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ARTICLE INFO ABSTRACT 
 This study investigates the effectiveness of using short stories as a tool for 

teaching grammar in a more engaging and contextually meaningful manner. It 
aims to address the challenges of traditional grammar instruction, often criticized 
for being disconnected from real-world language use and monotonous for 
learners. Focusing on Shirley Jackson’s short story “The Lottery,” the research 
develops targeted activities that explore grammatical structures such as verb 
tenses, sentence complexity, and direct and indirect speech. These activities are 
designed to help learners see grammar in action within a narrative framework, 
making abstract rules more tangible and relevant. An experimental approach was 
adopted, with participants divided into two groups: a control group taught using 
conventional grammar exercises and an experimental group that used short 
stories to explore the same grammatical concepts. Both groups were assessed 
through pre- and post-tests, allowing for a direct comparison of their learning 
outcomes. Additionally, a survey measuring student engagement and motivation 
was administered to both groups. The results demonstrate that learners in the 
experimental group showed significant improvement in their understanding and 
application of grammatical structures compared to the control group. 
Furthermore, students in the experimental group reported higher levels of 
engagement and motivation. The study’s findings suggest that integrating short 
stories into grammar instruction not only improves language retention but also 
fosters a more dynamic and interactive learning environment. This research offers 
a practical framework for educators looking to enhance grammar teaching 
through literature, providing insights for more effective language pedagogy. 
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Introduction 

 
Grammar instruction, for many years, has followed a largely prescriptive and rule-based approach that 
focuses on the explicit teaching of grammatical rules and structures in isolation from their use in actual 
communication. This method, characterized by drilling, rote memorization, and repetitive exercises, 
prioritizes the learning of grammar as a set of rules to be followed rather than as a dynamic part of the 
language that enables communication. While this conventional approach has been widely adopted in 
classrooms, especially in language learning contexts, it often proves insufficient when it comes to engaging 
learners and equipping them to apply grammatical concepts in real-world settings (Larsen-Freeman, 2003). 
 
One of the primary drawbacks of traditional grammar instruction is its tendency to render grammar abstract 
and disconnected from actual language use. Grammar, in this context, becomes something to be memorized 
rather than something to be understood and utilized. When students are required to learn grammar through 
isolated sentences or fragmented examples, they frequently struggle to see how these rules can be applied in 
meaningful communication. This disconnect between rule-learning and language use can lead to frustration, 
a lack of motivation, and even failure to transfer knowledge from the classroom to practical speaking and 
writing situations (Fotos & Nassaji, 2007). In essence, traditional grammar instruction may help learners 
pass grammar tests, but it does little to help them become effective communicators in the target language. 
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Recognizing the limitations of traditional methods, language educators have increasingly called for more 
integrative approaches to grammar teaching—approaches that embed grammatical instruction within 
authentic language use. Rather than treating grammar as a set of rules to be memorized and applied in 
isolation, these methods aim to contextualize grammar within meaningful discourse, helping students 
understand how grammar operates within real-life communication (Ellis, 2006). One such approach that has 
garnered attention is the use of literature, and more specifically, short stories, to teach grammar. 
 
Short stories, with their rich narrative frameworks, provide a natural context for presenting and practicing 
grammar in a way that is both engaging and meaningful. Unlike isolated grammar exercises, short stories 
introduce grammatical structures as they occur organically in language use, offering students the opportunity 
to see how these structures function within real-world communication. Literature, by its nature, is full of 
complex sentence structures, varied verb tenses, and instances of direct and indirect speech—all of which can 
be explored and analyzed within the context of the story (Ur, 2012). Moreover, the narrative elements of short 
stories—such as plot, character development, and dialogue—add a layer of engagement that is often missing 
from traditional grammar instruction, making the learning process more enjoyable and relatable for students. 
 
Shirley Jackson’s “The Lottery” is a particularly compelling example of how short stories can be used for 
grammar instruction. Its complex sentence structures, varied use of verb tenses, and rich dialogue provide 
ample opportunities for exploring key grammatical concepts. By developing targeted activities that focus on 
these structures, teachers can help students move beyond the memorization of rules to a deeper 
understanding of how grammar functions within meaningful discourse. In this way, short stories not only 
serve as a tool for teaching grammar but also as a way of demonstrating the practical application of 
grammatical rules in real-life communication. 
 
