Odiillendirme ve dagitimsal adalet algilar1 okula baghlik diizeylerini yordama-
digindan analizden c¢ikarilmis, coklu regresyon analizi yeniden yapilmistir. Lise
ogrencilerinin siif yonetiminde etkilesimsel ve iglemsel adalet algilar1 birlikte,
ogrencilerin okula baglhiliklarinin %13’tinii yordamaktadir. Baska bir ifade ile
ogrencilerinin okula baghlik diizeylerindeki toplam varyansin %13inii 6grenci-
lerin stif yonetimindeki etkilesimsel ve iglemsel adalet algilar1 agiklamaktadir.
Ayrica ¢grencilerin sinif yonetimindeki etkilesimsel ve islemsel adalet algilari,
akademik basarilarinin %5’ini yordamaktadir. Bagka bir anlatimla 6grencilerin
akademik basarilarindaki toplam varyansin %5’ini etkilesimsel ve islemsel adalet
algilar1 actklamaktadir.

Ogrencilerin okula bagliliklarinin, akademik bagarilarini yordayip yordama-
digin1 belirlemek amaciyla yapilan basit regresyon analizine iligkin analiz sonug-
lar1 Tablo 6’da verilmistir.

Tablo 6
Ogrencilerin okula baghliklarinin, akademik basan diizeylerini yordayp
yordamadigina iligkin basit regresyon analizi sonuclar

B.siz Deg. BliDeg. B Std. Hata () t p R R? F p
Sabit Akademik 2.026 .242 8.372  .000
Okula baglilik ~ Basar 368 .070 203 5291 .000

203 .041  27.990 .000

Tablo 6 incelendiginde 6grencilerin okula bagliliklari, akademik basarilarini
anlamli bir sekilde yordamaktadir (p<.05). Ogrencilerin okula bagliliklari, aka-
demik bagarilarinin %4’iinii yordamaktadir (r=.203; r>=.04). Bagka bir anlatim-
la 6grencilerin akademik basarilarindaki toplam varyansin %47inii 6grencilerin
bagliliklart aciklamaktadir.

Ogrenciler tarafindan algilanan smif ydnetiminde adalet algilari ile okula bag-
liliklarinin, akademik bagarilarini yordayip yordamadigimi belirlemek amaciyla ya-
pilan hiyerarsik regresyon analizine iligkin analiz sonuglar1 Tablo 7’de verilmistir.
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Tablo 7

Ogrencilerin sunif yonetiminde adalet algist ile okul baghlik diizeyleri birlikte,
ogrencilerin akademik bagan diizeylerini yordayip yordamadigina iliskin ¢oklu
regresyon analizi sonuglar

B.siz Deg. BliDeg. B Std. Hata () t p R R F p
Sabit 1571 273 5759 000

Etkilesimsel 155 064 123 2410 .016

Odiillendirme 4 -108 050 093 -2.148 .032

Islemsel bA;(;(f m 126 .063 097 1988 a7 220 079 10989000
Dagitimsal 068 060 053 1131 259

Okula Baghilik 253 074 140 3.441 001

Sabit 1623 269 6.038 000

Etkilegimsel C 79 061 142 2.940 003

Odiillendirme bAal;z(jfmlk -101 050 087 2025 .043 277 077 13411 .000
islemsel 140 062 108 2253 .025

Okula Baghlik 259 073 143 3529 .000

Tablo 7°de goriildigi iizere 6grenciler tarafindan algilanan siif yoneti-
minde etkilesimsel, ddiillendirme ve islemsel adalet algilar ile okula baghilik
diizeyleri, akademik bagarilarini anlamli bir sekilde yordamaktadir (p<.05). An-
cak dagitimsal adalet algilari, akademik basarilarin1 anlaml bir sekilde yorda-
madigindan coklu regresyon analizinden ¢ikarilmig ve analiz yenilenmistir. Lise
ogrencilerinin sinif yonetimindeki etkilesimsel, ddiillendirme ve islemsel adalet
algilar1 ile okula baglilik diizeyleri, akademik basarilarinin %7.7’sini yordamak-
tadir. Bagka bir ifadeyle 6grencilerin akademik basarilarindaki toplam varyansin
%7.7’sini 6grencilerin stif yonetimindeki etkilesimsel, 6diillendirme ve islemsel
adalet algilari ile okula baglilik diizeyleri aciklamaktadir.