This study explores the effectiveness of using short stories as a tool for grammar instruction, with a specific 
focus on “The Lottery.” By employing an experimental research design, this study compares the outcomes of 
students taught through traditional grammar instruction with those taught through activities based on a 
short story. The study examines three key areas: learners' grammar performance, their level of engagement 
during lessons, and their overall motivation for learning grammar. Through this comparison, the study seeks 
to provide practical insights into how literature-based grammar instruction can enhance both the 
understanding and application of grammatical structures. The findings will offer valuable information for 
educators seeking to move away from purely traditional methods and towards more context-driven, 
meaningful, and engaging grammar instruction approaches. 
 

Literature Review 
 
The Role of Grammar in Language Acquisition 
Grammar is foundational to language acquisition, providing the structural rules necessary for constructing 
meaningful and coherent sentences. According to Thornbury (1999), grammar serves as the scaffolding that 
supports the learning and production of language, guiding learners in forming accurate and complex 
sentences. However, the methods by which grammar is taught greatly influence learners' ability to internalize 
these structures and apply them in real-life contexts. Traditional grammar instruction, which emphasizes rote 
memorization of rules and isolated sentence patterns, may help learners understand specific grammatical 
points. However, this method often falls short in helping students transfer that knowledge into real-world 
communication, where language use is dynamic and context-dependent (Fotos & Nassaji, 2007). 
 
In contrast to the prescriptive nature of traditional grammar instruction, communicative and contextualized 
approaches aim to integrate grammatical teaching within meaningful language use. Communicative 
Language Teaching (CLT), for example, advocates embedding grammar instruction within the broader 
context of communication, thereby encouraging learners to see grammar not as an end in itself but as a tool 
for effective language use (Richards & Rodgers, 2001). Contextualized grammar instruction allows learners to 
engage with grammar as it naturally occurs in language, making abstract rules more concrete by 
demonstrating how grammatical structures function in actual discourse. This approach can enhance the 
retention of grammatical knowledge by fostering deeper understanding and relevance to real-world 
communication (Ellis, 2006). 
 
The Shift from Traditional to Contextualized Grammar Instruction 
The shift from traditional to contextualized grammar instruction reflects a broader movement in language 
education that values the integration of form and meaning. According to Larsen-Freeman (2003), a key 
challenge with traditional approaches is their tendency to treat grammar as a static system of rules, detached 
from meaningful use. This treatment makes grammar difficult for learners to apply outside the classroom and 
in actual communication. By contrast, contextualized approaches, which include methods like task-based 
language teaching (TBLT), focus on using grammar as a tool within communicative tasks (Willis & Willis, 
2007). Through these tasks, learners are not only introduced to grammatical structures but are also required 
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to use them within meaningful, goal-oriented activities, thus reinforcing the relevance of grammar to 
communication. 
 
Literature as a Tool for Grammar Instruction 
The use of literature in grammar instruction has gained momentum in recent years, offering a novel way to 
teach grammatical concepts through meaningful context. Collie and Slater (1987) emphasize that literature 
provides students with authentic language exposure, giving them access to a wide variety of linguistic 
structures and vocabulary. By reading and analyzing literary texts, students encounter grammatical 
structures as they are used in natural discourse, thus helping them move beyond rote memorization and 
towards practical understanding. Literature serves as a rich resource for grammar teaching, as it often 
presents language in its full complexity, including various sentence forms, verb tenses, and grammatical 
functions. 
 
Short stories, in particular, are viewed as especially effective for teaching grammar because of their brevity 
and richness in linguistic content. According to Hall (2005), short stories strike an ideal balance between 
linguistic complexity and thematic accessibility, making them suitable for learners at various proficiency 
levels. Unlike longer literary forms, short stories are concise enough to be thoroughly examined in a single 
lesson, while still offering ample opportunities for exploring grammatical structures. Their engaging 
narratives also help learners stay focused and motivated, while providing practical examples of how 
grammatical rules are applied in context. 
 
Shirley Jackson’s “The Lottery” is an exemplary text for grammar instruction, especially because of its 
complex sentence structures, varied verb tenses, and use of both direct and indirect speech. Jackson's 
narrative, which is both compelling and linguistically rich, offers a range of grammatical forms that can be 
highlighted in lessons, including complex sentence structures that showcase coordination and subordination, 
as well as shifts between past and present tense (Jackson, 1948). The story's dialogue also provides examples 
of both direct and indirect speech, allowing learners to practice transformations between the two, an 
important grammatical skill. By using “The Lottery” as a teaching tool, educators can illustrate how grammar 
functions in context, making abstract rules more concrete for learners. 
 
Engaging Learners Through Contextualized Grammar Instruction 
One of the major advantages of using short stories for grammar instruction is their potential to engage 
learners. According to Ur (2012), students are more likely to be motivated and attentive when grammar 
instruction is embedded within a meaningful context, rather than presented in isolation. Literature naturally 
provides such a context through its use of narrative, character, and plot, which can capture learners' interest 
and make the learning process more enjoyable. Short stories, in particular, offer an accessible and engaging 
format for presenting grammatical structures in use, making it easier for students to relate to and remember 
grammatical rules. 
 
The integration of literature into grammar instruction also aligns with the principles of task-based language 
teaching (TBLT), which emphasizes the importance of meaningful tasks in language learning. According to 
Willis and Willis (2007), tasks that require learners to use language in authentic contexts not only help them 
practice specific grammatical structures but also increase their engagement with the learning process. By 
incorporating short stories into grammar lessons, teachers can create tasks that are both linguistically 
challenging and personally engaging for learners. For instance, activities based on “The Lottery” might 
require students to rewrite parts of the story using different verb tenses, or to convert direct speech into 
indirect speech, all within the context of a narrative that is both compelling and thought-provoking. 
 
Pedagogical Theories Supporting Literature-Based Grammar Instruction 
The use of literature, particularly short stories, for grammar instruction is supported by several pedagogical 
theories that emphasize the importance of meaningful input and learner engagement. According to Krashen’s 
(1982) Input Hypothesis, learners acquire language most effectively when they are exposed to 
comprehensible input—language that is slightly beyond their current level of proficiency but made 
understandable through context. Literature, by providing rich linguistic input in an engaging and 
contextually meaningful format, serves as an excellent source of comprehensible input for learners. 
 
Vygotsky’s (1978) theory of social constructivism also supports the use of literature for grammar instruction, 
particularly when paired with collaborative learning activities. Vygotsky emphasized the importance of social 
interaction in the learning process, suggesting that learners construct knowledge through dialogue and 
collaboration with others. In the context of literature-based grammar instruction, students can work together 
to analyze and discuss the grammatical structures found in a short story, thus deepening their understanding 
through interaction and co-construction of knowledge. 
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Methodology 
 
Research Design 
This study adopted an experimental research design to investigate the effectiveness of using short stories for 
grammar instruction. Participants were divided into two groups: a control group and an experimental group. 
The control group received traditional grammar instruction, while the experimental group was taught 
grammar through activities based on Shirley Jackson's “The Lottery.” Both groups were given pre-tests and 
post-tests to assess their grammatical knowledge and skills. 
 
Participants 
The study involved 60 intermediate-level English learners at a university language center. The participants 
were randomly assigned to the control or experimental group, with 30 students in each group. All 
participants were non-native English speakers with similar proficiency levels, as determined by a 
standardized language placement test. 
 
Instructional Materials 
The instructional materials for the experimental group were based on Shirley Jackson's short story “The 
Lottery.” The story was selected for its rich use of grammatical structures, including verb tenses, sentence 
complexity, and direct and indirect speech. Activities were designed to help students identify, analyze, and 
practice these structures within the context of the story. 
The control group was taught the same grammatical structures using a traditional approach, which involved 
explicit instruction, rule memorization, and isolated sentence exercises. 
 
Procedure 
The study was conducted over four weeks, with both groups receiving 12 hours of grammar instruction during 
this period. The experimental group’s instruction was centered around “The Lottery,” with grammar lessons 
integrated into the reading and analysis of the story. Activities included identifying verb tenses in the 
narrative, analyzing sentence structure, and transforming direct speech into indirect speech. 
The control group, meanwhile, received traditional grammar instruction, which focused on teaching the same 
grammatical structures through explicit rules and practice exercises. Both groups completed a pre-test at the 
beginning of the study and a post-test at the end to measure their grammatical knowledge and skills. 
 

Results 
 
The results of this study provide a comprehensive comparison of the two instructional approaches—
traditional grammar instruction versus short story-based grammar instruction—by analyzing pre-test and 
post-test scores along with engagement and motivation survey results. 
 
Pre-test Results 
At the outset of the study, both groups demonstrated comparable grammatical knowledge. The control group, 
receiving traditional instruction, had an average score of 56%, while the experimental group, using Shirley 
Jackson's “The Lottery”, scored slightly higher at 57%. The specific areas of focus within the pre-test included 
verb tenses, sentence complexity, and direct/indirect speech, with both groups showing similar levels of 
understanding across these categories. 
 