Tartisma, Sonug ve Oneriler

Bu arastirmada lise 6grencilerinin sinif yonetimine iligkin adalet algilart ile
okula baglilik diizeylerinin birlikte, akademik basarilarini yordayip yordamadigini
belirlemek amaclanmustir. Yapilan analizler sonucunda lise 6grencilerinin sinif yo-
netimindeki 6dillendirme ve islemsel adalet algilari cinsiyetlerine gére anlaml bir
farklilik gosterirken; etkilesimsel ve dagitimsal adalet algilari cinsiyetlerine gore
anlaml farklilik gostermemektedir. Erkek ogrencilerin smif yonetimindeki 6diil-
lendirme adalet algilari, kiz 6grencilerin sinif yonetimindeki ddiillendirme adalet
algilarindan daha olumludur. Ancak kiz 6grencilerin simif yonetimindeki islemsel
adalet algilar, erkek 6grencilerin siif yonetimindeki iglemsel adalet algilarindan
daha olumludur. Ayrica kiz 6grencilerin okula baglilik diizeyleri, erkek 6grencile-
rin okula baglilik diizeylerinden daha yiiksektir. Celikkaya’nin (2008) ortaokul 6.
ve 7. Siif 6grencileri iizerinde yaptig1 arastirma sonucuna gore sinif yonetiminde
odiillendirme, iglemsel, etkilesimsel ve dagitimsal adalet algilarinda kiz 6grencile-
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rin lehine anlamh farklilik oldugu goriilmektedir. Bu arastirma sonucu, kiz 6gren-
cilerin sinif yonetiminde islemsel adalet (Nural, 2015) ve dagitimsal adalet (Kepek-
¢ioglu, 2015) algisinin erkek 6grencilere gore daha yiliksek oldugu sonucuna ulasan
calismalart ve kiz 6grencilerin okula baghliklarinin erkek ogrencilere gore daha
yiiksek oldugu sonucuna ulasan ¢alismalari (Arastaman, 2006; Ozgenel, Caliskan
Yilmaz & Baydar, 2018; Alpaslan, 2016; Mengi, 2011) destekler niteliktedir. Kiz
ogrencilerin okula bagliliklarinin erkek 6grencilerden ytiksek olmasinin temel ne-
deni kiz ve erkek 6grencilerin okula yiikledikleri anlam ve verdikleri nemden kay-
naklanabilir. Kiz 6grencileri okulu, geleceklerini kurduklari bir yer olarak algilar-
ken, erkekler ise okulu stirekli disiplin ve kurallarin oldugu yer olarak algilayabilir.

Arastirmada ulagilan bagka bir sonuca gore 9. sinif 6grencilerinin sinif yoneti-
mindeki etkilesimsel, 6diillendirme, islemsel ve dagitimsal adalet algilarinin 10., 11.
ve 12. siniflara gore daha yiiksek oldugu tespit edilmistir. Nural (2015) tarafindan
yapilan aragtirmada, 9. smif 6grencilerinin adalet algilarinin diger smiflara gore
daha yiiksek oldugu belirlenmistir. Bu caligma sinif yonetiminde adalet algisinin
sinif diizeylerine gore farklilik gosterdigini destekler niteliktedir. 9. sinif 6grencileri
okulu ve 6gretmenlerini tanima ve okula uyum saglamaya asamasinda/seviyesinde
olduklarindan 6gretmenlerinin sinif yonetiminde daha adaletli algilamaktadirlar.
9. Sinif 6grenciler okulu ve 6gretmenlerini daha tam olarak tanimadiklari ve {ini-
versite siavinin kaygisindan uzak olduklari igin 6gretmenlerinin tutum ve davra-
niglarin1 degerlendirirken daha rahat ve olumlu degerlendirmis olabilirler. Lise
ogrencilerinin sinif diizeyi yiikseldikce stresleri, kaygilari ve memnuniyetsizlikleri
arttigindan 6gretmenlerin tutum ve davraniglarini daha duyarh degerlendirmekte-
dirler (Kayiket ve Sayin, 2010). Bulgulara gore 6grencilerin okula baglilik diizey-
leri arasinda sinif seviyelerine gore anlamli bir farkliligin oldugu goriilmektedir. 9.
siif ogrencilerinin okula baghliklar1 diger sinif diizeylerine gore daha ytksektir.
Turgut’un (2015) yaptig1 arastirmaya gore 9. ve 10. sinif 6grencilerinin okula bagli-
lik diizeyleri 11. ve 12. simif 6grencilerine gore daha yiiksek ¢ikmigtir. Ayrica Wang
ve Holcombe, (2010), Schotland (2011) ve Simons-Morton ve arkadaslar1 da (1999)
benzer bulgulara ulasmislardir. Bu durum simif seviyesi arttikca okula bagliligin
azaldigini gostermektedir. Bagka bir ifadeyle 6grencilerin sinif seviyesi yiikseldikce
okulu daha iyi tanidigi, okuldan beklentilerinin ve memnuniyetsizlerinin arttig1 ve
bu nedenle okula baglhiliklarinin azaldig: sdylenebilir.