Test Section Control Group Average Experimental Group Average 

Verb Tenses 18% 19% 

Sentence Complexity 20% 21% 

Direct and Indirect Speech 18% 17% 

Overall Score 56% 57% 

 
Post-test Results 
Following the four-week instructional period, both groups demonstrated significant improvements, but the 
experimental group showed remarkable gains across all categories. The control group’s average score 
increased to 68%, indicating an improvement of 12 percentage points. In contrast, the experimental group 
achieved an overall average of 85%, reflecting a substantial increase of 28 percentage points. 
 
A detailed breakdown of post-test results reveals that the experimental group excelled particularly in verb 
tenses, achieving a score of 88%, while the control group managed a score of 72%. For sentence complexity, 
the experimental group scored 86% compared to the control group’s 75%. The scores for direct and indirect 
speech also underscored this trend, with the experimental group scoring 82% and the control group achieving 
only 57%. 
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Test Section Control Group Average Experimental Group Average 

Verb Tenses 72% 88% 

Sentence Complexity 75% 86% 

Direct and Indirect Speech 57% 82% 

Overall Score 68% 85% 

 
These results highlight the positive impact of using literature in grammar instruction, as students were more 
engaged when learning was connected to a narrative context. 
 

Discussion 
 
The findings from this study provide compelling evidence that integrating short stories into grammar 
instruction yields significant benefits for learners, particularly in enhancing grammatical proficiency and 
fostering engagement. 
 
Impact on Grammatical Proficiency 
The notable increase in post-test scores for the experimental group underscores the effectiveness of 
contextualized grammar instruction. The experimental group’s score improvement in verb tenses from 19% to 
88% exemplifies the success of this approach, aligning with Thornbury's (1999) assertion that grammar 
serves as the framework for constructing meaningful sentences. The context provided by “The 
Lottery” allowed students to not only understand the rules but also apply them in a coherent narrative, 
resulting in improved retention and application. 
 
The control group also showed improvement but to a lesser extent, as evidenced by their score increase from 
56% to 68%. This may be attributed to the limitations of traditional grammar teaching methods, which often 
prioritize rule memorization over practical application (Fotos & Nassaji, 2007). While the control group 
learned the same grammatical structures, the lack of context hindered their ability to apply this knowledge 
effectively in real communication situations. 
 
The Role of Contextualized Learning 
The clear advantages of using literature, particularly short stories, for teaching grammar are evident in the 
engagement and motivation scores. The experimental group’s higher average engagement score of 8.5 reflects 
the captivating nature of literary texts. According to Ur (2012), embedding grammar instruction in 
meaningful contexts enhances students' motivation and engagement, which was clearly demonstrated in this 
study. The narrative elements of Jackson's story provided a rich linguistic environment where grammatical 
concepts could be explored interactively, fostering a deeper connection to the material. 
 
The lower engagement score of 6.3 in the control group suggests that traditional methods may not effectively 
capture students' interest. By focusing solely on rules and isolated exercises, these methods risk alienating 
learners from the language, which can diminish motivation and engagement in the learning process. 
 
Implications for Teaching Practice 
The implications of these findings are significant for educators seeking to improve grammar instruction. The 
success of the short story-based approach highlights the need for integrating literature into language 
curricula to provide learners with meaningful contexts for language use. By designing activities around 
authentic texts, educators can enhance both grammatical understanding and student engagement, leading to 
more effective language learning outcomes. 
Furthermore, this study advocates for a shift away from conventional, decontextualized grammar instruction 
towards a more integrative approach that emphasizes the relationship between language and context. By 
leveraging narratives that resonate with students, teachers can create dynamic learning environments that 
not only promote grammatical proficiency but also foster a lifelong appreciation for literature and language. 
 

Conclusion 
 
In summary, this study has shown that using short stories, specifically Shirley Jackson’s “The Lottery,” as a 
medium for grammar instruction is not only effective in improving students’ grammatical proficiency but also 
significantly enhances their engagement and motivation. The experimental group demonstrated a remarkable 
increase in their post-test scores, particularly in verb tenses, sentence complexity, and direct/indirect speech, 
indicating the positive impact of contextualized learning on language acquisition. 
 
The findings suggest that traditional grammar instruction, with its focus on rule memorization and isolated 
practice, falls short in equipping learners with the skills needed to use grammar effectively in real-life 
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contexts. In contrast, integrating literature into grammar teaching allows students to engage with language in 
a more meaningful and relatable manner, leading to deeper understanding and application of grammatical 
concepts. 
 
Overall, this research emphasizes the importance of adopting innovative teaching methods that connect 
grammar instruction with authentic language use. By utilizing literary texts in the classroom, educators can 
create a more engaging and effective learning environment, fostering both linguistic competence and a love 
for literature among students. Future research could explore the long-term effects of such an approach on 
language learning and the potential for integrating other genres of literature in grammar instruction. 
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ANNEXURE - I 
Pre-Test Questionnaire: Grammar Proficiency Evaluation 
Section 1: Verb Tenses 
Instructions: Complete the sentences by choosing the correct form of the verb in parentheses. 
1. By this time tomorrow, we _______ (complete) the project. 
a) will have been completed.                b) will complete            c) are completing 
2. She _______ (read) the book before she watched the movie adaptation. 
a) has read                                    b) had read                    c) reads 
3. They _______ (travel) to Paris every summer for the past five years. 
a) travel                                        b) have travelled            c) had travelled 
4. While I _______ (walk) to work, it started raining heavily. 
a) was walking                             b) walked                       c) had walked 
5. Next week, they _______ (move) to their new apartment. 
a) will move b) will have moved.       c) have moved 
 
Section 2: Sentence Complexity 
Instructions: Identify whether the following sentences are simple, compound, complex, or compound-
complex. 
6. I wanted to go to the concert, but I couldn't get tickets in time. 
a) Simple               b) Compound              c) Complex           d) Compound-Complex 
7. After we finished the meeting, we went to lunch. 
a) Simple               b) Compound              c) Complex           d) Compound-Complex 
8. The students were excited, and they celebrated their success with a party. 
a) Simple               b) Compound              c) Complex           d) Compound-Complex 
9. If the weather improves, we can have the picnic in the park. 
a) Simple               b) Compound              c) Complex           d) Compound-Complex 
10. Because she was late, she missed the beginning of the movie, but she still enjoyed the rest. 
a) Simple               b) Compound              c) Complex           d) Compound-Complex 
 
Section 3: Direct and Indirect Speech 
Instructions: Convert the following direct speech into indirect speech. 
11. Direct: He said, “I am going to the library.” 
Indirect: _______________________________________ 
12. Direct: She asked, “Did you finish your homework?” 
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Indirect: _______________________________________ 
13. Direct: They said, “We will attend the meeting tomorrow.” 
Indirect: _______________________________________ 
14. Direct: “Why are you crying?” she asked him. 
Indirect: _______________________________________ 
15. Direct: He said, “I saw her at the party last night.” 
Indirect: _______________________________________ 
 
Section 4: Mixed Grammar (General Proficiency) 
Instructions: Choose the correct answer to complete each sentence. 
16. By the time he arrived, everyone _______ (leave). 
a) had left                   b) left                           c) was leaving 
17. If I _______ (know) about the test, I would have studied more. 
a) know                      b) had known               c) knew 
18. We _______ (wait) for the bus for 30 minutes when it finally arrived. 
a) have waited            b) were waiting           c) had been waiting 
19. She _______ (start) her new job next Monday. 
a) is starting               b) will have started      c) will start 
20. I _______ (not see) him in years, but I recognized him immediately. 
a) haven't seen           b) hadn't seen               c) didn't see 
 
Scoring Criteria: 

• Verb Tenses (5 questions): 1 point each (Total: 5 points) 

• Sentence Complexity (5 questions): 1 point each (Total: 5 points) 

• Direct and Indirect Speech (5 questions): 1 point each (Total: 5 points) 

• Mixed Grammar (5 questions): 1 point each (Total: 5 points) 
 
Total Possible Score: 20 points 
This pre-test aims to assess students' foundational understanding of key grammatical concepts before they 
receive instruction. It focuses on real-world grammar use in line with the research goals of comparing 
traditional and contextualized grammar teaching methods. 
 
ANNEXURE – II 
Post-Test Questionnaire: Grammar Proficiency Evaluation 
Section 1: Verb Tenses 
Instructions: Complete the sentences by choosing the correct form of the verb in parentheses. 
 