Bulgulara gore ogrencilerin simif yonetimindeki etkilesimsel, ddiillendirme ve
islemsel adalet algilar1 ve okula baghlik, okul tiirlerine gore anlamh bir farkhligin
oldugu tespit edilmistir. Anadolu Imam Hatip Lisesinde 6grenim géren 6grencile-
rin sinif yonetimindeki etkilesimsel, islemsel ve ddiillendirme adalet algilarimin ve
okula baglilik diizeylerinin diger lise tiirlerine gore daha yiiksek oldugu belirlenmis-
tir. Ulagilan sonuglar 6grencilerin sinif yonetimindeki adalet algilarinin okul tiiriine
gore anlamh bir farklilik gosterdigi noktasinda yapilan diger calismalarla (Molinari,
Sipeltini & Passini, 2013; Nural, 2015; Luyten & Dejong, 1998; Kepekgioglu, 2015)
ve okula baglilik diizeylerinin okul tiiriine gore anlaml bir farklilik gésterdigi nok-
tasinda yapilan diger calismalarla (Mengi, 2011; Yilmaz, 2015) paralellik goster-
mektedir. Bu durum Imam Hatip Liselerinde égrencilerin aldiklari dini egitim ile
aciklanabilir. Imam Hatip Liselerinde verilen dini egitim, okulun ve &gretmenlerin
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dini agidan degerini ve kutsalligini 6grencilere siklikla hatirlatmakta ve siirekli 6n
plana gikararak vurgulamaktadir. Imama hatip Liselerindeki 6gretmenler 6grenci-
lere samimi ve daha fazla ilgi gosteriyor olabilirler. Ayrica son yillarda Imam Hatip
Liselerinin sayisinin artmasi, Fen ve Sosyal Bilimler programi uygulayan Anadolu
Imam Hatip Liselerinin acilmasi ve {iniversite smavindaki katsay1 sorunun olmama-
s1 okula baglilik diizeylerinin yiiksek olmasina olumlu katki saglamis olabilir.

Arastirma sonucuna gore 6grencilerin etkilesimsel, islemsel, 6diillendirme
ve dagitimsal adalet algilart ile okula baglilik diizeyleri; okul baghlik diizeyleri ile
akademik basarilari etkilesimsel, islemsel ve dagitimsal adalet algilari ile akade-
mik basarilari; arasinda anlamli iligki belirlenmistir. Ancak 6diillendirme adaleti
ile akademik basar1 arasinda anlamli bir iligki bulunamamustir. Ogrencilerin simif
yonetimindeki etkilesimsel ve islemsel adalet algilar1 okula baglilik diizeylerini
ve akademik basarilarini anlamli bir sekilde yordadigy; ddiillendirme ve dagitim-
sal adalet algilariin okula baghlik diizeylerini ve akademik basarilarini anlamli
bir sekilde yordamadigi; 6grencilerin okula baghliklarinin, akademik basarilarini
anlaml bir sekilde yordadigi sonucuna ulagilmistir. Ayn1 zamanda 6grenciler ta-
rafindan algilanan sinif yonetiminde etkilesimsel, 6diillendirme ve islemsel ada-
let algilari ile okula baglilik diizeylerinin birlikte, akademik basarilarin1 anlamli
bir sekilde yordadigy; ancak dagitimsal adalet algilarinin akademik basarilarimi
anlamli bir sekilde yordamadig tespit edilmistir. Bu durum odiillerin adaletli
bir sekilde dagitiminin 6grencilerin akademik basarilarimi artirmada bir etken
olmadig, ancak etkilesimsel, islemsel ve ddiillendirme adalet algisinin akademik
basarilarini artiran bir etken oldugu seklinde yorumlanabilir (Nural, 2015). Yine
bagka bir arastirma sonucuna gore ogrencilerin adalet algilar1 akademik basari-
larmi etkilemektedir (Celikkaya, 2008). Bu arastirma, 6grencilerin okula baglilik
diizeylerinin, akademik basarilarin1 anlaml bir sekilde yordadigi sonucuna ula-
san diger caligmalar1 destekler niteliktedir (Alpaslan, 2016; Cornell, Shukla, &
Konold, 2016; Eith, 2005; Griffin, 2014; Ozg(’jk, 2013; Sari, 2013; Wang, Chow,
Hofkens, & Salmela-Aro, 2015). Bu baglamda 6grencilerin 6gretmenleriyle olan
etkilesimi ve sinif yonetimindeki adil davranislar, 6grencilerin okula bagliligini
artirdigl ve buna bagl olarak da akademik basarilarini olumlu etkiledigi soyle-
nebilir. Bagka bir ifadeyle sinif yonetiminde adil tutum ve davraniglar sergileyen
ogretmenler 6grencilerin okula ve 6gretmenlerine yonelik olumlu duygu, davra-
nig ve diislince gelistirmesini saglayabilir ve bu olumlu unsurlar 6grencilerin si-
navlarda basarili olmalarini ve akademik basarilarinin artmasini destekleyebilir.