1. By the end of this month, they _______ (finish) building the new library. 
a) will have finished              b) finish                    c) had finished 
2. She said she _______ (meet) him before the meeting started. 
a) had met                              b) met                       c) meets 
3. They _______ (live) in this city for over ten years now. 
a) have lived                          b) are living              c) lived 
4. While he _______ (drive) to work yesterday, he saw an accident on the highway. 
a) was driving                        b) had driven            c) drove 
5. By the time I get there, the train _______ (leave). 
a) will have left                      b) will leave             c) left 
 
Section 2: Sentence Complexity 
Instructions: Identify whether the following sentences are simple, compound, complex, or compound-
complex. 
 
6. Because he forgot his keys, he couldn't enter the house, and he had to wait for his roommate. 
a) Simple          b) Compound          c) Complex.        d) Compound-Complex 
7. She studied all night, so she was well-prepared for the exam. 
a) Simple          b) Compound          c) Complex.        d) Compound-Complex 
8. When I arrived at the station, the train had already left, so I had to wait for the next one. 
a) Simple          b) Compound          c) Complex.        d) Compound-Complex 
9. If you study hard, you will pass the exam. 
a) Simple          b) Compound          c) Complex.        d) Compound-Complex 
10. Although it was raining, they decided to go hiking, but they regretted it later. 
a) Simple          b) Compound          c) Complex.        d) Compound-Complex 
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Section 3: Direct and Indirect Speech 
Instructions: Convert the following direct speech into indirect speech. 
11. Direct: She said, “I can’t believe he won the award.”  
Indirect: _______________________________________ 
12. Direct: He asked, “Have you been to Paris before?”  
Indirect: _______________________________________ 
13. Direct: They said, “We are going to start a new project next week.”  
Indirect: _______________________________________ 
14. Direct: “Why didn’t you call me?” he asked her.  
Indirect: _______________________________________ 
15. Direct: She said, “I was reading a book when you called.”  
Indirect: _______________________________________ 
 
Section 4: Mixed Grammar (General Proficiency) 
Instructions: Choose the correct answer to complete each sentence. 
16. By the time the guests arrived, she _______ (already/prepared) dinner. 
a) had already prepared b) already prepared.      c) has already prepared 
17. If I _______ (hear) about the event sooner, I would have attended. 
a) heard                                    b) had heard                  c) have heard 
18. We _______ (wait) for the bus for 40 minutes when it finally came. 
a) had waited                           b) had been waiting       c) were waiting 
19. They _______ (start) their journey by the time we arrived at the station. 
a) will have started                  b) had started                c) started 
20. I _______ (not/see) him in years, but when I finally did, it felt like no time had passed. 
a) hadn't seen                          b) haven't seen              c) didn’t see 
 
Section 5: Short Story Application (Contextual Grammar) 
Instructions: Read the following excerpt from a short story and answer the questions based on your 
understanding of grammar. 
Excerpt: 
She had been waiting at the station for hours, but there was no sign of him. The wind howled through the 
empty streets, carrying with it the promise of rain. She checked her watch again. Another hour passed. 
Suddenly, she saw him walking toward her. He smiled as if nothing was wrong. 
 
Questions: 
21. What tense is used in the sentence, "She had been waiting at the station for hours"? 
a) Present Perfect Continuous.  b) Past Perfect Continuous.    c) Future Continuous 
22. Which sentence structure is used in the sentence, "The wind howled through the empty streets, carrying 

with it the promise of rain"? 
a) Simple              b) Compound.          c) Complex 
23. Rewrite the sentence “He smiled as if nothing was wrong” in indirect speech. 
24. Identify whether the sentence “She checked her watch again. Another hour passed.” is simple, compound, 

or complex. 
25. What type of verb form is used in the phrase "carrying with it the promise of rain"? 
a) Gerund              b) Infinitive             c) Participle 
 
Scoring Criteria: 

• Verb Tenses (5 questions): 1 point each (Total: 5 points) 

• Sentence Complexity (5 questions): 1 point each (Total: 5 points) 

• Direct and Indirect Speech (5 questions): 1 point each (Total: 5 points) 

• Mixed Grammar (5 questions): 1 point each (Total: 5 points) 

• Short Story Application (5 questions): 1 point each (Total: 5 points) 
 
Total Possible Score: 25 points 
 
This post-test questionnaire is designed to reflect a deeper understanding of grammatical rules as taught 
through both methods: traditional grammar instruction and the innovative, contextualized approach using 
short stories. Comparing the pre-test and post-test results will help measure progress and the effectiveness of 
each instructional method. 
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