Dagitimsal ve islemsel adalet algist hem 6grencilerin hem de 6gretmenlerin
okula bagliliklarinin anlamli bir yordayicisidir (Selvitopu & Sahin, 2013). Okul-
lardaki dagitimsal adalet; 6gretmenlerin notlari esit bir sekilde dagitmasi olarak
tanimlanirken (Deutsch, 1979); islemsel adalet, not verme siirecinin adil olup ol-
madig1 (Nural, 2015) seklinde tanimlanmaktadir. Bu sonuca gore islemsel adalet
algis1 yiiksek olan lise 6grencilerinin okula baglilik diizeyleri de yiiksektir denile-
bilir. Ogrenciler, 6gretmenlerinin kendileriyle etkilesim halindeyken adil davran-
malarini beklemektedirler (Whalen & Koerning, 2009). Ozellikle 6gretmenlerin,
smuf icindeki ders planlama siireci, dersin takibi sirasindaki tutarlilik ve program-
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lama siirecindeki sinif ici veya siif dis1 kurallart igeren islemsel adalet boyutu-
nun (Chesebro, Martin & Bulson, 2004; Rawnsley,1997; Nural, 2015) davranigsal
baglihig; 6gretmenin alayci konusmasi, 6grenciyi arkadasinin yaninda utandir-
masl, Ogrencinin sorularini cevapsiz birakmasi gibi davraniglarini yansitan etkile-
simsel adalet boyutunun (Chory-Assad & Pausel, 2004; Nural, 2015; Rodabaugh,
1996) 6grencilerin duyussal baglilig etkileyebilecegi soylenebilir. Chory-Assad’a
(2002) gore 0gretmenlerini adil olarak goren 0grencilerin akademik basarilari
diger ogrencilere gore daha fazladir. Ciinkii 6grenciler adaletle ilgili diisiince-
lerini dagitimsal adalet kapsaminda aldiklar1 notlarla iliskilendirirler (Wendorf
& Alexander, 2005). Bu anlamda 6gretmenlerin sinif yonetiminde ve egitim-0g-
retim stirecinde Ogrencilere adil davraniglar gostermesi ve pozitif tutumlari ile
okul destegi 6grencilerin okula, arkadaglarina ve 6gretmenlerine yonelik biligsel,
duyussal ve davranigsal olarak olumlu bag kurmasi (okula baghliklarr) akademik
basarilari iizerinde 6nemli bir etkiye sahip oldugu sonucuna ulagilmistir.

Sonuc olarak, aragtirmalar etkilesimsel ve igslemsel adaletin 6grencinin oku-
la bagliligini olumlu yonde etkileyebildigini ve buna bagl olarak da akademik
basarilarinin artmasina katki saglayabilecegini gostermektedir. Odiillendirme ve
dagitimsal adalet boyutunun okula bagliligi en az yordayici boyut oldugu dikkat
cekmektedir. Ileride yapilacak arastirmalarda 6grencilerin okula baglilik diizey-
lerini ve akademik basarilarini etkileyen baska degiskenler eklenebilir. Ogren-
cilerin siif icindeki adalet algilarinin 6gretmenlerin hangi davraniglarina gore
olustugunu kesfedici nitel aragtirmalar yapilabilir. Ogretmenlerin, sinif yoneti-
mindeki davraniglarinin adaletli olup olmadigini degerlendirmesi ve sif igi uy-
gulamalarina dikkat etmesi Onerilebilir.
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